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SoTL Project Background- Reading & Writing Deficiencies Brought by 

Criminal Justice Students to NECC 

During a traffic stop conducted by two Detroit police officers in early 

1971, the lone occupant of the vehicle was recognized as chronic career 
offender, a “frequent flyer,” in the police vernacular. This individual was well 

known to law enforcement and had an extensive criminal record of violent 
offenses. During a search of the motor vehicle, based on questionable 

constitutional grounds, a hand gun was seized from the passenger 
compartment. The unlawful possession of a firearm would likely revoke the 

driver’s parole status and result in multiple years of additional incarceration. 
 

Like many circumstances confronting law enforcement officers, this 
situation posed procedural and ethical dilemmas. The legality of the search 

that led to the discovery of the weapon was “iffy” at best. The hand gun was 
discovered inside the glove box, and at that time, most appellate courts did 

not recognize the glove box as an area where police officers could enter on a 
routine traffic stop unless some form of exigent circumstances were present.  

 

Based on the initial police incident report the prosecutor’s office 
determined insufficient information had been provided to justify the 

warrantless search of the glove box and the suspect was released. Months 
later, the same two officers were dispatched to a bank robbery in progress. 

At the scene, the responding officers learned that an off duty Detroit police 
sergeant had been standing in line to cash his pay check, when the robbery 

occurred. The officer drew his duty revolver and ordered the perpetrators at 
the teller windows to drop their weapons. Shots were then exchanged 



leaving the sergeant wounded and prone on the floor. One of the bank 

robbers then approached the helpless sergeant and fired a fatal round into 
his face while the officer’s two year old son watched. The shooter; the 

motorist stopped that was stopped and arrested months earlier, but released 
after a prosecutor determined the police report lacked the necessary 

foundation to support the issuance of an arrest warrant. (Refer to Appendix 
A- Sergeant Gerald James Riley Memorial) 

 
 In the law enforcement field, success is directly linked to the ability to 

communicate effectively both orally and written. One of the major goals of 
the Western Massachusetts Chiefs of Police has been the prioritization of 

reading and writing skills for recruit officers. (Western Massachusetts Chiefs 
of Police 1) In addition, the inability to write proper police reports has been 

identified by members of the NECC Criminal Justice Advisory Board as their 
number one concern. (Liebman 1) Not only does the ability to effectively 

write reports, and other bureaucratic documents, impact an employee’s level 

of success within an organization, but it can also have potential life and 
death consequences. The two officers in the incident described above live 

with the haunting memory that maybe a better explanation of the search in 
their initial police report could have prevented the bank shooting from ever 

occurring. 
 

 Students entering Northern Essex Community College bring with them 
varying degrees of competencies in their reading and writing skills. Seventy 

percent of incoming students to NECC placed into preparatory courses. For 
students in the Criminal Justice program, the percentage requiring 

developmental class work in the fall of 2007 was 85%. (Northern Essex 
Community College 1) In response to these statistics, the Criminal Justice 

Program at NECC determined we have a responsibility to develop better 
teaching strategies to help facilitate improved student performance rates 

through a more concentrated focus on reading and writing skills.  

 

Initial SoTL Project Research 

The initial premise of this project was to test the hypothesis that 

criminal justice students will be more “successful” in developmental courses 
if the content of the course is either of interest to them, or the student had 

some level of  familiarity with the subject. By using a Learning Community 
format, the link between the core academic skills being assessed and the 

content was anticipated to provide a more “user friendly” academic setting, 
leading to higher completion and success rates. Previous studies have 

identified an effective link created in learning communities that enable 
students to take courses together, rather than in isolation. A format that has 

shown to be successful are Learning communities that are linked in content, 



typically courses combining selected  literature with classes on current social 

problems. (Tinto 6)  In the fall semester of 2008, the “Crime and Passion” 
learning community was created at Northern Essex Community College to 

measure the effectiveness of the initial SoTL project thesis. (Refer to 
Appendix B- “Crime & Passion Learning Community flyer.) This learning 

community was modeled after a similar course taught at Holyoke 
Community College in 2004.  

