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I. Introduction  
 

One admission counselor calls it the “hallway of help,” a hall in the classroom building, flags hanging 
above the doorways, announcing our tutoring centers*, from math to writing to the English Language 
Center to reading. Students taking developmental and ESL courses know this hallway, or its 
counterpart in Lawrence, very well. By design, the students complete required coursework and 
receive additional help with their assignments with the assistance of our professional tutors. Serving 
as a hub for the department, our four centers have long been essential to our mission and the 
success of our students, providing students with a supportive, engaging environment.   
 
As a recent student stated, “There are so many resources here on campus like centers that give us 
guidelines on how to do particular work.  For example, if I don’t understand an assignment in a class, 
there’s the reading center, math center and writing center.  The tutors don’t give you the answer; they 
encourage you to figure it out as they push you in the right direction.  I’m very thankful for the centers 
because they have helped me a lot through my college semester, and I’m glad I participated.” 
 
Through our courses and lab/center activities, the Department of Academic Preparation (DAP) has a 
long history of dedication to NECC’s students. Our centralized model, in which English as a Second 
Language (ESL) and our developmental areas are housed together in one department, has fostered a 
spirit of cooperation and collaboration that permeates our area. This model was put in place in 
response to best practice recommendations in the 1990s, and grant funding was secured to establish 
the labs with the specific purpose of supporting the developmental and ESL curriculum.   Faculty and 
center staff work closely together, share space, and come together for meetings to discuss curriculum 
and best practices for student success.  
 
All of our developmental courses follow a common curriculum; meetings with adjunct faculty enable 
us to set and maintain standards for our courses and develop consistency in evaluation of student 
work.  At the same time, the dynamic nature of the curriculum leads to frequent innovation.  Faculty in 
our department have been leaders on our campus in regard to high impact practices such as learning 
communities (LCs), supplemental instruction (SI), and integrative learning; we have developed a 
unique course for bilingual students; we’ve pioneered the use of cutting edge technology to enhance 
our students’ learning experiences. This combination of common curricula and innovation provides us 
with the opportunity to  uphold and maintain standards while giving students a variety of opportunities 
to learn the skills and habits needed for success in college coursework,  

 
Each year, thousands of students come through our department’s courses and the “hallways of help,”  
in Lawrence and Haverhill, starting their college journey with the support of faculty and tutoring staff in 
our department. In short the uniqueness of our department is also our strength; our multifaceted team 
of faculty and staff helps us to continuously seek ways to improve student success.  
 

     * Note: the terms “lab” and “center” are used interchangeably throughout this document.   
 

II.  MISSION  
 

A. The department’s mission statement is as follows:  
 
The mission of the Department of Academic Preparation is to help each student realize his/her full 
potential so that academic and career goals can be reached.  Through our foundation courses and 
our support centers, we assist students in developing the abilities and confidence needed to achieve 
success in college level courses and in lifelong learning. 
  
In addition, each curriculum area and its corresponding support center has a mission statement, as 
follows: 
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Reading Curriculum: 
The mission of the developmental reading curriculum is to help students improve their reading and 
study skills in preparation for success in introductory college level courses and in meeting the 
challenges of college reading and reading in the workplace. 
 
Reading Center: 
The mission of the Reading Center is to help students complete the required lab component of their 
courses and succeed in their reading courses, to develop the tools necessary to gain a better 
understanding of the reading process, and to enhance individual study skills, facilitating a successful 
transition to college level courses. 

 

Math Curriculum: 

The mission of the developmental math curriculum is to help students develop the ability and 

confidence needed for success in higher levels of math and the quantitative reasoning skills 

necessary for college and the workplace. 

 

Math Center:  

The mission of the Math Center is to help students complete assignments for their math courses at all 
levels of instruction and succeed in their math courses, to develop their understanding of math 
concepts, and to help students in developmental math classes prepare for a successful transition to 
higher level math courses. 
 
ESL Curriculum:  

The mission of the ESL curriculum is to help students whose main language is not English develop 
their English reading, writing and speaking skills to enable them to succeed in college level courses 
and in the workplace.  
 
English Language Center (ELC): 
The mission of the English Language Center is to help ESL students complete required lab work for 
ESL classes and succeed in their ESL courses, and to develop their reading, writing and speaking 
skills in order to enable them to succeed at the college level and in the workplace. 
 
Writing Curriculum: 
The mission of the developmental writing curriculum is to help the underprepared writer to practice 
and internalize the process of writing paragraphs and essays that build from the writer’s experience 
and prepare them to succeed with college writing and writing in the workplace.   
 
Writing Center: 
The mission of the Writing Center is to provide the required support for developmental writing courses 
and help students succeed in those courses, and to help inexperienced writers become more 
confident and build the skills needed for a successful transition to college level writing in all courses. 

 
 
B.  Describe the process through which faculty developed the department mission. 
 

The department mission and the individual area and center missions were first drafted about fourteen 
years ago.  They have been periodically revisited and revised since that time.  For purposes of this 
curriculum review, the Assistant Dean of Academic Preparation, the Department Chair of Academic 
Preparation, and the coordinators in the Department of Academic Preparation met as a team and 
together revised the previous department mission, keeping in mind the mission of the college.  Each 
discipline revised its own mission statements; these revisions were reviewed by the larger group. 
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C.  Describe how the department’s mission statement is consistent with, or aligns with, the 

mission of the College. 
 

The mission for the DAP is to lay the foundation for students to succeed in their academic and career 
goals.  This mission aligns nicely with the college’s mission as a center of educational excellence that 
provides high quality postsecondary education to the people of Greater Merrimack Valley. 

 
 

D.  Describe how the department facilitates the accomplishment of the College’s mission and core 
values. 

 
 

Many students in our service area who wish to pursue postsecondary education are not prepared to 
undertake college level course work.  The Department of Academic Preparation provides the 
foundational concepts and skills that are needed to succeed in college level courses and with lifelong 
learning. 

 
 
 
 
 
 
 
 
 
 

III. INSTITUTIONAL STRATEGIC PLAN 
 

A. Describe how this curriculum satisfies or is consistent with one or more of the College’s 
institutional goals as defined in the Institutional Strategic Plan. 

 
Engage Students as Active Learners.  Active learning is the norm in our courses.  We do very 
little lecturing; rather, we have our students actively involved in building their language and math 
skills.  We seek to engage students in all aspects of their learning. Class activity focuses on what 
the students are doing, rather than on a teacher’s lecture.  Collaborative learning activities are 
commonly employed.  Further, we teach strategies for becoming active learners, including 
attention to individual learning styles. In the centers, students engage in active learning, either 
through tutoring from the staff, or working independently with help from the staff when needed. 
 
Support Leadership at Every Level.  Many of our faculty and staff serve in leadership roles 
within our department and in other areas of the college (e.g., All College Assembly, Achieving the 
Dream).  Two of our faculty members lead Staff/Faculty Inquiry Groups, (SFIGS) on reading skills 
and student motivation. Several of our faculty and staff have participated in our institution’s 
leadership training and the national Chair Academy. 
 
Embrace Diversity.  Minority students, especially Latinos, represent a significant percentage of 
the students in our courses.  Our ESL curriculum serves many Spanish-speaking students, as 
well as students who speak a variety of other languages, and represents their cultural heritages in 
our classes.  We encourage a healthy respect for all human differences, and have been involved 
with the National Coalition Building Institute (NCBI).  We encourage students to discover their 
own learning styles and support them in this process. 
 
Strive for Educational Excellence.  We are all routinely engaged in quality control, making 
minor and major changes to curriculum annually.  We align well with the best practices for 
developmental educated outlined by the National Associate of Developmental Educators (NADE).  
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We enjoy an enviable reputation among our state and local colleagues for our department, 
curriculum and centers.  We seek to bring out the best in all our students. 

 
B. Describe how significant modification of this curriculum would impact other programs at 

NECC. 
 

 Developmental courses serve virtually all programs, since students in all programs are required to 
read, write and do math.  In fact, our raison d’etre is to prepare students for the course work in their 
chosen programs.  Modifications of our curriculum therefore affect the preparedness of our students 
for virtually all programs and are undertaken with the intent of improving student transitions to 
college-level work. 
 

 
IV. DEPARTMENT POLICIES AND PROCEDURES  
 

A. List any specific department/course policies and procedures, and comment on the 
rationale for any differences from institutional policies and procedures. 

. 
We offer challenge tests in most courses during the first week of classes which allow a student to 
move immediately to the next level of coursework.  We do this because we know no placement 
test is perfect, and we want to do everything we can to ensure that students are not under-placed 
by our assessments. 
 
For most of our courses, class work and lab work are integrated.  This approach reflects our 
philosophy that group and individual instruction are complementary, going hand-in-hand to 
maximize student achievement. 
 

B.  Describe how the department defines “student success.”  (For example, if the program 
facilitates student transfer, and students do indeed transfer, does this meet the program’s 
definition of success?) 
As per our mission statements, student success to us means readiness to move to and succeed 
at the next level of course work.  Specifically, it means passing our classes by meeting exit grade 
(or exit exam) requirements, and then passing the course at the next level, whether that is the 
next developmental course or a college-level gateway course. 

 
 
Describe the department’s policies, procedures and practices related to student success. 
 

1. We make every effort to ensure that students are placed properly in our courses. 

2. We provide a variety of supports to our students.  First and foremost is the support of our 
centers—a required component in most of our courses--and their staff.  For some courses, 
peer support is also available (such as SI). 

3. With the exception of our math courses, class and lab work are integrated.  This affords the 
opportunity for individualized follow up to class instruction, and also provides feedback for 
class instructors from lab staff as to individual student performance and concerns.  For our 
math classes, a similar dynamic occurs, the primary difference being that the use of the math 
center is generally not required. 

4. We use a common curriculum in all disciplines except ESL, where the instructional objectives 
are common for each skill at each level. This ensures consistency in course delivery and 
facilitates the training of adjunct instructors.  While ESL instructors are allowed to choose 
their own textbooks and other course materials, they must cover the common instructional 
objectives for their courses. In all disciplines we provide new adjuncts with training in the 
curriculum.  
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5. Make-up tests and retests are allowed in many of our courses. 

6. Many of our instructors provide students with feedback during the semester on their status in 
the course. 

7. A significant part of our department meeting time is devoted to sharing ideas for helping 
students succeed. 

8. Professional development:  Staff tutors and adjunct faculty are encouraged to participate; all 
have access to PD and funding through the OFSD. 
 

9. Faculty, Curriculum Coordinators and Lab Coordinators routinely consult with each other 
about how to support specific students who appear to be at risk or struggling to complete the 
work. 
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SECTION TWO:  STUDENTS 

I.  DEMAND, COMPLETION, AND RETENTION 
 
A. Discuss how the department obtains data concerning student demand.  (See completed tables 

in Appendix 1.)  Discuss how the data was analyzed and interpreted. 
 

The DAP serves the students whom the assessment process identifies as needing skills work to 
enhance their chances for success with college-level work.  This is a significant portion of the NECC 
student population.  The demand is evident and ongoing.  Eighty percent of incoming students assess 
into at least one developmental course. Students are placed into our courses based on their 
assessment results, and progress from course to course within each discipline based on successful 
course completion.  In the Fall 2010 semester, over 3000 students (duplicated--i.e., a given student 
will be counted for each course he/she was in) were enrolled in ESL and developmental classes. With 
the exception of developmental writing, which experienced a significant increase in the F08 semester 
(see Figure 1), the numbers of students in developmental and ESL courses at NECC have been fairly 
consistent for the past three years, with developmental math seeing some increase and reading and 
ESL remaining basically constant.  In the Fall 10 semester, for example, 475 students were enrolled 
in ESL classes (unduplicated); 1416 in developmental math classes; 671 in developmental writing, 
and 592 in developmental reading.  See Tables 1 and 2 in Appendix I for complete enrollment data. 
 

 
 

Figure 1: Students enrollment in writing during fall semesters from 2007-2010 
 
 
B.  Discuss student course completion (See data in Appendix 1). 
 

Course completion rates are obtained through Institutional Research.  Fall course completion rates 
(by discipline) from 2005 to 2010 range from 54% to 82% (see Table 3 in Appendix 1 for ESL, reading 
and writing rates, and Table 4 for math rates), with ESL course completion rates the highest.  The 
rates compare well with ATD goals.  It should be noted that IR uses grades A to C to determine 
course completion rates, while some of our courses use grades A to C-.  Therefore, our actual course 
completion rates are higher than the IR data suggests, since students with C-‘s have successfully 
exited those courses.  This means that in a typical fall semester, approximately 2000 students 
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(duplicated) are successfully completing developmental courses and are ready to move to the next 
level developmental or gateway course.   
 
 
Figure 2 shows developmental course complete rates for reading, writing, and math from Fall 2008 to 
Fall 2011.  All three disciplines demonstrate an upward trend in course completion over the three year 
time period with a 6.3% increase in writing, a 7.5% increase in reading, and a 9.5% increase in math. 
 

