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Search Committee 

Vice President of Academic Affairs 
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Haverhill, MA 

Dear Search Committee Member, 

Please accept this letter, vitae, and list of references as my formal application for the position of 

Vice President of Academic Affairs, Northern Essex Community College. 

Here at Suffolk County Community College on Long Island, I have served as a Dean, as the 

Associate Vice President of Academic Affairs, as the Vice President of Academic Affairs in 

concert with being a Campus CEO/Executive Dean, and now as the Vice President of both 

Academic and Student Affairs.  Our college lost its President and eight of its cabinet members 

within the last three years.  I have been asked to assume additional responsibilities as changes 

have occurred and have gladly done so to help to stabilize the institution.  As a result, my 

experiences and responsibilities have been many.  I am applying to be the Vice President of 

Academic Affairs at Northern Essex because I thoroughly enjoy that role, I have great respect for 

NECC, and because being in Haverhill would allow me to join my extended family who live in 

Massachusetts’ northeast corner. 

Prior to my post here at Suffolk, I was the Associate Dean of the School of Arts and Science, the 

Director of Graduate Education, and a tenured professor of education at Iona College. My earlier 

life was spent in P – 12 education where I taught, was a principal in both Harlem and 

Schenectady, NY, and, then, both an Associate Superintendent in New York City and the District 

Superintendent in the Bronx.  During those years, I was an adjunct professor at Fordham 

University, Manhattan College, and Seton Hall University teaching graduate courses in 

curriculum, school finance, and leadership.   

Allow me to provide background for my accompanying vitae, information which I believe is 

essential to your assessment of how my experiences aligns with the criteria, challenges and 

opportunities of leadership outlined in your posting. 

Animating the Vision 

My parents, the son and daughter of Massachusetts mill workers, were raised in poverty.  Unlike 

my uncles and aunts who abandoned high school to work in the mills, my father and mother  

were Lawrence High School graduates. I am a first-generation college graduate.  Going to 

college was not a choice; it was my parents’ mandate to their children beginning the day we 

entered kindergarten.  On January 16, 1981, some fifteen years after my parents walked me to  

my very first day of school, my father put me on a Greyhound bus to return to college.  The next 



Beaudin, 2 

day he died while shoveling snow.  I wanted to leave college, return home, find a job and support 

my handicapped mother and younger brother.  My mother would not allow my father’s dream for 

his children to be unfulfilled because of his death.   

On September 11, 2001, I was an Associate Superintendent of Schools in a Manhattan office 

building.  My colleagues and I saw the distant smoke from the towers, witnessed tens of 

thousands of people rushing up First Avenue to reach the bridges to their homes in Queens and 

the Bronx.  Ten hours later I walked down the middle of a deserted Seventh Avenue and sat on 

the floor of Penn Station hoping that the trains might run that night and take me home.  Days 

later I was back at work, supporting the reopening of Manhattan schools where some students 

had actually witnessed the second plane strike through classroom windows.  

On March 3, 2020, at the end of our spring professional development day, I was approached by a 

math faculty member who advised that “this is going to get bad quickly.”  Two weeks later I 

helped move over 3,200 class sections taught by 1,200 faculty members into a remote modality 

and our amazing Vice President for Informational Technology distributed laptops to students and 

faculty, and the Center for Innovative Pedagogy that I supervise provided intensive training in 

online instruction for many hundreds of faculty members. We ended the semester with a 

withdrawal rate of only 9% and 80% of all grades awarded were a passing grade.  In Summer 

’20, with a fully online slate of offerings, we increased the number of summer semester seats by 

21% and this was repeated in our recent winter intercession where enrollment was up by 78%.  

These stories weave for you personal experiences which have formed me. I so strongly believe in 

the transformative mission of education for myself personally, for those who have overcome 

great tragedy in their lives and for those in America’s community colleges, who we are so 

privileged to serve.  Transformational education is often borne of crises.  Successful institutions 

do not expend time and energy internally feuding about trivial issues, but, instead, harness their 

corporate energy to address the essential issues of who we are, what we value, and where we 

choose to move as an entity.  These colleges acknowledge that they exist collaboratively to 

transform the hands, the minds, and the hearts of all students.  Such institutions are led by those 

whose life experiences are mission-driven and vision-animated with the creativity and courage to 

function differently.  

Championing the Equity Agenda 

Our equity work is essential.   In September 1989, I moved to the South Bronx and began 

teaching there.  Three years later, I became a principal in Harlem. In those years, I learned the 

most valuable lessons of leadership.  During the height of both the crack cocaine and AIDS  

epidemics in New York City, I was formed. From the teachers, my students, and their parents, I 

learned that meaningful education must be society’s mandate for all. I learned that high academic 

standards, purposeful education, and universal respect must permeate the most troubled 

environment.  I learned that leadership is never solely about me; it is always about us…the  

students, their families, the community, and the faculty who choose to be engaged in society’s 

great work. 
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I spent 14 years working in one of the world’s most diverse communities as a teacher, a 

principal, and a superintendent.  My students came to school each day from NYC public housing.  