 
During the spring semester of 2009, the “Crime and Passion” 

integrated course was taught by Patricia Schade, a college reading 
Professor, and Paul Cavan, an Assistant Professor in the Criminal Justice 

Program. The learning community provided a reading based curriculum for 
students identified through Advising with an interest in the criminal justice 

field. The course was designed to increase students’ ability to communicate 
with others, think critically and to comprehend a wide range of texts with an 

emphasis on readings in the criminal justice field. Through the 

implementation of criminal justice related reading content, the students 
enrolled in this learning community were anticipated to engage in the course 

curriculum more effectively, persist throughout the semester and achieve 
higher academic performance levels. 

 
Combining College Reading and Criminal Justice encouraged students 

interested in the Criminal Justice field to develop responsibility in themselves 
as students and learners, increase their self-awareness of their reading 

processes through metacognition, and become more critically reflective as 
learners.  The learning community also provided opportunities for the 

instructors to increase their understanding and implementation of 
collaborative learning, active learning, critical thinking, writing to learn, 

curricular integration, and pedagogies that develop classroom community. 
Through this partnership the goal was to learn more about the instructors’ 

respective fields’, share teaching approaches and strategies and devise 

innovative ways to motivate students to delve deeper into their learning 
processes.  

 
The “Crime and Passion” learning community incorporated Writing 

Across the Curriculum initiatives, active reading and writing strategies and 
thoughtful, reflective activities to help students take ownership of their 

reading, writing, behavior, and learning. A questioning technique called 
“Question-Answer-Relationships” was implemented in many of the Criminal 

Justice case studies to get students to ask varying levels of questions of 
each other. The questions were four-tiered, ranging from a basic 

understanding and comprehension, to existential “Why” questions which will 
require students to apply their reading to the real world. Modified literary 

circles were used as an activity and provided students different roles in 



collaborative learning. For longer readings the use of literary or “CJ” circles 

were used as a way of reciprocal teaching. One student acted as discussion 
facilitator, asking questions of others, demonstrating visuals, defining key 

terms for the rest of the class to see. Another student wore the “legal” hat 
or became the court view to summarize applicable laws.  Each member 

worked within a group and the group as a whole presented to the class. The 
standard “SQ4R” (Survey, question, read, recite, write, review) was applied 

to assignments that all College Reading students must learn, with the focus 
on relevant legal and ethical readings. Vocabulary building emphasized the 

additional use of the Criminal Justice terms.  The instructors also modeled 
their own reading processes aloud for students to observe how an expert in 

the criminal justice field reads, visualizes, applies what he knows, etc. The 
reading teacher modeled strategies for readers who are new to a field of 

study, asking questions, annotating, summarizing key passages and trying 
to connect new material to what is already known. Students then engaged in 

“talk-to-text” and use metacognition to guide and record their reading 

processes. 
 

By incorporating collaborative reading exercises such as talk-to-text 

and think-alouds, students relied on each other as resources in their 
learning.  By modeling their own thinking processes while reading, students 

were exposed to how readers grapple with basic comprehension, use prior 
knowledge, clarify misunderstandings, and are aware when they don’t 

understand something they have read. Students were taught the purpose in 
reading is not to just “get through” something but to understand it. Our “CJ 

Circles” created a collaborative climate where students learned from 
teaching other students through their respective roles within the circles. 

Using Question and Answer Relationships also created a collaborative 
atmosphere where students relied on each other to think critically and ask 

probing questions. The ability to read and think critically about texts became 
the platform from which students could then write effectively. (Schade 1)  

 

Although the initial assessments of both Learning Communities 
indicated that “user friendly” course content improved student performance 

and engagement, the results were based on anecdotal evidence and 
common sense conclusions. It became apparent more specific course 

content and curriculum recommendations were needed to be developed if 
the goal of developing better and more confident writers in the Criminal 

Justice Program at Northern Essex Community College was to be achieved.   
 