 
 

Figure 2: Developmental course completion rates from Fall 2008 to Fall 2011 
 
Additional data from Institutional Research suggests that in general, students who successfully exit our 
developmental courses do well at the next level.  For example, students completing Basic Writing 
compared favorably in Composition I with students who were placed into Comp I through assessment, as 
follows:  
 

Students who: #  Spring ‘11 

# A-C grade in 

 ENG101 

% 

Fall ’10 passed 

WRT010 with A-C 

125 80 64 

Assessed  

Into ENG101 

22 13 59 

 
The table above shows that 64% of the students who took Basic Writing had A-C in Comp I, compared to 
59% of those who placed directly into the course. 
 
ATD data has tracked A-C completion rates in College Algebra and Trig, for students from Algebra II, as 
follows: 
 
 

2007-2008 2008-2009 2009-2010 2010-2011 2012 Goal 

48% 53% 64% 55% 60% 
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This table shows a higher percentage of completers over the last few years compared with the 2007-2008 
baseline. 
 
 
C.  Discuss student retention and positive college outcomes by student demographics. 
 

1. Describe the department policies, procedures, and practices that are in place related to student 
retention.  Discuss how are they implemented?  Comment on their effectiveness.   
 

 Placing students into appropriate course levels is the first step in retention.  
Developmental and ESL faculty and staff work with the college’s Assessment Center staff 
and the Associate Dean of Academic Effectiveness to review and revise placement 
criteria.   

 Faculty and center staff work closely with students to develop supportive relationships.  
Student progress is monitored, and students receive frequent feedback on their class and 
lab assignments—from both lab staff and faculty-- as well as their overall progress and 
course status. Students are encouraged to discover their own learning styles and 
strengths and use them to their advantage.  For example, ESL lab staff work individually 
with ESL writing students and are able to immediately respond to their writing efforts. In 
addition, as students complete reading assignments in the lab, they are told how they are 
doing and given feedback. Progress is monitored and recorded in student folders that are 
accessible to the student and instructor.   
 

 Faculty and center staff communicate regularly to monitor students’ progress. Faculty 
refer students to staff members for extra help, and also ask staff members to work with or 
monitor the work of particular students.  As they work with students in the centers, the 
staff alert faculty to student concerns and issues. 

 Curriculum is sequentially structured and course outcomes are aligned to allow step-by-
step progress. 

 Students who enter NECC needing ESL classes have a longer course of study ahead of 
them and often do not know specifically what degree they want to pursue. They can 
become discouraged when they hit a difficult spot in their studies or in their lives, and the 
length of time ahead of them can cause them to lose motivation and drop out of school. 
The ESL Social Learning Club was developed in 2006 by faculty in the Science 
Department to increase student direction and motivation toward science degrees that 
take less time to complete. Science faculty continue to visit ESL classes to speak on 
scientific topics of interest to students, and ESL classes are invited to join some science 
classes particularly lab sessions where the hands-on experiences often change their 
aspirations. 

 For most students (see data in B above), these practices are effective in leading to successful 
course completion.  Generally speaking, nonacademic factors account for most student attrition in our 
courses. This has been demonstrated through several telephone and other follow- up surveys of students 
who have left the college.  For example, a survey of non-returning ESL students in showed that 75 of 86 
students cited nonacademic factors for their decision (linked below). 
 

 http://facstaff.necc.mass.edu/wp-content/uploads/2010/07/pm-esl_retention_report_2005.pdf 

 
  A study conducted by Dr. Jorge Santiago on Latino students found that the three major reasons for 
leaving NECC before completing their studies were “Family Reasons,” “Work Related Reasons,” and 

http://facstaff.necc.mass.edu/wp-content/uploads/2010/07/pm-esl_retention_report_2005.pdf
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“Lack of Money.” (It may also be noted that the fourth most common reason for leaving was to transfer to 
another college.)  See the following table. 

 
 
 
 
 

  

 
    

 

 

 

 

 

 

 

 

 

 Some students, on the other hand, are unsuccessful because they lack the study habits 
or organizational skills needed to stay abreast of assignments.  These obstacles to success for 
students in developmental classes are largely similar to those faced by students in college level 
courses. In recognition of this, developmental faculty reinforce good study habits and 
organizational skills within the courses.  The new College Success Seminar may also address 
some of these problems. 

 

 
2. Is there evidence that any segment of the student population has a higher attrition rate from this 

program?  If so, what action has the program taken to address this phenomenon? 
 

ATD data suggests that male students, students under 25, and Latino students in general have 
somewhat lower course completion rates in developmental courses and in subsequent gateway 
courses (see Figure 3 below).  Currently, we are involved in experimentation with Supplemental 
Instruction, Learning Communities, and a proposed mentoring program for Latinos, as suggested 
by the college’s Staff and Faculty Inquiry Group which is studying Latino student progress at our 
school.  (See Table 4 in Appendix 1.) 
 
 

 
 

Table from Dr. Santiago’s Report 

Reason for Leaving NECC 

        

Reason Total   

        

Family Reasons 23 (16.0%)    

Work Related 28 (19.4%)       

Transferred To        

   Another School 21  (14.6%)   

Lack of Money 25  (17.4%)    

Poor   relationship       

   With Faculty 1        (.7%)     -       

Taking Too Long 10    (6.9%)          

Other 24  (33.6%)    

No Response 2      (1.4%)         

Total 144 (100%)        

Please see Tables 5 and 6, and “Other Data” section, for 
additional data on course completion, retention, and student 
success in subsequent course work.



Template revised 1/09 

 

 

 

SECTION THREE:  CURRICULUM 
 
I.  CONTENT, ORGANIZATION, AND DEVELOPMENT PROCESSES 
 
A.  Describe the curriculum.  (You may use the same format used in the NECC Academic Catalog.) 
 

COURSE  
Proficiency 

 
Prerequisite Number Name 

ESL011 
 

Core English 1  ESL Placement Test 

ESL012 
 

Core English 2 ESL Placement Test or 
C- or higher in ESL011 

 

ESL013 
 

Core English 3 ESL Placement Test or 
C- or higher in ESL012 

 

ESL014 
 

Core English 4 ESL Placement Test or 
C- or higher in ESL013 

 

 
ESL021 

ESL Reading 1  ESL Placement Test 

 
ESL022 

ESL Reading 2 ESL Placement Test or 
C- or higher in ESL021 

 

 
ESL023 

ESL Reading 3 ESL Placement Test or 
C- or higher in ESL022 

 

 
ESL024 

ESL Reading 4 ESL Placement Test or 
C- or higher in ESL023 

 

ESL031 
 

ESL Listening/Speaking 1  ESL Placement Test 

ESL032 
 

ESL Listening/Speaking 2 ESL Placement Test or 
C- or higher in ESL031 

 

 
ESL033 

ESL Listening/Speaking 3 ESL Placement Test or 
C- or higher in ESL032 

 

 
ESL034 

ESL Listening/Speaking 4 ESL Placement Test or 
C- or higher in ESL033 

 

 
ESL041 

ESL Writing 1  ESL Placement Test 

 
ESL042 

ESL Writing 2 ESL Placement Test or 
C- or higher in ESL041 

 

ESL043 
 

ESL Writing 3 ESL Placement Test or 
C- or higher in ESL042 

 

 
ESL044 

ESL Writing 4 ESL Placement Test or 
C- or higher in ESL043 

 

ESL115 
 

ESL Advanced Integrated Writing Skills ESL Placement Test or 
C- or higher in ESL014 
a 
 and 

and C- or higher in 
ESL044 

 
ESL155 

ESL Advanced Integrated Reading 
Skills 

C- or higher in ESL024  

 
MAT010 

Basic Math Placement exam score  

 
MAT021 

Basic Algebra I C or better in MAT010 
or placement exam 
score 

score 

 
MAT022 

Basic Algebra II C or better in MAT021 
or placement exam 

score 

MAT Mathematical Literacy for College 
Students (new course) 

C or better in MAT010 
or placement exam 
score 

score 

 
REA011 
 

Basic Reading ESL 4 all courses or 
placement exam score 

REA012 is corequisite 

 
REA012 

Basic Reading Lab ESL 4 all courses or 
placement exam score 

REA011 is corequisite 

 
REA021 

College Reading Placement score or C- 
or higher in REA011 
and 

and REA012 

WRT001 
 

Introduction to Basic Writing Writing sample 
placement and REA011 

REA011 placement 

WRT005 English Writing Skills Writing sample 
placement and REA011 

 

WRT010 Basic Writing Writing sample 
placement and 

REA011 placement 
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B. Discuss how the curriculum is an organized, sequential series of courses that progress from 
simple to complex learning. 

 
Each of our disciplines offers a carefully articulated curriculum that follows a logical progression. 
For each discipline, students progress through the development of specific skills and strategies 
and mastery of essential concepts.  Developmental reading and writing have two levels of 
coursework (at the first level of developmental reading, students enroll in Basic Reading and 
Basic Reading Lab concurrently).  Developmental Math currently has three levels, but an 
important modification will be introduced in the Fall ’12 semester which will reduce the curriculum 
to two levels for non-STEM (Science, Technology, Engineering, and Mathematics) students.  The 
ESL curriculum is organized into four skill areas:  grammar (Core), reading, writing, and 
listening/speaking.   Core and listening/speaking have four levels; writing has five; reading has 
had five but starting in Spring ’12 will experiment with only four. 

 
For each discipline, students are initially placed into an instructional level based on their 
assessment results. The assessment process is more complex for ESL students, in that self-
declared ESL students are immediately given the ESL test battery, whereas students who do not 
declare themselves as ESL students will take the college’s general assessment and then be 
referred to ESL if they do not place into or above developmental reading and writing. 
 
 In most developmental and ESL courses, students have the option to challenge their placement 
through an alternative test (they need a teacher’s recommendation in ESL).  Generally, students 
exit their courses by earning a specified grade (usually C or C-), which places them at the next 
level of instruction. 
 
For most courses, lab work is integrated with course curriculum.  Lab assignments generally 
reinforce classroom instruction on an individualized basis.  Students are given specific 
assignments to complete in lab which are directly related to the course curriculum.  For example, 
in Basic Writing, students are required to bring drafts of each of their essays into the Writing 
Center, where they work with a staff member who gives them feedback on their essay and 
guidance for improving it.  The feedback the tutors provide for each essay is quite specific and 
limited and is aligned with the particular curricular objectives associated with each essay.  It 
should also be noted that the nature and amount of center work required of students varies from 
course to course and level to level.  For example, in Basic Reading there are two required lab 
hours, while in College Reading there is one. 
 

Innovation is routine in our curriculum.  In addition to ongoing changes to our course curricula, each of 
our disciplines has offered courses in LCs which integrate or link developmental/ESL courses with each 
other, or with a college level course. Our developmental LCs combining reading and writing, like Alpha, 
have a long history of success, filling rapidly during preregistration. Students taking developmental 
reading and writing courses in LCs have higher course completion rates than students who take the 
courses as stand alones:  

 
--69% of Basic Writing students complete the stand alone course successfully, while 77% of the 
Basic Writing Students in Learning Communities completed Basic Writing successfully.  

--65% of College Reading students complete the stand alone course successfully, while 78% of 
College Reading students in a Learning Community completed College Reading successfully.  

 
More recently, we have pioneered the use of SI’s in our reading, writing and math courses; to date, they 
have been used most in developmental math.  We have also explored the use of integrative learning 
assignments in many of our sections. 
 
ESL Curriculum 
 

ESL is organized into four separate skill areas: Core (grammar), Reading, Writing, and 
Listening/Speaking. Each skill area has four levels, except for Writing, which has a fifth level. The 
curriculum is grammar-based, meaning that what is taught in Core is practiced in each of the 



 

13 

other skill areas. All levels are cumulative, and they review and build upon patterns, skills, and 
grammar structures presented in the previous levels.  
 
In Core, English grammar patterns are introduced and practiced in a commonly used sequence.  
At each level, and for each form, instructors emphasize the recognition of correct grammar in 

texts and its use in original oral and written sentences. 

 
For Writing, students are placed at a level not higher than their Core level.  In Writing 1, the focus 
is on writing correct simple and compound sentences using the grammar learned in Core 1. In 
Writing 2, students practice more compound and complex sentences as they learn the 
organization and coherence standards of paragraph writing.  In Writing 3, students use the 
grammar of Cores 1, 2, and 3 as they develop longer paragraphs and basic essays, especially 
practicing narrative and descriptive and some persuasive writing.  In Writing 4, students use the 
structures from all four Core levels as they learn to develop and edit a 5-paragraph essay of 
about 400-450 words. The fifth level of ESL writing, Advanced Integrated Writing Skills, is an 
intensive essay-writing course where students concentrate on developing and editing their essays 
of 450-600 words. 
 
While we teach American academic organization and the development of supporting ideas at 
writing levels 2 through 5, the focus must always be on editing, as a low error-rate is the main 
criteria to exit ESL in writing.  
 
In the ESL Reading courses, students follow a sequence of objectives in several skills that 
support the development of reading in a new language: 

 
A. read aloud with correct pronunciation, intonation, and phrasal grouping; 

B. answer comprehension questions beginning with multiple choice answers, continuing 
with answers in complete sentences (oral and written), and working up to summaries and 
paraphrasing;  

C. analyze texts based on the core objectives of each level and recognize clauses, 
sentences, connectors, reference structures, and the relationships shown by these 
structures. 

D. apply general reading skills of pre-reading, predicting, scanning, guessing vocabulary 
from context, identifying topic, main idea, and supporting details, making inferences, 
finding patterns of organization, and skimming, and summarizing. 