Some were HIV positive and others were borne to crack-addicted mothers.  Pediatric asthma was 

an epidemic in our neighborhood; inhalers were as common in a child’s pencil case as was the 

Crayola box.   

Working and living in Harlem and the Bronx I witnessed the realities of intersectionality even as 

Crenshaw was introducing the term into diversity’s lexicon.  Parents of various combinations of 

race, ethnicity, national origin, language, gender identity, and economic class fought 

discrimination on many fronts.  Their commonality was wanting more for their children than 

they had for themselves.   I marveled at the grit and resilience that it required to maintain the 

emotional bandwidth to imagine and achieve that goal. 

I, eventually, recruited and trained teachers and administrators, supervising 62 Bronx elementary 

schools while pursuing doctoral studies at Fordham.  Later, as a professor of education at Iona, I 

helped place my young graduates, armed with diplomas and teaching certificates, into those 

same urban schools.  Now, at Suffolk, I sit on the College’s Diversity Committee, collaborate 

with our Chief Diversity Officer and our National Science Foundation grant officers to 

encourage the recruitment of diverse faculty, and I co-chair our Achieving the Dream initiative.   

An institution’s equity work is a commitment to reimagine the use of power and resources for 

both personal and public good.  A diverse institution becomes a learning laboratory.  It reflects a 

desire to understand the complex struggles of each professor and every student who have chosen 

to learn together.  It advocates for and provides the supports necessary for universal success.  

Such an institution acts as leaven for the world beyond itself.     

Collaboration, Professional Development, and Innovation 

I am an academic.  As I began my dissertation at Fordham, I returned to my alma mater, Iona 

College, to join the education department.  I was selected as Junior Faculty of the Year, was 

elected to the Faculty Senate, gained tenure, and committed my free time to lecturing across the 

country to P – 12 educators.   

At the request of Iona’s Dean, I formed and facilitated a group called The Teaching Circle.  This 

group consisted of the 25 or so tenure-track faculty in the School of Arts & Science who I 

companioned.  We met monthly to discuss how to translate faculty scholarship into innovative  

and meaningful student-centric learning experiences.  I found that these scholars thirsted for 

group conversations on pedagogy in the safe space which we created together.  

After completing my dissertation on student voice and curriculum evaluation, at the request of 

Iona’s Provost and with the affirmation of the Faculty Senate, I assumed the position of  

Associate Dean.  In that role I was given entry into dozens of classrooms each year where I 

observed young faculty and assisted them in their pedagogical development.  This work, based 

upon the belief that teaching-learning is a reciprocal relationship, was carried out with respect for 

both the instructor’s desire to be engaging and the learners’ desire to be engaged.  At Suffolk, I  
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teach one education class each year in order to ensure that my skills are being refined and so that 

I can appreciate the challenges that the classroom can offer to faculty members.   

My office leads professional development initiatives in technology and pedagogy.  Each 

semester over four hundred faculty come together for our Professional Development Day.  We 

have brought national speakers on community college transformation to our institution including:  

Dr. John Hetts, Dr. Karen Stout, Dr. Randy VanWagoner, and the “undercover professor” Dr. 

Michael Cross of NECC. 

I believe that I enjoy strong and open communication with faculty because I am one of them. 

I am proud of the relationships that I have developed with faculty leadership.  During the 

academic year, I meet every Friday morning with our three governance leaders on both issues of 

concern and on future collaborations.  These meetings have been essential to our mutual work.  I 

confer with our Faculty Association and Guild union leaders and co-chair committees with union 

officers.   

I am kind.  I abhor rudeness and believe that every person deserves respectful engagement, 

whether he or she be an administrator or an administrative assistant or a member of the custodial 

staff.  I believe that you truly know the character of another by the manner with which he or she 

engages with staff when no one else is there to observe it.  I believe that lack of consultation in 

decision-making fails “to grow” new leaders and does not reverence DePree’s concept of roving 

leadership.  As I learned in Spanish Harlem, this great work is not about me….it is about all of 

us! 

Program assessment, innovation, and the development of new strategic priorities at an institution 

must involve respectful collaboration with external and internal roving leaders.  Shifts in 

priorities must meet the needs of the students and be mission-focused.  Students come to us with 

a variety of goals, and donors give to us when we can say with confidence that we have provided 

our graduates with both a better living and a better life.  Changes in priorities and goals, the 

growth of new programs to meet student and institutional needs requires a sensitivity to both 

internal constituents and external forces.  My experiences have formed me into a leader 

responsive to the economic and market needs of the region and attentive to the voices of faculty 

and other Cabinet members. 

Stewarding Financial Resources 

Money matters.  Suffolk has an operating budget of nearly $220 million annually, so that is a 

lesson I know well.  I am responsible for the multi-million dollar budgets within Academic and 

Student Affairs and the Student Association.  I know that if one cannot pay today’s bills and plan 

for tomorrow, then mission fulfillment is unattainable.  Educational leadership requires financial 

acumen and an entrepreneurial spirit.  Wise stewardship of scarce funds must be seen as critical 

investments in new cohort development, in the retention efforts of traditional learners, and, for 

revenue-generating programs to serve learners who may not be degree-seekers.  Financial 

planning envisions challenges as opportunities worthy of faculty time, public resources, and 

donor interest.  I use my prior experiences in strategic planning and institutional development to  
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support our institution’s financial health so well managed by our Vice President for Business and 

Financial Affairs. 