 

NECC Writing & Reading Survey Assessment Tool for CRJ 101 



To evaluate the experiences and skills in writing related criteria 

brought by students into the Introduction to Criminal Justice courses (CRJ 
101), a survey was conducted in the spring semester of 2009 at Northern 

Essex Community College. (Refer Appendix C- SoTL Survey Forms)  
 

 
  Preliminary SoTL Student Survey Results (N= 78) 

Course Currently Enrolled or Completed 

WRT 010  

(Basic Writing) 

 

23.0% 

REA 011 & 012 

(Basic Reading) 

 

REA 021 & 022 
(College Reading) 

18.5% 

English Comp I 18.5% 

English Comp II 29.0% 

None 11.0% 

 
 

Preliminary SoTL Student Survey Evaluation: 
 

The preliminary results of the SoTL survey were surprising to say the 
least. The Introduction to Criminal Justice (CRJ 101) is an “open” class at 

NECC, meaning students can take this course regardless of admission test 
scores or college placement recommendations. CRJ 101 is typically the first 

class taken in the program and the survey results could be different if a fall 

semester was used as the evaluation period since students would have less 
exposure to supportive reading, writing or English courses.  

 
The most significant outcome of the initial SoTL data was the wide 

range of English-related course experiences brought by students into CRJ 
101. Over 30% of the students surveyed during this spring semester had 

completed, or were taking English Composition II. Ten percent had not taken 
any reading, writing or English related college level courses. The Criminal 

Justice Program at Northern Essex Community College currently has 400 
students, with 81% receiving placements into developmental reading and/or 

writing courses as the result of admission assessments during the fall 
semester 0f 2007. (NECC 2) A major area of concern highlighted by the 

survey results is how to balance the wide range of reading and writing skills 



brought by students into CRJ 101. Another factor that needs to be 

considered is how many first semester criminal justice student does the 
program lose as a result of some becoming disillusioned or overwhelmed by 

their lack or reading and writing skills. And from a longer range perspective, 
can the criminal justice program curriculum balance the objective of 

producing better readers and writers by lowering the expectations in 100 
level classes?  
   

 

 

Implementing Effective and Relevant Writing Strategies  

 
Understanding Students in Developmental Reading & 

 Writing Courses 
 

Development courses at community colleges across country have 
become the default training grounds for a significant percentage of incoming 

students. (Southard 1)  The demand for developmental college courses has 

tripled since 1990. (Shields 1) These types of courses typically are non-
credit and are designed to raise the abilities of students in math, reading 

and writing to a level that will lead to “success” in credit level college 
classes. Through the offering of preparatory curriculums, Community 

colleges have become the safety net for both under-represented and under 
prepared students. In Florida, 2/3 of incoming high school students placed 

into remedial classes. This trend is reflected nationwide. (Southard 1) At 
Northern Essex Community College, the statistical data is similar with 70 % 

of incoming students test scores identify the need for preparatory courses.  
 

Students entering community colleges typically take admission 
assessment tests in math, reading and writing that determine their eligibility 

to take most credit level courses. But like any assessment tool, there are 
potential pitfalls in admission placement evaluations. Any test is a snapshot 

in time, and may not properly assess a student’s actual level of knowledge 

and skill, especially in English based evaluations. Many writing assessment 
tests do not evaluate an incoming student’s writing ability, but rather involve 

the identification of errors or proper grammatical structure in someone’s 
else’s work. (Southard 7) 

 
Effective developmental courses are crucial to improved retention 

rates and student success. But effectiveness is not guaranteed. Nationwide, 
more than ¼ of the students registered in preparatory classes work do not 

successfully complete these courses. (Southard 1) However, preparatory 
courses have also been shown to be successful. Students who complete 



developmental course work are not only more likely to complete credit level 

course work, but may not take any longer to finish a degree program since 
their preparatory experience makes them less likely to have to repeat credit 

level classes, especially English content courses. (Goldstein 11) 
 

The goal of community colleges should be to provide curricula and 
learning environments in developmental courses that will support future 

academic success. But there are many obstacles in the way. 
Open policy admissions, a practice that permits students to take college 

level classes regardless of their admission test scores, can at times negate 
the advantages of preparatory course and set students up for failure. (Crews 

1) This policy directly impacts the Criminal Justice Program at NECC. A 
legitimate concern identified during this project is how many underprepared 

NECC criminal justice students become disillusioned by the writing 
expectations in 100 level Criminal Justice courses. 