 
In Listening/Speaking, levels 1 through 4 address oral usage and aural comprehension with an 
increasingly wider and more academic audience: 
 

(a) Grammar Structures - In each level, students practice using the grammar structures 
taught in the same and prior core levels. 

(b) Vocabulary - Students learn to use life skills vocabulary in everyday conversation in 
levels 1 and 2, and in levels 3 and 4, students must demonstrate ability to use and 
understand academic vocabulary and the restrictions on its use. 

(c) Presentations - students give oral presentations appropriate for each level. 

(d) ESL Curriculum Oral Test – students at each level are tested by outside faculty using this 
placement tool to help instructors check students’ proficiency with an objective view. 
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(e) Final Exam – these are interviews which are taped to help instructors measure student 
progress in pronunciation, intonation, vocabulary grouping, and phrases appropriate for 
each level. 

 
Level 4 Listening/Speaking focuses more on preparing students for college classes. Students 
listen to live and recorded lectures on various subjects and practice these skills: 
 

(a) identifying the main idea and supporting details, 

(b) making use of context clues, 

(c) drawing inferences from the materials, 

(d) listening for specific information to answer questions, 

(e) understanding the logical relationships,  

(f) and filling in lecture outlines.    

 
Math Curriculum 
 

The developmental math program has 4 courses: Basic Math, Mathematical Literacy for College 
Students, Basic Algebra I, and Basic Algebra II.  There is a non-calculus track and a calculus track as 
listed below. 
  
Non-Calculus Track: 
MAT010 Basic Math 
MAT090 Mathematical Literacy for College    

Students 
 

Calculus Track: 
MAT010 Basic Math 
MAT021 Basic Algebra I 
MAT022 Basic Algebra II

New students take a placement test (ACCUPLACER) to determine the appropriate starting course 
level.  This can be any of the four developmental courses or a college level math class, depending on 
the placement test score.  A minimum cut-score of 82 (State mandate) places a student beyond the 
developmental level. 

 
Basic Math 

 
Students who score low on the arithmetic portion of the ACCUPLACER math placement test will 
place into Basic Math to build their numeracy skills.  This course is designed to provide basic 
mathematical skills required in other courses as well as preparing the student to move on to Basic 
Algebra I, the next course in the developmental math sequence.  Topics include complete review of 
arithmetic and an introduction to algebra and geometry, emphasizing practical applications. 
 
Students who place into Basic Math can take a traditional one-semester course or take a modularized 
approach that allows them to complete the course in less than one semester and then have the 
option of moving on to next course, Basic Algebra I, using the same approach.  This flexible method 
of taking math gives the motivated student the opportunity to quickly move through the developmental 
math curriculum and then move on to a college level math course in an accelerated time frame. 
 
All developmental math courses including Basic Math make use of an online learning tool called 
MyMathLab.  This program gives students the opportunity to learn the material at their own pace 
without anyone looking over their shoulder.  It also gives faculty the opportunity to focus on the 
concepts and applications during regular class hours and delegate most of the skill and drill work to 
this online program. 
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Basic Algebra I 

 
Students who score very low on the algebraic portion of the ACCUPLACER math placement test but 
above the cutoff for Basic Math will place into Basic Algebra I to build their algebraic skills and 
reasoning. This course is designed to prepare students for other courses which require basic skills in 
algebra as well as preparing the student to move on to Basic Algebra II, the next course in the 
developmental math sequence.  Topics include number and variable sense, linear equations, an 
introduction to graphing, factoring and polynomials (with an emphasis throughout on conceptual 
understanding and applications to real world problems.) 
 
As with Basic Math, students taking Basic Algebra I can take a traditional one-semester course or 
take a modularized approach that allows them to complete the course in less than one semester and 
then have the option of moving on to next course in the sequence, Basic Algebra II, using the same 
approach.   
 

 
 
Basic Algebra II 

 
Students who score below a cut-off score of 82 but higher than the Basic Algebra I level on the 
algebraic portion of the ACCUPLACER math placement test will place into Basic Algebra II to 
improve their algebraic skills and reasoning. This course is designed to prepare students for other 
courses which require algebra as well as preparing the student to move on to a college level math 
course such as Pre-calculus.  Topics include graphing and functions, polynomials, factoring, 
rational expressions, radicals, linear and quadratic equations, with an emphasis throughout on 
conceptual understanding and applications to real world problems. 

 
Students can take Basic Algebra II in a traditional one-semester course or take a modularized 
approach that allows them to complete the course in less than one semester.   

 
Mathematical Literacy for College Students (MLCS) 

 
Jim Sullivan, with assistance from the Developmental Math Group (DMG), has recently 
developed a new course, Mathematical Literacy for College Students (MLCS) that will provide a 
shorter pathway through developmental math for many students.   Students who place into either 
Basic Algebra I or Basic Algebra II but are not on a calculus track have the option of taking this 
new course.  The purpose of MLCS is to offer a new way of developing mathematical and college 
readiness for college level coursework as well as quantitative reasoning skills for career and life.  
This course does not aim to recreate high school mathematics but instead offers a unique 
experience for the adult student.  MLCS will develop students’ foundations of quantitative literacy 
and decision-making in a one-semester experience. Upon completion of MLCS, students will be 
prepared to take various credit-bearing, transferable mathematics courses, including Statistics, 
Quantitative Reasoning, Finite Math, and Math Ideas.  This pathway provides students with a 
great degree of flexibility to choose the subsequent mathematics best suited to their career goals, 
while benefiting from an accelerated developmental pathway. 

 
MLCS is a one semester course integrating numeracy, data analysis, proportional reasoning, 
algebraic reasoning, and functions.  Students will develop conceptual and procedural tools that 
support the use of key mathematical concepts in a variety of contexts, including statistics and 
geometry.  The focus of the course is developing mathematical maturity through problem solving, 
critical thinking, writing, and communication of mathematics.  Content is developed in an 
integrated fashion, increasing in depth as the course progresses.  

 
To make the course a success, math faculty who teach MLCS will be required to take training in 
the new curriculum and pedagogy.  Since the DMG is understaffed, with over 70% of daytime 
courses taught by adjuncts, the addition of this new course demonstrates the need to hire another 
full-time instructor in developmental math. 
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Reading Curriculum 
 
We offer two levels of developmental reading instruction at NECC:  Basic Reading and College Reading.  
At the Basic Reading level, the students take the Basic Reading course (REA011) concurrent with the 
Basic Reading Lab course (REA012) for three credits and one credit, respectively.  Basic Reading Lab, a 
two contact hour course, is offered both as a hybrid and as an entirely face-to-face course.  The College 
Reading course meets four hours a week, with one of those hours a lab hour.  Both courses focus on the 
improvement of comprehension of academic reading material, vocabulary development, and the 
improvement of study skills and habits. 
 

1. Development of college level vocabulary: 
Basic Reading begins vocabulary development through work with fundamental vocabulary 
skills (e.g., using context clues) and practice with word lists from assigned readings. College 
Reading expands vocabulary development through weekly tests with increased emphasis 
on retaining words commonly used in content courses.  Vocabulary work is reinforced 
during scheduled lab hours through the use of paper and online materials. 

 
2. Progressing to college level reading comprehension: 

Basic Reading introduces reading strategies and tools to monitor comprehension such as 
previewing, pre-reading and talk- to- text annotation.  Utilizing college level materials, 
College Reading builds on Basic Reading using critical thinking comprehension activities 
including: SQ4R (Survey, Question, Read, Recite, (w)Rite, Review:  this is a strategy for 
reading text), QAR (Question-Answer-Response: this is a multi-level questioning strategy), 
double entry notes and talk-to –text annotation. Basic Reading begins with paragraph logic 
and recognizing main ideas.  College Reading continues with paragraph structure and main 
ideas with a focus on paraphrasing an author’s ideas.  Comprehension work is supported 
and expanded during lab hours through a wide variety of exercises using a wide range of 
paper and online materials.  In Basic Reading, a hybrid version of the lab course is offered 
utilizing the college’s Blackboard learning system. 

 
3. Effective skills for college: 

The Developmental Reading curriculum lays the foundation for Composition I and other 
college level courses. Basic Reading initiates work with student goal setting; development of 
a study schedule; identifying one’s learning style; and strategies to prepare and take tests.  
College Reading reinforces the above skills and builds on them.  In addition, note taking and 
more complex test taking skills such as essay responses are introduced and practiced.  Lab 
work provides students with weekly opportunities for immediate feedback on their work.  
Students are directly responsible for their work:  the lab is in this sense an arena for 
students to immediately practice their developing “student skills.”  Informally, the staff serve 
as skills coaches as they work and interact with the students. 

 
4. Metacognition: 

Through individualized and supportive small group work in the Reading Center both courses 
help students develop their awareness of their own reading process and learning at the 
metacognitive level. 

 
Writing Curriculum 
 

We offer three courses of developmental writing: Introduction to Basic Writing, English Writing 
Skills and Basic Writing.  While a majority of our developmental writing students test into Basic 
Writing, the other courses serve important student needs.  
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In both Introduction to Basic Writing (IBW) and even more so, Basic Writing (BW), the curriculum 
is highly integrated with the tutoring in the Writing Center. Students build portfolios of writing 
which are maintained in the Writing Center.  During the semester faculty, tutoring staff and 
students can all communicate about the progress of the students. DCE faculty, trained by the 
Curriculum Coordinator, can seek further support from the staff in the writing center.   
 
All faculty have access to a Blackboard Website called the Common Room so information and 
ideas can be shared electronically.  Faculty share handouts, graphic organizers and web links 
with others who are teaching the same semester.  
 
As a commitment to maintaining quality standards for grading, we hold at least one norming 
session a semester.  All faculty are invited as this is a best practice for those who evaluate 
students’ compositions.  Norming sessions ensure that we have a continued dialogue about our 
students work and how we grade.  These norming sessions bring faculty together to discuss a 
common goal, how to fairly provide feedback and evaluate the work of our students.  
  
Rick Lizotte, ESL faculty member, designed a course called English Writing Skills to address the 
needs of a small population of students who are bilingual.  While these students did not fit into 
ESL courses, they still needed the intervention of the ESL faculty to work on the patterns of 
grammatical errors particular to that population.   
 
 

 
Introduction to Basic Writing 
 

Until recently Basic Writing was our only developmental writing course.  After observing the 
failures of students who tested into Basic Writing with weak writing skills the curriculum 
coordinator in conjunction with the Center coordinator discussed a variety of interventions and 
determined that we should design and pilot a lower level developmental course to meet the needs 
of these students.   
 
Students who test into Introduction to Basic Writing have scored low in three ACCUPLACER 
tests—Reading, Sentence Skills and WritePlacer.  If a student places below the Basic Reading 
level we either refer the student to ESL for testing or to the Adult Basic Education programs in the 
area.   
 
All students enrolled in IBW take drafts of their paragraphs and essays to the writing center for a 
tutoring session.  They build a portfolio of writing which is housed in the Writing Center.  Faculty, 
staff and students can check in about the status and needs of the students as they progress. In 
addition we have piloted some sections of the course using Supplemental Instruction 
 
The curriculum focuses on grammar at the sentence level as well as on the paragraph writing 
level.  By the end of the semester students progress to essay writing, producing two full length 
essays to round out the portfolio.  Students practice metacognitive skills by completing reflection 
activities after completing each major writing assignment. Students practice the skill of journal 
writing throughout the semester, focusing on topics that relate to formal writing assignments.  
Special emphasis is placed on the reading of course materials using the Talk-to-Text and metalog 
writing exercise.  They complete the course with a final exam, producing in-class examples of 
paragraphs to demonstrate their progress in their composition skills. They must receive a C or 
better to progress to the next level of writing. 
 
For two of the course’s four contact hours, the students are in a college computer lab, providing 
the opportunity for them to word-process papers as well as receive individualized support by the 
teacher and/or SI leader.  Students learn proper formatting, as well as the best ways to word-
process formal writing assignments.  They complete their final writing sample on the computer. 

 
Students are evaluated in their compositions, whether paragraphs or essays using the following 
criteria: Response to Assignment, Topic Sentence and/or thesis statement, Development, 
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Organization, Process and Revision and Editing (see attached grading rubrics).  All grammar 
activities ultimately lead back to the student writing, applying any concepts to the skill of self-
correcting for the errors during the editing step in the writing process.  Emphasis on the process 
of writing is reinforced throughout the course.  
 

 
English Writing Skills 
 

The English Writing Skills course was created in response to a specific student need.  The course 
was designed for bilingual and multilingual students who fall between ESL and developmental 
writing.  The course helps these students to apply grammar knowledge to the process of editing 
their writing, and also to develop well organized essays.  The course also introduces the students 
to various aspects of process writing.  

Basic Writing  
 
As a result of a recent sabbatical, the curriculum coordinator revised the BW curriculum, based 
on feedback from members of the WRAT team.  New emphasis is placed on using reading 
strategies to approach the reading of text and sources for papers.  A new source based essay 
has been added at end of the semester.  In addition, we changed our companion website to the 
college’s Blackboard system, and with the help of a DCE faculty member, designed a BW website 
that was copied by all the faculty to use with their courses.  Finally, our BW curriculum is now 
being discussed and monitored by a team of faculty.  
 