Careful room and building utilization, the delicate balancing of class size, a culture of alumni 

and donor philanthropy, and robust grant development must be priorities.  We have found other 

avenues to also be beneficial.  Within the last five years, I have helped to double the number of 

Early College high schools and members of my staff have expanded our dual enrollment 

program to over 4,000 students generating valuable revenue and providing early access to 

college-level classes. 

In order to expand outreach beyond our traditional catchment area, we received NC-SARA 

approval to offer online courses out-of-state. Under pre-COVID circumstances, we filled over 

4,500 online seats every semester in more than 200 sections. This has helped students to obtain 

classes required for timely graduation.  In the past three years, we have increased the number of 

online programs and now have ten available at 100% online and another twenty available at over 

50% or more.  We run a very successful training program for faculty and last summer nearly 

2,000 seats were occupied by our full-time and adjunct faculty in distance education training to 

better serve students in the online modalities that our current crisis requires of us.  This will 

dramatically benefit our future in online education. 

We offer classes from 6:00 in the morning until 10:00 at night on three campuses and two 

downtown centers.  We have been able to initiate class offerings at the local Air National Guard 

base and to offer a robust ELL program.  By making time and location a variable, we are 

addressing shifts in market demand, enrollment and access. 

Inclusive of grants, tuition, and fees, the workforce and continuing education programs that I 

supervise generate nearly $3.5 million annually and address the needs of Long Island’s labor 

force.  We are participating in a New York State apprenticeship program with industry and have 

begun a surgical technician program which began in continuing education with a start-up grant.  

Our for-credit automotive program serves multiple industry partners (including Toyota, Honda, 

Mercedes Benz, and Tesla). We are now collaborating on a workforce development wind energy 

program and are exploring the possibility of an outboard motor program.  We are offering 

Spanish classes to Suffolk sheriffs at the county correctional facility and provide English 

instruction at a variety of large corporate parks.  Like the field of dreams, we have found that, “If 

you build it, they will come!” 

Essential Issues for Community Colleges 

It is my belief that the greatest crisis in America’s community colleges is enrollment.  Above and 

beyond the impact of the current pandemic, the enrollment crisis at America’s community 

colleges is not a crisis of recruiting new students, it is really a retention crisis.  The narrative that 

there are simply fewer high school graduates available to fill empty seats ignores acknowledging 

that we have too many empty seats because students do not stay long enough to graduate.  Poor 

graduation rates do not further the career aspirations of enough students, are often borne of a  
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deficit mindset, are the result of a lack of attention to purposeful experiential learning, and they, 

too often, are the result of a lack of understanding of the complexities of an integrated student 

success plan which is brought to scale.  In my current role as the Vice President of Academic and 

Student Affairs this has become so apparent to me. 

I fear, though, that many community colleges across the nation are eager for a financial 

downturn of the economy, because that may trigger an uptick in enrollment. That thinking 

reflects a lack of a clear articulation of the value of the education that the institution provides 

every year with every cohort, despite prevailing economic conditions. Student graduation and 

retention is a result of many factors including the lack of a “value proposition.”  An institution 

must ensure that the public perception of an associate degree has value in the workforce and in 

the intellectual lives and the future pathways of its graduates.  Public perception of a college’s 

value is driven by the volume of happy and successful graduates who impact the economic and 

social lives of the larger community.  Lack of completion by a large majority of former students 

has the opposite impact. I personally know of the value of NECC in the lives of students because 

my nephew is a satisfied graduate of the college, in an honorable profession, raising a family in a 

new home.  My nephew and his peers contribute to the perception of NECC’s value in the 

Merrimack Valley. 

Managing internal and external crises and envisioning them as opportunities requires collegiality 

with both our internal and external constituents.  Members of my office and I have crafted over  

two dozen articulation agreements for student transfer or joint admissions with other colleges.  I 

have personally visited over 40 Suffolk county high schools. I speak before the Education 

Committee of the County Legislature.  The Office of Legal Affairs, Career Resources, and I have 

worked together to put into place nearly 300 internship agreements with local businesses and 

industry.  I believe that student engagement in meaningful internships and/or clinical 

experiences, including entrepreneurial training, are at the core of the retention agenda.  The other 

piece, of course, is an institutional belief in Dweck’s growth mindset, one that gives no credence 

to the deficit perspective of some in community college work.  It is within the growth mindset 

perspective that the integrated student experience must germinate and grow.  Models of that, 

such as TRIO/Student Success, already exist.  I believe that investing in such models at scale 

needs to be strategic so that less time and energy is wasted on enrollment “hand wringing.” 

I hope to be permitted a conversation with the search committee to ascertain if my experience 

might be helpful to the future of the NECC community. 

Sincerely, 

Paul M. Beaudin, PhD 