 

The initial objective of this SoTL project was to develop academic 
pedagogies that would lead to the development of better writers of students 

in the criminal justice program at Northern Essex Community College. Based 
on the pilot learning community, continuing research, and academic 

assessments, in was determined that the most effective strategies to 
achieve this objective would be to make specific instructional 

recommendations that include:  
 

 Implementing Scaffolding Assignments in Writing 

Assignments 
 

 Implementing Lesson Plans that Emphasize Shorter, More 

Frequent in Class Writing Exercises  
 

 Placing Emphasis on Written Drafts, not Final Papers 
 

 Talk to Text Exercises 

 
 



Scaffolding in Writing 

The concept of implementing “scaffolding” strategies is not new to 

education. Russian social scientist Lev Vygotsky proposed in the 1920’s that 
students evolve in the learning process and need to be nurtured along the 

way. In particular, Vygotsky advocated that a student’s ability to 
successfully learn how to problem solve is dependant upon guidance and 

structure and is provided by educators.  Vygotsky believed that students of 
all ages require effective learning strategies to build the necessary skills 

leading towards personal independence. (Oliver 1) “What a child is able to 
do in collaboration today he will be able to do independently tomorrow.” 

(The Writing Process: A Scaffolding Approach 3) 
 

The analogy to scaffolding has been described as a strategy to support 
an individual’s learning of written language. “Just as builders put scaffolding 

around a building while it is being built, so scaffolding can be used to 

support a person's learning of written language. By studying examples of 
texts, discussing appropriate or useful language, doing practice exercises 

and using structured outlines, all in collaboration with the teacher and peers, 
students can build bridges between reading and writing which they could not 

normally build on their own. In theory, students who are 'scaffold' in this 
way move from being dependent on the teacher's words to being 

independent and able to use their own words.” (Oliver 1)  
 

Scaffolding in writing can successfully address the variety of issues 
and limitations students bring to the classroom. The Training and Technical 

Assistance Center at the College of William and Mary School of Education, 
utilizes scaffolding method to reinforce the importance of consistency and 

process in the development of writing skills. The 6 Step Scaffolding Process 

Implemented at William and Mary includes, Brainstorming, Outline, Rough 
Draft, Evaluation, Final Draft and Publishing. This scaffolding method moves 

students from the initial stage of unorganized ideas or thoughts to an 
organized and complete final paper. The ultimate goal of this writing process 

is for students to learn generalized skills that will transform them into 
independent writers. (The Writing Process: A Scaffolding Approach 2) 

 
The University of California- Davis, School of Education utilizes 

scaffolding strategies to address an identified gap between the recognition 
that essential skills are needed for college writing, but the reality is that 

these crucial skills “are rarely taught, but always expected.” (Nichols 3) To 
assist students in their writing development, the UC-Davis approach uses 

Synthesis Reading Organizer Charts to lay the foundation for a paper’s 
structure.  Utilizing the UC-Davis model, the chart below has been created 

and could be used to evaluate perceived problems on college campuses.   



 

 

Perceived Problems on the NECC Campus- Lawrence  

 Students Faculty Administration 

 

Description 

of Problem 

 

 

1.)Not feeling 

safe  

2.) feeling 

unprepared for 

college 

 

 

 

 

 

 

1.)Not feeling safe  

2.) Unprepared 

students entering 

college level 

courses 

1.) Night course in 

Lawrence 

 

2.) Effective  

supportive 

programs & courses 

not offered 

 Students Faculty Administration 

 

Causes of 

the 

Problem 

 

 

1.)Not enough 

security, lighting 

 

2.) Lack of 

preparatory 

courses, support 

 

 

 

 

 

 

 

 

 1.)Not enough 

security, lighting 

 