Students who test into Basic Writing have scored below Comp I and above Introduction to Basic 
Writing in three ACCUPLACER tests—Reading, Sentence Skills and WritePlacer.  If a student 
places below the Basic Reading level we either refer the student to ESL for testing or to the Adult 
Basic Education programs in the area.  The majority of students taking developmental writing test 
directly into this course.  The reading levels of students in Basic Writing range from Basic 
Reading to no reading classes required.   
 
The curriculum focuses on expanding and developing ideas at the essay level.  They are required 
to produce a portfolio –housed in the Writing Center--of completed essays by the end of the 
semester, culminating in a reflection essay where the students write an essay reflecting upon 
what they have learned about themselves as writers.  The last major assignment is a source-
based opinion essay, designed to provide a bridge assignment into the work of Composition I. 
The students demonstrate their ability to compose a focused in-class essay by completing a two 
hour writing sample at the end of the semester.  They must receive a C or better to progress to 
the next level of writing. 
 
Students are required to go to the Writing Center for a one-on-one tutoring session with a rough 
draft of every paper. Students are evaluated in their compositions, whether paragraphs or essays, 
using the following criteria: Response to Assignment, Thesis Statement, Development, 
Organization, Process and Revision, Integration, Coherence and Editing, Grammar and 
Punctuation. 
 
For two of the four contact hours BW students are in a college computer lab, providing them the 
opportunity to word-process papers as well as receive individualized support by the teacher. 
Students learn proper formatting, as well as the best ways to word-process formal writing 
assignments.  They complete their final writing sample on the computer.  
 
Students have access to a BW companion website in Blackboard where faculty can post 
materials and add web links to fit the assignments.  Students can save drafts on this website as 
backup, an important benefit for them.  
 
All grammar activities ultimately lead back to the student writing, applying any concepts to the 
skill of self-correcting for the errors during the editing step in the writing process.  Emphasis on 
the process of writing is reinforced throughout the course. To build fluency and voice, students 
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practice the skill of journal writing throughout the semester, focusing on topics related to the 
formal writing assignments. 
 
Also the students are introduced to Talk-to-Text (a reading strategy which structures students’ 
interaction with text) and a Reading Metalog Exercise (a process that encourages metacognition 
for reading) as an approach to reading course materials.  Reading is emphasized as both a skill 
and a part of the homework for each class period. 
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C. Describe the curriculum development, review and revision processes used by the department 
to assure that the curriculum meets the needs of students and graduates.   

 
The curriculum coordinators, center coordinators, and full-time faculty in each discipline meet 
regularly to review and improve course curriculum. Training is provided to new adjunct faculty, and 
experienced adjuncts are invited to participate in curriculum development. Curriculum coordinators 
meet regularly with center coordinators (who also have experience teaching the courses) to ensure 
alignment of class and lab activities. Curriculum enhancement is also influenced by college data, 
student input, and national trends and standards in developmental and ESL instruction. 

In ESL, the coordinators and full-time faculty meet weekly to discuss curriculum needs and revisions.  
Adjuncts’ input is sought.  Recent focus has been on the development of writing course rubrics to 
promote a higher exit rate from ESL into developmental writing or Comp I. Currently, the faculty is 
taking another look at the curriculum to see if it is possible to redistribute the objectives and transition 
to a future three level sequence of grammar, reading, and listening/speaking with four levels of 
writing. 

In math, the full-time faculty meet regularly to review and revise curriculum consistent with the 
recommendations of national organizations, such as the American Mathematical Association of Two 
Year Colleges (AMATYC).  The developmental math curriculum is also aligned with the state’s 100% 
Math Initiative.  Communications with the college’s math department have been ongoing; this 
semester two faculty from developmental math began meeting regularly with two faculty from the 
math department to work on revision to the math chart and curriculum alignment. 

In writing, all new faculty are trained by the Curriculum Coordinator, and an Instructor’s Manual has 
been developed.  Norming sessions are held each semester for all developmental writing faculty to 
encourage consistency in the grading process and student preparedness for Comp I.  In addition, the 
full-time developmental writing faculty have been serving on the WRAT (Writing Reading Alignment 
Team) to address curriculum alignment between the two writing levels and also ESL writing.  The 
WRAT has also been concerned with reading instruction in ESL, developmental and college courses, 
and includes developmental reading and ESL coordinators. 

In reading, the curriculum coordinators and center coordinator meet and maintain ongoing 
communication to analyze and update the curriculum, with input from the other full-time faculty 
member, the adjunct faculty, and the center staff.  New ideas are piloted and shared with the adjunct 
faculty.  New adjuncts meet with the curriculum coordinators for training and are supported by the 
center coordinator in their daily activities. 

D.  How does the curriculum contribute to the student accomplishing the institutional outcomes? 

Communication is addressed in our reading, writing and ESL courses.  In reading, students write and 
speak about readings on a variety of topics.  In writing, students are developing their skills in written 
communication.  In ESL, communication skills are central to the listening/speaking and writing 
classes, and are supported by Core and reading course curricula. 

Global Awareness is addressed in our reading and ESL courses.  In the developmental reading 
courses, students are exposed to reading material representing a highly diverse group of writers and 
subjects.  In ESL, instructors routinely use cultural awareness lessons and activities to create a 
classroom atmosphere where students are open to sharing and learning about global issues. 

Quantitative Reasoning is addressed in our developmental math classes.  The curriculum 
emphasizes the development of problem-solving skills, and the new Mathematical Literacy for 
College Students course is designed to prepare students for college level work in courses like 
Statistics and Quantitative Reasoning. 

Information Literacy is addressed to a limited extent in developmental reading, writing and ESL 
courses, in which students complete readings and/or information searches online. Students in Basic 
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Writing have access to a LibGuide designed by the librarians with links to articles for the source-
based essay.   

Science and Technology is addressed to a limited extent in developmental reading courses through 
readings in science and instruction on reading scientific material in College Reading. Developmental 
math courses prepare students for science by providing the math skills that are essential in doing 
scientific work.  Also, developmental math courses incorporate technology in the form of graphing 
calculators and computer software.  This allows students to engage in interesting applications 
involving data analysis. 

 

SECTION FOUR:  DEPARTMENT RESOURCES 
 
I. FACULTY AND STAFF 
 

A. Discuss the number of faculty and staff assigned to the department with respect to its 
adequacy to complete all activities associated with maintaining high-quality curriculum.  
(See completed Chart 5(A), Chart 5(B), and Chart 5(C) in Appendix 1.) 

 
We currently have 3 full-time reading faculty, 2 full-time writing faculty, 4 full-time math faculty, 
and 4 full-time ESL faculty.  One ESL faculty member retired at the end of spring semester and 
has not been replaced.  It should also be noted that many of the full-time faculty members in our 
department are involved in college wide initiatives and have taken leadership roles in these 
initiatives.  While this is important to the life of the college, it often involves a reduction of the 
number of sections they are available to teach as part of their full-time assignment.  
 
Three of our f/t faculty also serve as curriculum coordinators for their disciplines (Math, Reading 
and Writing).  The responsibilities of the curriculum coordinators are extensive and demanding.  
Each coordinator is responsible for interviewing, hiring and training new adjunct faculty.  Given 
our desire for consistency in curriculum and delivery, this training is both intensive and extensive, 
and takes up a significant amount of the curriculum coordinators’ time.  Curriculum coordinators 
are responsible for the development and evolution of curriculum and the maintenance of course 
materials (paper and electronic) and work closely with the center coordinators to ensure 
correspondence of center activities in curriculum delivery.  The curriculum coordinators work on 
the master schedule, department goals and annual budget, in conjunction with the department’s 
Assistant Dean, with whom they meet regularly (individually and collectively).  They attend the 
division’s chairs’ meetings as well as the Academic VP’s chairs’ meetings.  In short, they are the 
faculty leaders for our four curriculum areas. 
 
Currently, our ESL Coordinator, who is not a faculty member, is only 3/4 time. This position had 
been full-time, but was reduced when the last coordinator was promoted to an administrative 
position. Given the breadth and complexity of this area, the responsibilities are far too extensive 
to be executed on a part-time basis. They include the responsibilities listed above for the other 
curriculum coordinators, but for a much more extensive curriculum, involving five levels of writing 
courses and four levels of reading, grammar, and listening/speaking courses.  In addition, they 
include a significant role in the assessing and advising of new and returning ESL students.  
Historically the ESL Coordinator taught one course per academic year as part of the full-time 
position and participated on college-wide committees and initiatives to ensure that the area was 
well represented at the college. (Please see Document 5 in Appendix 2.) 
 
Because of the lack of full-time faculty in our area, we assign adjunct faculty to the majority of our 
sections.  In fall 2011, we employed 85 adjunct faculty to teach our department’s courses.  
Adjuncts teach 80-85% of our developmental writing courses, 67-70% of our developmental math 
courses, 60-70% of our ESL courses, and 70-80% of our developmental reading courses.  Given 
that the college currently has about 62% of all classes taught by full-time faculty, it is evident that 
the developmental area has far too many sections taught by adjuncts.  It should further be noted 
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that one of our full-time developmental reading faculty is planning to retire after the Fall 12 
semester. 
 
Each of the four centers has a full-time coordinator who is responsible for the centers’ operations 
in both Haverhill and Lawrence. However, the Writing Center Coordinator has been serving in an 
“Acting” capacity for two years. A coordinator of math tutoring services works closely with the 
Math Center Coordinator to provide seamless support for students in math classes.  The center 
coordinators’ responsibilities are also quite extensive.  They include: tutoring and general 
assistance of students, including lab orientations; the supervision of the center staff; the 
maintenance of the center equipment and materials; regular collaboration with the curriculum 
coordinators regarding the development and delivery of curriculum (especially in the centers); 
maintenance of students’ records and the centers’ data; administering and scoring tests; report 
writing; assistance of adjunct faculty (especially newly hired ones).  In addition, some of the 
coordinators devote a significant amount of time to confirming accurate student placement in our 
courses and in their registration in subsequent courses in the developmental sequence; this 
process involves direct communication with the students.  In sum, the coordinators play a central 
role in supporting our students, faculty, and curriculum.  

 
Each center has part-time staff positions as follows:   
 
 Hav. Day Hav. Eve Law. Day Law. Eve.  
Reading 2 1 2      1  
Writing 3   1  2      1  
Math 4 1 2      1 
ESL 1 0 2      1 
 
The staff in each center execute the responsibilities that are consistent with each center’s 
mission.  They are the front-line educators who work with students daily on their reading, writing, 
math and (in the case of the ELC) grammar.  For instance, the writing center staff meet with 
students to review and provided feedback on the drafts of their current Basic Writing essays.  
Staff in the math center work with students who drop in for help with their math assignments.  The 
lab staff also support the coordinators in carrying out other necessary center functions, whether 
that be monitoring student attendance, preparing material for graphics, or any other required 
activity.  The importance of the staff to our centers and the success of our students is evident. 
 
The Writing Center has been short-staffed due to increased enrollments in Basic Writing and the 
loss of a staff position two years ago when one of the staff became the Acting Center Coordinator 
and was never replaced.  This fall, the Writing Center filled the gap by using adjunct faculty on an 
hourly basis.  This was a stop-gap measure, which does not replace the need to hire more staff 
for the center. 
 
The Math Center, always busy, has recently been using student tutors and SIs to support student 
success in developmental math courses. 

 
 
B. Indicate the percentage of faculty that are full-time, as well as the percentage of credit hours 

taught by full-time faculty.  (See Chart 5 (D) in Appendix 1.) 
 

In the Fall ’10 semester, only 13% of our faculty were full-time, and they taught only 19% of our credit 
hours.  Considering the college’s goal to have 65% of our day sections taught by full-time faculty, and 
the significant needs of the students taking developmental courses, it is critical that we hire more full 
time faculty for the Academic Preparation department.  (However, please see comment in the 
recommendations section re plans to hire new full-time faculty.) 

 
 
C. Discuss how the percentage of full-time faculty, both in terms of numbers and credit hours 

taught, impacts the curriculum. 
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As the data reflects—only about 20% of our courses are taught by full-time faculty-- our department 
does not have enough full-time faculty in relation to the number of sections we run, resulting in the 
preponderance of our courses being taught by adjunct faculty. 

 
The lack of full-time faculty makes curriculum development a challenge.  Our coordinators are 
overburdened with a wide range of responsibilities which could be shared if we had more full-time 
faculty.  More full-time faculty will enable us to make better progress with new initiatives and 
improvements. 

 
 
D. For each faculty and staff member, document their credentials and professional activities.  

(See the copies of Chart 6 in Appendix 1 completed for each faculty member [full, part-time, or 
DCE]).   
 

(Full-time faculty and center coordinators are included here; adjunct faculty and lab staff have 
been collected and are located on the shared drive.) 

 
Describe and summarize the credentials and the activities of department faculty and staff 
with respect to maintaining their status as content experts and remaining current in their field 
of expertise.    
 

As the chart suggests, our faculty and staff have strong academic backgrounds and experience in 
developmental education and ESL instruction.  All of our full-time faculty have Master’s degrees, 
and one holds a doctorate.  Most have made presentations at conferences, published 
instructional or professional materials, and/or won awards.  We regularly attend meetings of our 
local and national developmental education organizations to stay abreast of trends in our area. 