2.) Lack of 

preparatory 

courses, support 

1.)Misconception 

about actual safety 

issues 

2.) Lack 

understanding 

about available 

supportive 

programs 



 

Effects of 

the 

Problem 

 

 

 

 

  

1.) Not willing to 

take night classes 

 

2.) lack of 

confidence, fear 

of failure 

 

 

 

1.)Concerned 

about safety in 

Lawrence 

 

2.) Students set-up 

for failure 

 

1.)Lower 

enrollment & staff 

morale 

 

2.)Lower retention 

rates 

 

 

 

 

Possible 

Solutions 

 

 

 

 

1.) Create better 

atmosphere of 

security 

 

2.) More 

supportive 

programs for 

incoming 

students 

1.) More security, 

lighting & 

communication 

 

2.) Developmental  

Support in the 

classroom 

1.) Provide more 

security related 

resources to 

Lawrence. 

 

2.)Campus 

information/PR 

effort to promote 

developmental 

courses and 

support 

 
 

One of the instructional advantages of implementing scaffolding 
techniques is that each cell creates the basis for a sentence; rows provide 

the framework for paragraphs; and the last row, Possible Solutions, 
establishes the foundation for the concluding paragraph. Using the Synthesis 

Reading Organizer Chart format, below is presented a potential chart that 

could be used in introductory to criminal justice course. 
 

 
 

 
 

 
 



CRJ 101- Introduction to Criminal Justice 
 

1st Assignment: History of Crime and Punishment in the 
United States 

 

 Individual  Family Societal  Government  

 

Description 

of Problem 

 

    

 

Causes of 

the Problem 

 

    

 

Effects of 

the Problem 

 

 

    

 Individual  Family Societal  Government  

 

Possible 

Solutions 

 

 

    

 



 

Implementing Lesson Plans that Emphasize Shorter, More Frequent 
in Class Writing Assignments 

 
The writing abilities of developmental students can display levels of 

sophistication and competency if assignments are well structured, clearly 
explained, with shorter but more frequent writing exercises.  (Course 

Planning and Teaching: Alternative Strategies and Active Learning 3) 
Utilizing formats that developmental reading and writing students find 

familiar and comfortable can also increase the quality of written work 
submitted.  

 
As part of the “Crime and Passion” learning community offered in the 

spring semester of 2009 at Northern Community College, the students were 

assigned to read the book “In Cold Blood” by Truman Capote.  For the 
students’ “book report”, PowerPoint slides were created by reading Professor 

Patricia Schade that replicated the Facebook webpage. Students were 
required to conduct research on one of the two main characters in the book, 

Perry Smith or Dick Hitchcock, and then create a Facebook account. This 
assignment included students’ researching background information on the 

character, posting comments on Dick or Perry’s Facebook wall, attaching 
relevant photos and others items, writing a crime scene police report and 

providing some personal insight on the relationship between Dick and Perry.  
(Refer to Appendix D- Example Student “Facebook” project) 

 
The results of the assignment were outstanding. The quality of work 

submitted far exceeded the typical expectations and standards associated 
with a developmental reading course. Both instructors believe the Facebook 

format created a learning environment of familiarity and comfort that 

permitted the students to excel.  
 

Another short, in-class writing assignment that can be implemented 
for class assignments is to link the content of each paper. For example in an 

introductory corrections course, the first assignment could require students 
to research the history of the death penalty. The second paper, identify the 

issues both pro and con of the capital punishment. The third and final 
outside of class written assignment would be a position paper on the death 

penalty. This instructional strategy replicates the scaffolding model by 
creating a progressive and structured approach to written assignments. 

 
Creating shorter assignments in more “user friendly” formats can also 

have positive impacts on student performance. Borrowing from math 
instructional models, in class written assignments that immediately follow 



10-15 minutes of instruction, create a learning setting more compatible to 

the developmental learner. (Course Planning and Teaching: Alternative 
Strategies and Active Learning 4) Shorter written assignments offer the 

potential to be less intimidating to students, can create more opportunities 
for success and foster increased confidence in developing writers. In criminal 

justice courses, an effective and practical writing exercise is to have the 
class view the first few minutes for a television like “Law & Order” and then 

have the students fill out a mock police report. (Refer to Appendix- E) This 
exercise familiarizes students with police report formats, and even for the 

weakest writers, provides some initial writing successes when boxes or fields 
that require minimal writing, are correctly filled in.   