 
All of our lab coordinators, and our part-time ESL Curriculum Coordinator, have Master’s degrees 
and, like our faculty, have a host of other credentials and remain active with professional 
development activities. 

 
All of our part-time staff have at least a Bachelor’s degree, with many holding Master’s degrees 
and one holding a doctorate.  They too, have other training and continuing education experience. 
 
Of the 48 adjunct faculty who submitted the Chart 6 form, almost all have Master’s degrees, two 
hold doctorates and one has a JD. Almost all have additional professional training experiences. 
 
In sum, we have a highly trained group of faculty and staff who remain current in their field and 
make active contributions to their field. 
 

 
II. CLASSROOMS AND LABORATORIES 
 
 Discuss whether the program has classrooms and laboratories of sufficient quality and 

quantity to provide an environment conducive to effective teaching and learning.  (How did the 
program coordinator/faculty make this decision?) 

 
Our centers play a vital role in our students’ success.  For all disciplines except math, the centers 
are the loci of delivery for a significant part of the curriculum, and students are required to use the 
centers to complete lab and/or class assignments.  Studies (from the Math Center) show that 
students who use the center more are more successful in their classes.  Surveys of students who 
use the centers indicate a high degree of satisfaction with them. 
  
The Writing Center  
In Introduction to Basic Writing and Basic Writing, required sessions in the Writing Center are fully 
integrated into the curriculum. Students must visit the center to obtain feedback from a 
professional staff member for each essay they write.  The focus of the feedback varies from 
assignment to assignment, such that the type of feedback provided is sequenced and structured 
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to sustain student progress over the course of the semester.  This means, in fact, that in a typical 
fall semester, over 600 students visit the Writing Center on at least 5 different occasions to 
receive one-on-one feedback that is coordinated with the course curriculum and learning 
objectives. 
 
The Reading Center 
In Basic and College Reading, the lab components consist of a specific curriculum that 
supplements and complements the classroom curriculum.  In College Reading, each section goes 
to the Reading Center for one hour a week, when the staff works intensively with students 
individually and in small groups on skills development.  In Basic Reading Lab, each section also 
goes to the center once a week for skills work; in addition, for traditional labs the groups work in a 
classroom once a week, with one staff member assisting the faculty (some labs now use a hybrid 
format in which a part of the lab curriculum is done online). Students in both courses are 
encouraged and sometimes required to also use the center on a drop in basis. The staff work 
closely with the students to monitor their efforts, provide feedback on their work, assist with 
classroom assignments, and sometimes to provide emotional support and encouragement as 
well. 
 
 The English Language Center 
All ESL reading students are required to attend the lab for an hour each week. It is a class 
requirement, but they do not come in with the class. Instead, they schedule an hour slot each 
week. Former ESL students who are taking Basic Writing with the ESL lab component (Basic 
Writing + ESL lab) are required to come in with each paper, on a drop in basis. Their sessions 
average about a half hour each. (We are also piloting a Basic Reading + ESL lab this semester 
with one student for an hour per week.)  Students from other ESL classes (grammar, writing, 
listening/speaking) may drop in or make an appointment for extra help. Sometimes the instructor 
will send them to the lab with a referral to work in a specific area.  The center also offers several 
conversation groups, which are voluntary. Finally, former ESL students who may be taking 
college level classes may come to request help with grammar and editing if they are working on 
an essay or paper. 
 
The Math Center 
The math center operates on a drop in basis for students in developmental and college level math 
courses.  
 
Prior to the Fall 2010 semester, there were two separate math centers operating, the Math Center 
(developmental) and the Math Tutoring and Resource Center (college-level).   College-level math 
tutoring was covered by peer tutors in C-300 (Haverhill Campus), and in the library at the 
Lawrence Campus.  Developmental math tutoring was covered by AFSCME tutors in C-201 in 
Haverhill and LA-103 in Lawrence.  The two centers were in different departments.  During the 
Fall 2010 semester, the two centers were merged into one.  The combination was named the 
Math Center and is located in C-201(Haverhill) and LA-103/104 (Lawrence). The combining of the 
AFSCME tutors with the hourly peer tutors allowed this to happen. This new Math Center is in the 
DAP.  
 
The combined Math Center may serve as a model for how we can streamline tutoring services in 
other skill areas.   

 
All four centers (Writing, Reading, Math and ELC) are heavily used, servicing hundreds of 
students on both campuses each semester (see tables and documents in Appendix 2).  For the 
last two semesters, student use of the centers has been tracked by the TutorTrac system.  We 
have every reason to believe that our centers are contributing in an essential way to students’ 
success. ATD data collected for the Math Center and the ELC shows statistically significant 
differences for students who seek the center’s tutoring services vs. those who do not (see data in 
Appendix 2). 
 
Largely in response to ATD goals, the math center has recently drawn a great deal of attention 
and study.  Findings are impressive.  The math center continues to be a shining light that attracts 
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more students each semester.  For example, the center experienced a 20.8% increase in student 
contacts and a 13.5% increase in contact hours in the Spring 2011 compared to the Spring 2010.  
Also, the average number of contacts per student and contact hours per student increased 40% 
and 35.6% respectively.  In the Fall 2011 students logged almost 4000 contacts (see Appendix 2 
for data on Math Center, Fall 2011).  This is a 27% increase compared to Spring 2011.   

 
Qualitative feedback gathered from student evaluations of the center continues to be favorable 
(see reports in Appendix 2 on Math Center, Spring 2009 – Fall 2011, and comments from ESL 
students).  The biggest complaint is the lack of space to handle the amount of students wanting to 
use the many services offered by the center. The math center holds workshops on math anxiety 
and use of graphing calculator each semester.  Evaluations of these workshops are consistently 
high.   
 
The math center at the Lawrence campus has expanded its space, number of computers, hours 
of operation, and number of tutors available.   
 
Given the complexity of the curricula and the large numbers of students being serviced, the labs 
must have adequate staffing, space, and equipment.  In Haverhill, space has been adequate for 
the Reading and Writing Centers, and the ELC, but the Math Center, as previously noted, is often 
overcrowded, and needs additional space.  A request for C203 has been submitted.  In 
Lawrence, the Writing and Reading Centers and the ELC all share one room; besides being 
overcrowded, and partly as a result of it, these centers experience a problem with noise.  Some 
groups working in the centers need quiet to do their work, while others need to be talking. 

 
Our centers are staffed by well-trained professionals who are experienced educators.  They are 
central to our mission, providing one on one instruction and support to our students.  At the 
present time, staffing levels appear to be adequate except in the writing center, which has seen a 
dramatic increase in demand as the numbers of Basic Writing sections have increased over the 
last two years. 

 
Haverhill centers are generally well-equipped, though technical problems with our computers are 
not infrequent.  However, in Lawrence, there are only eight computers in L200, the room that 
currently houses the Reading and Writing Centers and the ELC. The computers are currently 
located in the reading area and used almost exclusively by students in developmental reading 
classes.  However, each discipline needs computers, and we need to have enough computers to 
accommodate a full class (22 students).  Also, there is no printer in the room, which is needed by 
students in Basic Writing. 
 
Please see the tables and documents in Appendix 2 for more detailed information about center 
activities. 
 
Our courses are assigned classrooms via the college’s scheduling process.  Most Haverhill 
sections are in C building; most classes in Lawrence are scheduled on Franklin and Amesbury St.  
Numerous concerns have emerged regarding some of these classrooms, especially on Amesbury 
St.  The concerns are generally about student furniture, adequacy of white boards, and noise. 
 

III. INSTRUCTIONAL TECHNOLOGY 
 

Describe the instructional technology required to support the department’s curriculum.  
Discuss whether the current instructional technology is of sufficient quality and quantity 
to provide an environment conducive to effective teaching and learning.   (How did the 
program coordinator/faculty make this decision?) 
 
Each center has computers for student use in completing lab assignments.  In Haverhill, there is 
an adequate number of computers in each center.  In Lawrence, there are only eight computers 
in the reading part of the shared center, and no printer. While the Haverhill Writing Center 
provides students the use of computers and a printer, the students in Lawrence are required to 
use the drop in computer lab.   
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Both Introduction to Basic Writing and Basic Writing use the college’s computer labs for half of 
the instructional hours.  Scheduling these labs has become more of a challenge as the number of 
Basic Writing sections increases. 
 
ESL has a new Language Lab on Amesbury St. which can accommodate 8 students and is 
student staffed. 
 
All of our disciplines use the college’s regular classrooms and the technology available within 
them. 

 
 Problems arise when the technology is not functioning properly, which includes the 

malfunctioning or nonfunctioning of needed software.  Faculty and staff are also concerned about 
students’ preparedness to make proper and effective use of the technology.  However, the most 
significant technology deficit for our area at this time is the lack of computers in the Lawrence 
labs. 

 
  



 

27 

 
IV.   LIBRARY AND RELATED LEARNING RESOURCES 
 

Discuss whether the department has access to library and related learning resources 
adequate to support the curriculum and to provide an environment conducive to effective 
teaching and learning.  (How does the program use the library and related learning resources in the 
implementation of the curriculum plan?  Describe the process used by the program to determine the 
adequacy of library and related learning resources.) 
 

In general, our courses make little use of the library in any formal or routine way. However, with 
the revised Basic Writing curriculum, members of the Basic Writing curriculum team have been 
working closely with librarians to find materials for their class assignments, and some faculty have 
been taking their classes to the library for orientation and citation. Librarians have been helping to 
create a LibGuide for all sections of Basic Writing. When used, the library resources are 
completely adequate for our needs, and the library staff is always extremely helpful. 

 
V.  FINANCIAL RESOURCES 
 

Discuss whether the department’s financial resources are adequate to achieve its stated 
mission.   
 
(How does the program coordinator/faculty participate in developing the program/department 
budget? 
How does the program coordinator/faculty participate in evaluating the adequacy of the budget to 
support effective teaching and learning?) 
 
In recent years, our annual budget has been sufficient to meet routine needs, and the college has 
also supported special budget requests.  However, the need for additional tutoring support in 
targeted areas is evident as the demand for services increases.  A Process Management Team is 
currently reviewing all tutoring services and will make recommendations for improvements, 
efficiencies, and further analysis. 
 
The DAP would benefit from increased flexibility and discretion in the use of our financial 
resources, as normally funds are allocated for specific purposes well ahead of their actual 
expenditure.  For example, it is difficult to plan specifically for conference attendance, an 
important professional development activity, a year ahead. 

 
 

SECTION FIVE:  PROGRAM OUTCOMES 
 

I.  PROGRAM OUTCOME ASSESSMENT PLAN 
 

A. Insert the Outcome Assessment Plan for the previous three years.  (See Plan in 
Appendix 3.)   

 
(If the program has participated in Program Outcomes Assessment for fewer than three 
years, please comment on the reason and insert the number of Program Outcome 
Assessment plans the program has completed.) 
 
The department began working on curricular outcomes under the leadership of our former 
division dean.  These outcomes were revised and formalized in 2008, with the Associate 
Dean of Academic Effectiveness’s guidance and assistance; they can be found in 
Appendix 3. 
 
Since that time, the Math Retention team, the Developmental Math Group, and the WRAT 
(Writing Reading Alignment Team) have made significant progress in aligning our outcomes 
along the continuum of courses and curricula in math and writing. Developmental math 
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faculty have recently begun work with the math dept. faculty to ensure alignment of upper 
level developmental math outcomes with gateway college math courses. 
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WRAT 
 
In the summer of 2010, we formed a committee of faculty who teach along the continuum of 
writing instruction with the intention of working on aligning our curriculums and outcomes.  
We also included two faculty members who teach Developmental Reading to be a part of the 
team.   Our WRAT team (Writing Reading Alignment Team) is well represented by members 
of the department of Academic Preparation.  These include the ESL curriculum coordinator, a 
full time Professor of ESL, the Developmental Writing Curriculum Coordinator and another 
full-time Developmental Writing faculty, the Curriculum Coordinator for Basic Reading, and 
the Curriculum Coordinator for College Reading.  From the English Department we have the 
English Department Chair and two other full-time faculty members.  The Assistant Dean of 
Academic Preparation and English has served as the administrator on our team. 
 
The focus of our work has been to share what we do at each level of writing and then to 
discuss the transitions and the common threads.  We have been examining how some skills 
can be presented early in the continuum and then reinforced as the students progress in their 
college work.  Our discussion has also focused on how we evaluate writing and in particular 
the use of rubrics as a way to set standards and create consistency in evaluating them.  The 
ESL faculty have been working to design rubrics that can work with the levels of writing 
leading up to the exit test from Writing 4 or Advanced Integrated Writing Skills.  The Basic 
Writing curriculum has used rubrics for years with a commitment to asking faculty to 
participate in norming sessions each semester to keep the grading process current and 
consistent with our understanding of the classes they will be entering.  The English 
Department designed a 3-layer rubric to use as a tool to evaluate the quality of writing in 
portfolios of exiting Composition I students.  This collection of portfolios from all the 
Composition I classes was piloted this fall and will be repeated this spring semester.    
 
The WRAT focused on strengthening and reinforcing several skills across the continuum.  
We examined the level of critical thinking we use in our assignments, our emphasis on 
reading, and approaches to reading.  In the process we discussed the need to use common 
vocabulary for skills so students would begin to know the connections.  We are planning to 
offer a workshop with Reading Apprenticeship, with the support of the leader of the college’s 
Reading SFIG (Staff Faculty Inquiry Group).  All faculty who teach writing as well as other 
disciplines would be invited to participate.  In addition, the Basic Writing Curriculum 
Coordinator, who took a Sabbatical last spring, was able to incorporate some of our findings 
into the Basic Writing curriculum redesign.  The revised curriculum now has a stronger 
emphasis on reading and a source-based final writing assignment.  These changes will 
provide us with an opportunity to gather data and track the success of students exiting Basic 
Writing after they complete Composition I.   
 

Math Teams 

 
The Developmental Math Group (DMG) meets two hours each week to discuss issues 
involving curriculum and program development, instruction and pedagogy, student learning 
and the learning environment, and professionalism. The DMG includes our four full-time math 
instructors and our two lab coordinators. During the spring 2011 and fall 2012 semesters the 
DMG developed a set of outcome statements for developmental math and the assessment 
instruments we will use.  These outcomes were carefully crafted knowing the outcomes for 
college level math courses and were based on the professional standards documents from 
the American Mathematical Association of Two-Year Colleges (AMATYC), the National 
Council of Teachers of Mathematics (NCTM), and the Mathematical Association of America 
(MAA).  (See Document 10 for a list of outcomes.) 
 
In 2009-2010 the DMG revised the cut-scores for the math placement test which resulted in 
better placement of students between our two algebra courses, Basic Algebra I and Basic 
Algebra II.  In the fall 2011 we recommended revising the cut-scores again to better place 
students with respect to our Basic Math course.  This has not taken place as of this date. 
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The Achieving the Dream Math Strategy Team led by The Developmental Math Curriculum 
Coordinator and the ARTC Coordinator was formed as part of the Achieving the Dream 
initiative to improve mathematics retention at all levels.  This committee, with faculty 
members from the college math department and developmental math area, has made steady 
progress in easing the transition from developmental math to college level math.  For 
example, students completing Basic Algebra II and then College Algebra/Trig with a grade of 
A-C have increased over three consecutive academic years as seen in Figure 1 below.  
Although there was a slight decrease in academic year 2010-2011, we are confident that 
overall trend will continue upward. 

 

 
 

Figure 1: Students completing Basic Algebra II and then College Algebra/Trig with grades A-C. 
 

In addition, the DMG and the college level math faculty have been meeting regularly to produce a 
math chart that allows an easy flow from developmental to college level math based on the 
program area or major of the student. 
 
Another objective of The Achieving the Dream Math Strategy Team was to provide training and 
professional development for developmental and college level math instructors and tutors.  We 
reached our summative evaluation goal of 75% of developmental and college-level math faculty 
attending at least one professional development workshop last fall. In the Spring 2011 semester 
16 full-time and adjunct faculty attended workshops on the book How People Learn Math 
provided by Dr. Christos Zahopoulos, Executive Director of the Center for STEM Education at 
Northeastern University. Professional-development activities continue during Fall 2011. Faculty 
are involved in projects such as Universal Course Design, the creation of a mathematical literacy 
course and the re-design of the current Math Chart, which represents the relationship and 
sequencing of NECC’s math courses. 
 
Enrollment for the online Math SkillBuilder for Accuplacer preparatory program was approximately 
65 students for the Fall 2011 semester, an increase of over 30% from Spring 2011. 
 
Supplemental instruction (SI) has expanded in developmental math each semester since its start.  
The college funded 6 SI sections for the Fall 2011 semester and the plan is to continue expansion 
into the future.  Developmental math courses that use SI show better retention than the average 
of all other sections of the same courses according to institutional research. An assessment of 
supplemental instruction was completed in the spring 2011.  Student responses to the surveys 

49% 
54% 

64% 

54% 

0%

10%

20%

30%

40%

50%

60%

70%

AY0708 AY0809 AY0910 AY1011

Mathematics  
Students completing Basic Algebra II or Applied 

Technical Math and then College Algebra/Trig with A-C 



 

31 

used in the assessment project were overwhelmingly positive. Nearly 93% of students who 
attended SI sessions reported that they were helpful; student comments were “strong 
testimonials” for SI. The future of SI at NECC seems bright: The current plan for Spring 2012 is 
25 SI sections, 56% of them in math. The focus is on growth at the Lawrence campus and in 
evening developmental math classes. 

 
B. How has the Curriculum Review contributed to, supported, or confirmed the findings of 

the Outcome Assessment Plan activities? 

By nature, the work of completing a Curriculum Review is a reflective process; the Department of 
Academic Preparation has been spending a good part of an academic year discussing and 
examining the work we do to help our students successfully complete their coursework.  As 
shown in the appendix, we gathered data to support and confirm the intent of our curriculum.   
Our appendix also shows our need to gather data consistently across our disciplines, so we can 
make measurements more transparent to ourselves and to others.  
 
Our outcomes focus on the measurement of our classroom work. As such, each discipline has its 
own way of monitoring and gauging success, but the final measure in the academic arena is the 
grade.  In the discipline of writing, the curriculum coordinator leads faculty in the process of 
norming the grading of essays.  This best practice keeps a focus on the importance of what we 
are evaluating for and gives special attention to the borderline student. Portfolio reviews are 
completed by the Curriculum Coordinator when the student has issues in the writing that make 
the case borderline.  Portfolios are kept in ESL to gauge the course work of the student. Because 
our portfolios are housed in the centers, faculty and staff, as well as students can work together 
to attend to the academic needs and concerns of the students 
 
In large part, our department, with its common curricula, creates a focus and consistency that is 
more difficult to replicate in other disciplines.  By nature of the curriculum design we set clear 
standards that help DCE faculty, who teach the majority of our sections, to know our 
expectations.  Our training of faculty also provides an opportunity for dialogue with more 
experienced faculty in a supportive atmosphere.    
 
Our involvement in the alignment work with writing and math also focuses on the discussion of 
outcomes as we examine the work that is presented, reinforced and mastered at different levels 
in the course progression.  These conversations and the changes that are made as a result of our 
explorations contribute to our focus on outcomes as well.  
  
At this point in time, we can conclude that in general our outcomes are sound and that the 
students who successfully complete our courses have achieved them. However, as a result of 
recent sabbatical projects in math and writing, several of our courses have been revised 
significantly.  It is time for us to revisit the outcomes in all our courses, revise as desirable, and 
plan a formal study to assess them. 
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SECTION SIX:  SUMMARY   
 
I.  CONCLUSIONS: DEPARTMENT/CURRICULUM STRENGTHS AND WEAKNESSES 
 

A. List and describe the department’s major strengths, based on information obtained in the 
Review.  Cite evidence for each identified strength. 

 
 

AREA OF STRENGTH 
 

EVIDENCE 

 

Success of our students 

 

 

See data in Appendix 1. 

 

A strong centralized dept. 

 

See AA organizational chart; see best practices from 

Boylan, What Works: Research-Based Best 

Practices in Developmental Education, in Appendix 

4. 

Integration of class and lab activities See Curriculum, Section Three, and Section IV-2  

 

Professionally staffed centers 

 

Staff credentials (see Appendix 2) and center open 

hours 
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Dedicated and high quality faculty 

 

 

Faculty credentials (see Appendix 2) 

 

A well-developed curriculum 

 

 

Data in Appendix 1; see Curriculum, Section Three. 

 

A highly coordinated and consistent 

curriculum 

 

 

Common syllabi; use of rubrics; coordinators’ roles 

and responsibilities; training of adjuncts 

 

Curriculum innovation 

 

 

See curriculum Section Three. 

Use of high impact practices 

 

 

 

Scheduled LCs and SIs 

 

Training for new adjunct faculty 

 

 

Curriculum coordinators’ roles and responsibilities 

 

Internal Collaboration 

 

Regular intra-discipline meetings; f    Frequency of 

communications and meetings within dept. 

 

 

External Collaboration 

 

 

Participation on WRAT; meetings between dev. 

math faculty and math dept. faculty. 
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B. List and describe the department’s challenges or areas in which improvement is desirable, 
based on information obtained in the Curriculum Review.  Cite evidence for each identified 
challenge or area for improvement. 

 
CHALLENGES OR AREAS FOR 

IMPROVEMENT 
 

EVIDENCE 

We can increase the percentage of 

students who successfully complete our 

courses. 

 

See data in Appendix 1. 

We can increase the success rate of 

underperforming sub-populations. 

 

See ATD data in Appendix 1. 

We can increase efforts to shorten time 

in developmental classes for certain 

students. 

 

See curriculum Section Three. 

We need more full-time faculty. 

(However, note that for the fall, we 

have been given 3 new positions, 60% 

of the new f/t faculty for the college.) 

 

See data on proportion of courses taught by f/t faculty 

v. adjunct faculty (Section 4 Faculty; Appendix 2) 

 

 

We need to collect data more 

systematically and with greater 

intentionality. 

Lack of certain desirable data. 

We need more diagnostic information 

about our students. 

 

 

No diagnostic information from college assessments. 

 

Communications with college level 

areas can be improved. 

 

 

Not enough meetings and opportunities to collaborate 

with college math dept. and content depts. 

 

Across the Curriculum efforts can be 

enhanced. 

 

 

Lack of activity in these areas, esp. in math and 

reading. 

We can better prepare students re the 

college’s C.A.S. 

 

See response to Section Three, question D. 

Lawrence lab space is insufficient. See section on labs; see L200. 
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ESL Coordinator is only ¾ time. See ESL Coordinator’s contract. 

Writing Center Coordinator is “Acting” See Writing Center Coordinator’s contract. 

Math Center is overcrowded. See data on Math Center usage; see C201. 

 

 
II. ACTION PLAN 

For each identified challenge or area in which improvement is desirable, submit an Action 

Plan.  (When designing the Action Plan, a suggested plan would include the elements of Process 

Management using a Plan-Do-Study-Act (PDSA) cycle.)  (Note:  Add as many of the following tables 

as necessary.) 
 

Challenge Improvement 
Activity 

Person Responsible Date of 
Activity 

Findings 

 
 

We can increase 

the percentage of 

students who 

successfully 

complete our 

courses. 
 
 
 
 
 

Hire retention 
specialist for 
Department of 
Academic 
Preparation; 
expand use of 
learning 
communities; 
expand use of 
SI; 
modularization 
of more math 
sections; 
implement new 
MLCS course; 
Increase 
individualization 
in reading lab; 
have all Dev. 
students take 
CSS; use 
student 
mentors under 
supervision of 
retention 
specialist; use 
data to inform 
decisions; 
* Review and 
analyze data on 
developmental 
course 
completion and 
persistence 
rates from other 
MA community 
colleges. 

Coordinators and 
Assistant Dean 

Retention 
specialist 
and 
mentors  
for Fall 
’12; other 
activities 
ongoing 
from Sp 
‘12 
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Analysis: 
 
 
 
 
 
 

Challenge Improvement 
Activity 

Person Responsible Date of 
Activity 

Findings 

 

We can increase 

the success rate of 

underperforming 

sub-populations. 
 
 

See previous; 
work with 
Latino student 
success SFIG 

Coordinators and 
Assistant Dean 

See 
previous 

 

Analysis: 
 
 
 
 
 

Challenge Improvement 
Activity 

Person Responsible Date of 
Activity 

Findings 

 

We can increase 

efforts to shorten 

time in 

developmental 

classes for certain 

students. 
 
 
 
 
 
 

Implementation 
of MLCS 
course; more 
modularization 
in math 
courses; 
experiment with 
elimination of 
upper level ESL 
reading course; 
ESL 
experimentation 
with 
acceleration; 
continue and 
possibly 
expand 
compression 
model after 
data collection; 
curriculum 
adjustments 
based on 
diagnostic data 

Curriculum 
Coordinators and 
Assistant Dean 

MLCS 
pilot in 
Fall ’12; 
planning 
and data 
collection 
for others 
beginning 
in SP 12 
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Analysis: 
 
 
 
 
 
 

Challenge Improvement 
Activity 

Person Responsible Date of 
Activity 

Findings 

 

We need more 

full-time faculty. 
 
 
 
 
 
 
 

Request more 
full-time faculty. 

Curriculum 
Coordinators and 
Assistant Dean 

For Fall 
2012 

 

Analysis: 
 
 
 
 
 
 
 
 
 

Challenge Improvement 
Activity 

Person Responsible Date of 
Activity 

Findings 

 
 

We need to collect 

student data more 

systematically and 

with greater 

intentionality. 
 
 
 
 
 

Create a list of 
data to collect 
regularly and 
make timely 
requests to IR; 
use data for 
improvements 

Coordinators and 
Assistant Dean 

Beginning 
Sp 12 
semester 
and 
ongoing 
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Analysis: 
 
 
 
 
 
 
 
 
 

Challenge Improvement 
Activity 

Person Responsible Date of 
Activity 

Findings 

 
 
 

We need more 

diagnostic 

information about 

our students. 
 
 
 
 
 

Find or design 
diagnostic tests 
as needed for 
our courses 
and implement 
their use. 