 
 

Place Emphasis on Written Drafts not Final Papers  

The traditional approach for college instructors in grading assignments 

is to review the final draft, provide comments and then issue a grade. The 
reality of this approach is that students tend only care about the grade and 

have little concern about the comments. From a learning perspective, this is 
not an effective strategy since the only thing “learned” by the student is the 

final grade, not how to become better writers. “The fiction among too many 
writing teachers for too long has been that students need first to be allowed 

to stumble through an initial attempt and then helped.” (Kischner 3) By 
limiting comments to the final drafts, learning opportunities are lost. In the 

article, Should Teachers Comment on Drafts of Student Essays? Or Making 
Time for Peer Review by Michael Kischner, the author states; “In addition to 

moving much of the coaching to the very beginning of the writing process, I 

also make sure that (a) my comments always include advice for next time 
and (b) there is a next time and a next time: when students are given three 

opportunities to write roughly the same kind of paper, the third paper, I 
have found, frequently constitutes a breakthrough. We sometimes deny our 

students these breakthroughs in our haste to move on to another kind of 
assignment.”                   

Commenting on drafts provides meaningful writing support to students 

and an opportunity to truly teach. If the end goal is to develop better 
writers, then we need to look at the best teaching strategies to accomplish 

this objective. The traditional method of commenting only on the final 

papers provides students with minimal instructional support to improve their 
writing abilities. For faculty in disciplines outside of reading, writing or 

English, the use of integrated learning communities or imbedded instructors 
to assist in teaching writing skills are collaborative learning strategies that 

benefit not only the students, but faculty members as well.  



 

Talk to Text Exercises  
 

The link between reading competencies and eventual writing 
proficiencies is crucial. Talking to the text strategies are based on the 

principals that implementing limited classroom exercises that ask students to 
read smaller amounts of text, but spend more time reflecting on what they 

have read, will have long term benefits. Even though lesser of amounts of 
text might be read during an individual exercise, students will learn how to 

become more effective readers, more effective thinkers, and thus more 
effective writers.  When instructors assign research essays, students must 

be able to paraphrase and summarize applicable articles.  Paraphrasing and 
summarizing are not only writing exercises, but also require accurate 

reading as a pre-requisite. The talk-to text routine helps students decode 
what they are reading, make sense of it, and accurately summarize and 

paraphrase it because they have had the opportunity to talk about their 

confusions and questions and engage in the reading topic. An example of 
how talk to text aids students in their ability to paraphrase was tested in a 

section of the College Reading/Criminal Justice final exam in the Spring of 
2009. Students in a stand alone College Reading and in the Crime and 

Passion Learning Community were told ahead of time that they would have 
to create short summaries of their choice of 4 of the amendments in  the Bill 

of Rights of the U.S. Constitution. The learning community students, who 
had more practice in talk to text and more discussion regarding the Bill of 

Rights, scored an average of 85% on this section of the final exam, 
accurately paraphrasing four amendments. The stand alone College Reading 

class scored an average of 62% in this section. They either missed several 
key terms—for instance several students were able to paraphrase some of 

the elements in the First Amendment, but left out others, including freedom 
of religion and speech, but not assembly or press. The learning community 

students’ paraphrases were much more accurate. Several factors could have 

contributed to this discrepancy (student engagement being one of them), 
but overall, the students who had more chance to reflect on the 

Amendments through talk to text during class, scored two grade levels 
higher on this section of the final. (Schade 2)  

A typical Talking to the text exercise will have students read a page from 
a book or article and then makes notes about their reading process as they 
read the material, noting connections, visualizations, confusions, etc. 