Curriculum 
Coordinators 

Begin Sp 
12 and 
ongoing 

 

Analysis: 
 
 
 
 
 
 
 
 
 
 
 

Challenge Improvement 
Activity 

Person Responsible Date of 
Activity 

Findings 

 
 

Communications 

with college level 

areas can be 

improved. 
 
 
 
 
 

Creation of 
Math Council; 
Continuation of 
WRAT 
meetings; 
Continuation of 
reading SFIG 
or alternative 

Coordinators, 
Assistant Dean, full-
time faculty 

Fall 2012 
for Math 
Council; 
others 
ongoing 
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Analysis: 
 
 
 
 
 
 
 

Challenge Improvement 
Activity 

Person Responsible Date of 
Activity 

Findings 

 
 

Across the 

Curriculum efforts 

can be enhanced. 
 
 
 
 
 

See previous; 
also a future 
SFIG for 
Quantitative 
Reasoning 

Coordinators; f/t math 
faculty 

Ongoing; 
for QR 
SFIG 
perhaps 
’12-‘13 
academic 
year 

 

Analysis: 
 
 
 
 
 
 
 

Challenge Improvement 
Activity 

Person Responsible Date of 
Activity 

Findings 

 
 

We can better 

prepare students re 

the college’s 

C.A.S. 
 
 
 
 
 

Reading, 
writing and 
ESL classes to 
include more 
science and 
global 
awareness 
content, and to 
experiment 
with a 
quantitative 
reasoning 
assignment 

Curriculum 
coordinators 

Plan in 
SP 12 to 
implement 
in Fall 12 

 

Analysis: 
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III. RESOURCES REQUESTED  

Complete the following chart, including quotes from vendors, diagrams for requested 

space, and draft postings as appropriate.  (Note:  Add rows, increase row height, etc., as 

needed.) 
 

1. EQUIPMENT 

Item Justification Vendor (include contact 
information) 

Cost Date 
Needed 

 
 
15 computers to 
add to those 
currently in 
Lawrence ASC 
 
 

We need a full class’s 
complement of 
computers for our 
developmental reading 
and writing classes 

Dell 22,500 For Fall 12 
semester 

 
A printer for the 
Lawrence 
Writing Center 
 
 
 

Students in Basic 
Writing in Lawrence 
need to be able to 
print out their essays 
as they do in the 
Haverhill Writing 
Center 

HP? 700 For Fall 12 
semester 
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2.  PERSONNEL 

Position (identify as 
faculty, staff, etc.) 

Justification Credentials/area of content 
expertise related to 

curriculum 

Salary Date 
Needed 

 
 
2 f/t dev. math 
faculty (includes 
request for F12) 
 
 

Most dev. math sections 
are now taught by 
adjuncts; also, more f/t 
faculty are needed to 
accomplish the action 
plan. 

  Fall 12 and 
Fall 13 

 
 
1 f/t dev. writing 
faculty 
 
 

Only 4 of 36 
developmental writing 
sections in Fall 11 taught 
by f/t faculty. 

  Fall 12 

 
2 f/t dev. ESL 
faculty 
(includes request 
for F12) 
 
 
 

With a recent retirement, 
we now have only 4 f/t 
ESL faculty and one of 
them has significant 
reassign time, with the 
result that most ESL 
sections are taught by 
adjuncts; more f/t faculty 
are needed to carry out 
action plan as well. 

  Fall 12 and 
Fall 13 

 
f/t ESL curriculum 
coordinator 
 
 
 

This position had been f/t 
until recently;  given the 
complexity of the ESL 
curriculum and the 
numbers of students it 
serves, and the 
ambitions of the action 
plan, it is vital that this 
position be made f/t. 

  Immediate 

Permanent Writing 
Center Coordinator 

This position has been 
“Acting” for 2 years.  The 
increasingly busy Writing 
Center needs a 
coordinator whose 
position is stable and 
permanent. 

  Immediate 

 
Development-al Ed. 
retention specialist, 
f/t 
 
 
 

We need this position to 
achieve the goal of 
increasing student 
success in our courses; 
we must address the 
nonacademic issues that 
are obstacles to our 
students.  This individual 
will also supervise our 
student mentors. The 
individual will function 
similarly to support staff 
in the new Student 

  Fall 12 
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Success Center. 

 
 

3.  SPACE 

Type of space 
requested 

Justification Description (include square 
feet, construction 

requirements, e.g., plumbing, 
electricity, data ports) 

Cost Date 
Needed 

 
C203 
 
 
 
 

Expansion of math center 
and math tutoring, which is 
desperately needed. 

C203  ASAP 

 
Expanded lab space 
in Lawrence 
 
 
 
 

Writing, Reading and ESL 
are crammed into one 
room now, with crowding 
and noise problems. 

Ideally, one separate room for 
each area, comparable to 
Haverhill centers 

 Fall 12 

C200B 
Former Pace offices 

Need conference area for 
meetings and additional 
office space for new FT 
faculty 

C200B 
Former Pace offices (and 
C200A) 

 Fall 12 
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REVIEW SUBMISSION 
 

Curriculum: 

 

Academic Preparation 

 

Submits this Program Review document in fulfillment of the NECC requirements for a 

comprehensive and systemic review of each academic program. 

 

Individual Responsible for Completing the Program Review 

Name: Jim Sullivan, Gene Wintner Title: Dept. Chair, F 12 Acting Asst. Dean 

 

Signature: Jim Sullivan 

Gene Wintner 

 

Date: May 8, 2012 

Program Coordinator  

Name: 

 

Signature: 

 

Date: 

Department Chair (if appropriate) 

Name: Jim Sullivan Title: 

 

Signature: 

 

Date: 

Assistant Dean/Director 

Name: Janice Rogers Title: Assistant Dean AP 

 

Signature: Janice Rogers 
 

Date: May 8, 2012 

Dean of Division 

Name: Judy Zubrow Title: FSLAS Dean 

 

Signature:  Judy Zubrow 
 

Date: May 9, 2012 
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Table 1 

 
 

COURSE TITLE

# of 

Sections Tot EN

# of 

Sections Tot EN

# of 

Sections Tot EN

# of 

Sections Tot EN

# of 

Sections Tot EN

# of 

Sections Tot EN

CSS101 College Success Seminar - - - - - - 2 30 13 176 6 64

DHH1016 Eng Struct Deaf Hrd Hear 1 13 1 11 1 9 1 6 - - - -

DHH1017 Reading For Deaf Hrd Hear 1 15 1 15 1 14 1 10 - - - -

DHH1018 Writing For Deaf Hrd Hear 1 14 1 13 1 16 1 11 - - - -

DHH016 English Structure I - - - - - - - - 1 7 - -

DHH017 Reading Deaf & Hard of Hearing - - - - - - - - 1 4 - -

DHH018 English Structure II - - - - - - - - - - 1 9

DHH019 Readg Deaf & Hard of Hearg II - - - - - - - - - - 1 6

ESL011 Core English 1 2 39 2 39 4 64 2 43 3 50 2 41

ESL012 Core English 2 3 52 4 64 4 68 4 79 3 52 4 68

ESL013 Core English 3 3 55 4 69 4 65 5 87 4 61 4 73

ESL014 Core English 4 4 45 4 74 2 47 3 62 4 64 3 56

ESL021 ESL Reading 1 2 14 2 30 1 17 2 31 1 16 1 19

ESL022 ESL Reading 2 2 36 3 48 3 42 3 47 3 40 3 51

ESL023 ESL Reading 3 3 51 3 52 3 45 4 66 3 59 3 48

ESL024 ESL Reading 4 2 33 3 49 3 54 3 47 3 49 3 55

ESL031 ESL Listen/Speak 1 2 38 2 16 2 33 2 39 2 40 2 37

ESL032 ESL Listen/Speak 2 3 32 2 27 4 73 2 30 4 64 2 39

ESL033 ESL Listen/Speak 3 3 61 2 35 3 63 2 31 4 65 3 50

ESL034 ESL Listen/Speak 4 3 48 2 40 3 60 2 37 3 44 2 35

ESL041 ESL Writing 1 3 50 2 27 4 52 2 37 3 51 2 33

ESL042 ESL Writing 2 3 53 3 54 4 68 4 52 5 79 4 66

ESL043 ESL Writing 3 4 80 3 52 4 68 4 78 4 72 4 61

ESL044 ESL Writing 4 4 67 5 72 5 68 4 50 5 79 4 69

ESL051 ESL Edit/Revision 1 2 1 1 1 1 1 1 1 0 - -

ESL115 ESL Adv Integrat Writing Skill - - 4 60 4 62 4 66 3 52 4 62

ESL155 ESL Adv Integrat Reading Skill - - 1 11 1 9 1 16 1 7 1 14

MAT010 Basic Mathematics 4 45 3 30 4 57 3 34 6 84 5 59

MAT021 Basic Algebra I 11 176 7 91 11 182 8 126 29 456 20 293

MAT022 Basic Algebra II 45 766 26 422 45 826 25 429 35 580 28 450

REA011 Basic Reading 14 230 10 130 14 237 7 106 13 216 7 93

REA012 Basic Reading Lab 15 229 11 130 17 237 7 106 13 216 7 93

REA021 College Reading 12 228 15 225 14 245 13 204 14 265 14 230

REA022 College Reading Lab 15 228 15 225 - - - - - - - -

WRT001 Intro to Basic Writing - - - - 3 28 2 9 2 33 2 18

WRT005 English Writing Skills - - - - 1 18 1 11 2 26 - -

WRT010 Basic Writing 26 447 18 261 25 428 16 250 31 505 17 249

Foundational Studies - Summary of Course Sections and Enrollments by Semester: Fall 2008 through Spring 2011

Fall 2008 Spring 2009 Fall 2009 Spring 2010 Fall 2010 Spring 2011



 

 

Table 2. Student Enrollments in Developmental Courses 

Fall 2007-2010 

As of the first day of classes* 

 
 
 

 Fall’07 Fall’08 Fall’09 Fall’10 

DHH 12 17 16 12 (now dev. credit) 

     

CSS 33 37 38 221 (pilot) 

 2 sections 3 sections 3 sections 12 sections 

ESL 505 513                 +1.6% 539 (405)*             +5% (475)*                (+17%) 

 52 sections 53 sections 58 sections 58 sections 

EWS -- -- 21 36 

   1 section 2 sections 

Math 1170 

 

 

BM  48 

BA1 214 

BA2 908 

1321                +13% 

 

 

BM  69            +44% 

BA1 237          +11% 

BA2 1015        +12% 

 

1312                   -.7% 

 

 

BM 71  

BA1 229  

BA2 1012  

1416                      +8% 

 

 

BM 111 

BA1 592 

BA2 713 

 51 sections 56 sections 55 sections 69 sections 

Reading 567 

 

BR  279 

CR  288 

612                  +8% 
 

BR  328        +17.5% 

CR  284           -1.4% 

650                       +6% 

 

BR  321 

CR  329  

592                        -9% 

 

BR 286                 -11% 

CR 306                 -7% 

 24 Classes   

(53 total C/L) 

26 Classes    

(57 total C/L) 

27 sections 

17 BR Labs 

27 sections 

Writing 433 610               +40.8% 

 

633                     +3.8% 

 

IBW  49   

BW  584 

671                      +6% 

 

IBW 42              -14% 

BW 629             +7.7% 

 21 sections 26 sections 28 sections 33 sections 



 

 

Table 3. Course Completion Rates from Institutional Research* 
 

Discipline F05 F06 F07 F08 F09 F10 

ESL 79 79 80 80 82 81 

Reading 60 58 56 58 59 61 

Writing 57 54 56 65 67 68 

 

*The percentages are based on students achieving a grade of C or higher.  In reading and ESL courses, however, C- is considered 

the exit grade, so the actual course completion rates for these disciplines is higher than indicated in IR data.  For example, in 

reading courses in the Fall ‘10 semester, 79 of 819 students earned a C- grade, so that the actual percentage of course completers 

was over 70%.  In ESL courses for that semester, 37 of 1036 students earned a C-, so that the actual course completion rate was 

approximately 84.5%. 