Students can write comments or notations on the page, in the margins, or 
on separate sheets to explain what they are thinking as they read. Some of 

the steps involved in talking to the text exercises can include: 



 Limiting the amount of text read during initial in class exercises and 

then increasing the volume of material to be covered 
 Encourage students to preview the text being used in the exercise and 

ask them to make predictions about the content they will be reading 
 Talking to the Text – students write down any questions, comments, 

connections from the material that comes to mind. Students can 
identify words they are not familiar with and guess at their meanings. 

Students can make notations about how they feel or are re-acting to 
the material  

 Group Discussions- after giving students time to reflect on the reading 
exercise, small group activities encourage students to think and reflect 

about the information they have just read. In all class discussion 
settings, the instructor acts as the facilitator, often contributing their 

talk to text re-actions, helping the students discuss common problems 
and issues experienced with the text.  The talk to text notes and 

following discussion often then became the basis for writing 

assignments as the students grappled with meaning and analyze 
complicated issues such as freedom of speech,  the meaning of justice, 

how to perform police duties with loyalty to colleagues and the law, 
the morality of the death penalty, to name just a few. (Refer to 

Appendix F- Example “talking to the text” class exercise) 

 

SoTL PROJECT SUMMARY  

Breaking with organizational traditions can be a daunting task. I spent 

26 years with a police department that required annual training on a number 
of subjects including proper arrest, securing and handcuffing techniques. For 

my first 20 years the instructional message was the same. When an 
individual was to be taken into custody, handcuffing was required under 

most circumstances. The method  taught to accomplish the objective of 
“safely” arresting and securing a person followed a rigid format of; advising 

the subject they were under arrest; ordering the person to turn around; 
spread their legs; place their hands on a wall, vehicle or in the air. At this 

points the officer would conduct a thorough pat down search, ask the 
subjects to put their hinds behind their back and the handcuffs would then 

be applied. 
 

 But something happened in the 21st year of training. A newer 
employee, able to think “outside of the box” and willing to challenge the 

system, asked if the intent of the arrest process is to accomplish the task in 

the most safe and efficient manner, why do we wait to put the handcuffs 
until the end? Isn’t a better solution for law enforcement officers to apply 



handcuffs in arrest situations immediately after we inform the subject 

he/she is being taken into custody? The initial response by some was to be 
expected; “but that is the way we have always done it.”  It soon became 

obvious new instructional methods were needed. 
 

The education field can also suffer from “staying the course” and 
maintaining traditional approaches regardless if they are no longer effective. 

Studies on learning continue to identify the urgency of addressing the needs 
of non-traditional students. Whether the criterion is based on age, gender, 

ethnicity or myriad of other sociology factors, it has become apparent that 
traditional educational teaching methods will not sufficiently meet the needs 

of 21st century students.  To develop better writers, mathematicians, critical 
thinkers etc., effective educational strategies must be implemented that 

allow students of today the opportunity to succeed. Establishing core writing 
and proficiency standards in college level courses is one of the important 

components in the nationwide Achieving the Dream initiative. In this SoTL 

project, the recommendations offered are intended to create learning 
environments that will permit community college students in criminal justice 

to develop into more competent and confident writers, an essential skill in 
the law enforcement profession now, and in the future.  
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Sergeant Gerald James Riley  
Detroit Police Department 

Michigan 

End of Watch: Friday, December 8, 1972 
Cause: Gunfire 

Biographical Info 

Age: 39 

Tour of Duty: 10 years 
Badge Number: Not available 

Sergeant Gerald Riley was shot and killed while attempting to 

stop a bank hold-up in progress.  

 

The officer who was off duty at the time was standing in line at 

the bank with his two year old child when he witnessed the 

robbery and attempted to act. As he pulled his revolver and 

ordered the robber to drop his gun, the robber's accomplice 

whom he did not see shot him. Sergeant Riley returned fire 

seriously wounding the robber whom he had told to drop his 

gun. Sergeant Riley then collapsed on the floor of the bank. As 

he lay helpless on the floor the robber who had shot him walked 

over and shot him in the face right in front of his child. Both 

suspects were apprehended after officers followed the trail of 

blood left in the snow. 

 

The suspect who killed Sergeant Riley was convicted of first 

degree murder and sentenced to life in prison on March 5, 1973. 

He received an additional 15 to 30 years for killing a security 

guard during a supermarket robbery. The other suspect was 

sentenced to 15 to 30 years. 

 

Sergeant Riley was posthumously promoted to sergeant.  

 

He had been a member of the Detroit Police Department for ten 

years, and is survived by his wife, daughter, and five sons. 

 

Appendix A- Sergeant Gerald James Riley Memorial 

http://www.odmp.org/
http://www.odmp.org/officer/11284-sergeant-gerald-james-riley
http://www.odmp.org/agency/1000-detroit-police-department-michigan


 

 

 

 

An Integrated Learning Community: 
Criminal Justice 101 & College Reading 021 

 
Introduction to Criminal Justice - 1580 - CRJ 101 - LT9, 9:15-10:30 

Tues/Thurs 
 

Introduction to Criminal Justice (CRJ 101) 

Instructor Paul Cavan 
 

College Reading (REA 021)   
Instructor Trish Schade 
 

10:45-11:59 Tues/Thurs 
 

L- 139 (Lawrence)  

 
Get ready to read and learn in a challenging field, Criminal Justice. Students in this learning community 

will increase their ability to communicate with others, think, read and write critically and to comprehend 

a wide range of texts with an emphasis on readings in the Criminal Justice field. The ability to effectively 

read and write is crucial in the Criminal justice profession. Many students in the field, or considering the 

law enforcement as a career, often feel uneasy in their abilities to communicate. This learning 

community will improve your confidence and turn report writing, and other forms of communication, 

into personal strengths.  College Reading and Criminal Justice will encourage students interested in the 

Criminal Justice field to develop responsibility in themselves as students and learners, increase their self-

awareness of their reading processes, and become more critically reflective as learners and problem 

solvers of the wider community. One of the major goals of the Massachusetts Chiefs of Police is 

prioritization of reading and writing skills for recruit officers. This learning community will assist students 

in becoming highly competent readers and writers in their field.  

Appendix B- Crime & Passion Learning Community Flyer 



 

 
SoTL Project Survey/CRJ 101 & REA 021- LC 

 

Courses Currently Enrolled or Completed 
  

Course Currently 

Enrolled  

  

 

Completed  

 
WRT 010 (Basic Writing) 

 

  

REA  011 & 12 (Basic Reading) 

 

 

  

REA 021 & 022 (College Reading) 

 

  

ENG 101 

 

  

ENG 102 
 

  

  

 

Student Name:__________________________ 
 

Course: _______________________________ 
 

Meeting Day(s)/Time: ____________________ 

 
 

 

 Survey Question: 
  

You have been dispatched to a major crime scene and have been 
designated by your supervisor as the individual responsible to take 

the initial report.  
 

I would be comfortable writing this report because……… (List        
reasons and be specific) 

 
I would NOT be comfortable writing this report because……… (List 

reasons and be specific) 
 

   Use the back of this form to complete the survey. 

Appendix C- SoTL Project Survey Forms 



(Page Two- back of Survey) 

 
 

      Please write at least one paragraph for your response.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

SoTL Project Writing Rubric 
 

SoTL Project Writing  Rubric 

CRITERIA 

Poor 

(1) 

Fair 

(2) 

Good 

(3) 

Excellent 

(4) 

Did the student respond appropriately to 

the prompt/question? 

    

Are the ideas organized, (i.e. topic 

sentences or transitional devices?) 

    

Are the ideas developed? Did the student 

provide 3 clear & different reasons? 

    

Editing:  

Are sentences grammatically correct?  

    

Is the student comfortable or self-

confident about writing? 

    

  Total Points         /20 



 

 
 

 
 

Appendix D- Example Student “Facebook” Format Writing 

Assignment 



 
 

 



 
 

 



 
 

 
 

 
 

 
 

 
 

 
 

 
 

 



 

 
 
 

 

 
 

 
 

 

Appendix E- NECC Mock Police Report Form 

Narrative: 