 

Table 4.  Transition & Developmental Course Completion rates (Source: IR) 

All Students: 

Fall 10 Course # took # A-C grade Course 

Completion 

rate (%) 

Took in SP 

‘11 

# took # A-

C 

grade 

Course  

Completion  

Rate (%) 

REA021 307 201 65 PSY/SOC 

101 

87 48 55 

WRT010 638 440 69 ENG101 330 202 61 

MAT022 714 440 62 MAT120/130 177 97 55 

ESL044 & 115 149 103 69 WRT010 25 21 84 

 

Hispanic Students: 

Fall 10 Course # took # A-C grade Course 

Completion 

rate (%) 

Took in SP 

‘11 

# took # A-

C 

grade 

Course  

Completion  

Rate (%) 

REA021 157 96 61 PSY/SOC 

101 

40 15 38 

WRT010 282 194 69 ENG101 144 78 54 

MAT022 210 98 47 MAT120/130 39 21 54 

ESL044 & 115 123 81 66 WRT010 20 16 80 

 

Male Students: 

Fall 10 Course # took # A-C grade Course 

Completion 

rate (%) 

Took in SP 

‘11 

# took # A-

C 

grade 

Course  

Completion  

Rate (%) 

REA021 114 65 57 PSY/SOC 

101 

25 10 40 

WRT010 280 172 61 ENG101 133 80 60 

MAT022 307 168 55 MAT120/130 94 42 45 

ESL044 & 115 37 20 54 WRT010 4 3 75 

 

Age 25 or under: 

Fall 10 Course # took # A-C grade Course 

Completion 

rate (%) 

Took in SP 

‘11 

# took # A-

C 

grade 

Course  

Completion  

Rate (%) 

REA021 254 158 62 PSY/SOC 

101 

78 41 53 

WRT010 531 352 66 ENG101 265 163 62 

MAT022 573 338 59 MAT120/130 134 70 52 

ESL044 & 115 66 46 70 WRT010 15 14 93 
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Table 5:  Additional Data on Transition & Developmental Course Completion rates (Source: IR) 

 

Students who: #  Spring ‘11 

# A-C grade in 

 ENG101 

% 

Fall ’10 passed 

WRT010 with A-C 

125 80 64 

Assessed  

Into ENG101 

22 13 59 

 

Students who: #  Spring ‘11 

# A-C grade in 

 REA021 

% 

Fall ’10 passed 

REA011 with A-C 

60 49 82 

Assessed  

Into REA021 

52 34 65 

 

 

 

Students who: # And in SP ’11 MAT021 

Took MAT010 F10 108 Took: 41 

Passed MAT010 F10* 64 (59.3%) Passed: 18 (43.9%)* 

 

 

Students who: # And in SP ’11 MAT022 

Took MAT021 F10 570 Took: 202 

Passed MAT021 F10* 306 (53.7%) Passed: 120 (59.4%)* 

 

 

*Passed = a grade of A-C 
 

 

 

Table 6: ATD Math Course Data: Students Completing Basic Algebra II and then College Algebra/Trig with A-C 

 

2007-2008 2008-2009 2009-2010 2010-2011 2012 Goal 

48% 53% 64% 55% 60% 

 
 
 

Other Data:  Retention Data for Students in Developmental Classes (Source: ATD report:  2005 Achieving the Dream 
Students Referred to Developmental Education by Completion Status) 
 
Of the NECC students who completed all of their [developmental] requirements, 96% returned the next semester and 81% 

returned the next year (versus 55% and 45% respectively for those that did not complete any of their requirements). It is also 

interesting that those students who tested into developmental coursework and completed at least some of their requirements 

persisted at a higher level than those who did not test into any developmental courses.  

 

 



 

 

 
 
ACADEMIC PREPARATION CURRICULUM REVIEW   

             
CHART 5 (A), (B), (C), (D):  
FACULTY/STAFF RESOURCES          

             
5(A).  FULL-TIME 
FACULTY           

             

FULL-TIME FACULTY CREDIT HOURS 

          Spring 2010 Fall 2010 Spring 2011 

Name Rank Taught Adjustment Taught Adjustment Taught Adjustment 

 Bamberger, Paul Professor   12 0  15 0  12 0  

 Fortna, Joanna Professor 6 6  0 6  0 sabbatical  

 Heymans, Lori Associate Professor  9 0  9 0  9 0  

 Lizotte, Richard Professor  6 15  6 15  8 15  

 McCarthy, Marilyn Professor 10 3  9 3  9 9  

 Murphy, Linda Assistant Professor  9 6  9 6  9 6  

 Palermo, Mark Professor  11 0  14 0  11 0  

 Richards, Paula Assistant Professor  12 0  14 0  10 0  

 Schade, Patricia Associate Professor  9 6.6  6 6  7 12  

 Sullivan, James Professor 3 6  3 6  0 sabbatical   

 Thiefels, Jane Professor  12 0  15 0  12 0  

 Thompson-Ostrander, Clare Associate Professor 9 0  9 6  6 6  

 Wintner, Eugene Professor  7 6  10 2  7 6  

                

Non-Academic Prep FT Faculty         

 Brand, Liliana (FT faculty-Math Dept.)   3  0  3 0  3  0  

 Nickerson, Nancy (FT faculty-Math Dept.)   3  0  0 N/A  0  N/A  

 Hislop, Allan (FT faculty-Global Studies) Professor 0  N/A  3 0  3  0  

 Paul Chanley (FT faculty-Math Dept.) Professor 0  N/A   0 N/A  3  6  
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ACADEMIC PREPARATION 
CURRICULUM REVIEW         

           
CHART 5 (A), (B), (C), (D):  
FACULTY/STAFF RESOURCES         

           

5(B).  PART-TIME FACULTY          

           

PART-TIME FACULTY CREDIT HOURS  

      Spring 2010 Fall 2010 Spring 2011  

Name Taught Adjustment Taught Adjustment Taught Adjustment  

  

Not Applicable 
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ACADEMIC PREPARATION CURRICULUM REVIEW     

        

CHART 5 (A), (B), (C), (D): FACULTY/STAFF RESOURCES     

        

5(C).  DCE FACULTY      

        

SELECTION OF DCE FACULTY CREDIT HOURS  

      Spring 2010 Fall 2010 Spring 2011  

Name Taught Taught Taught  

Araujo, Henrietta 0  3  3   

Barber, Virginia  3 3  3   

Bettez, Donald 11 3  11   

Bower, Lisa 3  6  6   

Bradley, Michael 0  3  3   

Comeau, Marie 3  3  3   

Connolly, Robert 4  4  0   

Costa, Mary 3  3  3  

Costello, James 3  4  7  

Coughlin, Ann 3  3  3  

Daly, John 3   6 3   

DeRosa, Catherine 6   3 6   

Dreyer, Raymond 9   9 6   

Floesser, Deborah 11   11 11   

Gagnon, Lynda 0  8  4   

Gallagher, Gretchyn 7  7  3   

Goodwin, Ann 3  6  6   

Hawes, Robert 9  12  6   

Kelly, Cheryl 0  3  3   

Kortz, Kirsten 0  1  4   

Leate-Varney, Shannon 4  5  1   

Leeman, Wendy 10 18 13  

Levesque, Jennifer 6 6 6  

Lynch, Neil 4 3 4  

Magnarelli, Domenic 3 12 9  
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ACADEMIC PREPARATION CURRICULUM REVIEW     

        

CHART 5 (A), (B), (C), (D):  FACULTY/STAFF RESOURCES     

        

5(C).  DCE FACULTY      

        

SELECTION OF DCE FACULTY CREDIT HOURS  

      Spring 2010 Fall 2010 Spring 2011  

Name Taught Taught Taught  

Mahoney, Lisa 0  9  6   

Noone, Julie 0  6  0   

Pike, Christine 6  10  3   

Polster, Kimberly 3  6  3   

Pothier, Margaret 3  3  3   

Powell, Anne 3  3  6   

Roche, Eileen 0  3  3   

Rose, Rebecca 3  3  3   

Salvo, Thomas 3  0  3   

Scannell, Patricia 6  10  10   

Scascitelli, Joseph 0  3  3   

Sorota, Laura 3  3  3   

Spates, Lewis 8  12  11   

Spina, Kenneth 0  6  3   

Spruce, Marcella 6  9  6   

Standen, Tracy 3  3  3   

Sullivan, Aracelis 12  14  12   

Svenconis, Daniel 9  6  3   

Thiruvengadathan, Sujatha 0 6 9  

Truchon, Richard 3 0 0  

Ullman, Judith 7 4 9  

Wilcomb, Michael 9 9 9  

Wright, Mary 6 6 6  

Zajechowski-Durham, Mary 9 14 14  
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ACADEMIC PREPARATION CURRICULUM REVIEW   

             
CHART 5 (A), (B), (C), (D):  
FACULTY/STAFF RESOURCES          

             

FULL-TIME STAFF           

             

FULL-TIME STAFF  

             

Name Title       

Giampa, Linda 
Coordinator of Learning 
Resources, Reading             

Pardo, Betsy 
Coordinator of Learning 
Resources, ESL             

Pothier, Margaret 

Coordinator of Learning 
Resources, Developmental 
Writing             

Scascitelli, Joseph 
Coordinator of Learning 
Resources, Math             
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ACADEMIC PREPARATION CURRICULUM REVIEW   

             
CHART 5 (A), (B), (C), (D):  
FACULTY/STAFF RESOURCES          

             

PART-TIME STAFF           

PART-TIME STAFF  

Name Rank       

Belmonte, Pamela Reading Tutor, AFSCME             

Burns-Vasques, Helen Reading Tutor, MCCC             

Coughlin, Ann Math Tutor, AFSCME             

Daly, John Math Tutor, AFSCME             

Dery, Joseph Writing Tutor, AFSCME             

Diodati, Patricia Math Tutor, AFSCME             

Fantasia, Noreen Reading Tutor, AFSCME             

Fountain, Joyce Generalist Tutor, MCCC             

Grant-Menes, Janice Writing Tutor, AFSCME             

Howard, David ESL Tutor, MCCC             

Howley, Marion Reading Tutor, MCCC       

Kiberd, Richard Writing Tutor, MCCC             

Kortz, Kirsten Writing Tutor, MCCC             

Levesque, Jennifer Writing Tutor, AFSCME             

Loder, Margaret Writing Tutor, AFSCME             

Muldoon, John  Math Tutor, MCCC             

Roche, Eileen  Writing Tutor, MCCC             

Rose, Rebecca 
 Coordinator of Math Tutoring 
Services, MCCC             

Sorota, Laura  Reading Tutor, AFSCME             

Spofford, Kay  ESL Tutor, AFSCME             

Spruce, Marcella  ESL Tutor, AFSCME             

Standen, Tracy  Math Tutor, AFSCME             

Svenconis, Daniel  Math Tutor, AFSCME             

Thomas, Abby 
ESL Academic Coordinator, 
MCCC       

Tondo, Kelly ESL Tutor, AFSCME       

Trinidad, Denise Reading Tutor, AFSCME       

Welch, Joseph Writing Tutor, MCCC       

Willis-Goode, Matthew Writing Tutor, MCCC       
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ACADEMIC PREPARATION CURRICULUM 
REVIEW         

CHART 5 (A), (B), (C), (D):  FACULTY/STAFF RESOURCES       

       

CHART 5 (D):  COMPARISONS BETWEEN FULL-TIME AND NON-FULL-TIME FACULTY (PART-TIME AND DCE):    

                 OVERALL NUMBERS AND CREDIT HOURS TAUGHT       

            

TERM 

# FULL-
TIME 

ACADEMIC 
PREP & 
OTHER 

FACULTY 
(FTF) 

# CREDIT 
HOURS 

TAUGHT 
BY 

ACADEMIC 
PREP & 
OTHER 

FULL-TIME 
FACULTY 

(FTCH) 

# OF NON-
FULL-TIME 
FACULTY 

(NFTF) 

# CREDIT 
HOURS 
TAUGHT 
BY NON-

FULL-TIME 
FACULTY 
(NFTCH) 

TOTAL # 
OF 

FACULTY    
(FTF + 

NFTF)  (TF) 

TOTAL # 
CREDIT 
HOURS 

TAUGHT by 
FTF + NFTF 

(TCH)   

PERCENTAGE 
OF FACULTY 

THAT ARE 
FULL-TIME (FTF 

/ TF) 

PERCENTAGE 
OF CREDIT 

HOURS 
TAUGHT BY 
FULL-TIME 
FACULTY 

(FTCH / TCH)  

                     

Spring 2010 
16* 121 71 361 87 482  18% 25%  

Fall 2010 
14* 125 93 541 107 666  13% 19%  

Spring 2011 
14* 109 77 411 91 520  15% 21%  

 

 

 

 

* Chart and calculations include FT faculty from other departments 
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ACADEMIC PREPARATION CURRICULUM 
REVIEW        

CHART 5 (A), (B), (C), (D):  FACULTY/STAFF RESOURCES      

      

CHART 5 (E):  COMPARISONS BETWEEN FULL-TIME AND NON-FULL-TIME FACULTY (PART-TIME AND DCE):   

                 OVERALL NUMBERS AND CREDIT HOURS TAUGHT      

            

TERM 

# FULL-
TIME 

ACADEMIC 
PREP 

FACULTY 
(FTF) 

 
 

# FULL-
TIME NON- 
ACADEMIC 

PREP 
FACULTY 

(FTF) 

# CREDIT 
HOURS 
TAUGHT 

BY 
ACADEMIC 

PREP 
FULL-TIME 
FACULTY 

(FTCH) 

# OF NON-
FULL-TIME 
FACULTY 

(NFTF) 

# CREDIT 
HOURS 
TAUGHT 
BY NON-

FULL-TIME 
FACULTY 
(NFTCH) 

TOTAL # 
OF 

ACADEMIC 
PREP 

FACULTY    
(FTF + 

NFTF)  (TF) 

TOTAL # 
CREDIT 
HOURS 

TAUGHT by 
AP FTF + 

NFTF (TCH)   

PERCENTAGE 
OF FACULTY 

THAT ARE 
ACADEMIC 
PREP FULL-

TIME (FTF / TF) 

PERCENTAGE 
OF CREDIT 

HOURS 
TAUGHT BY 
ACADEMIC 
PREP FULL-

TIME FACULTY 
(FTCH / TCH) 

                     

Spring 2010 
14** 2 115 71 361 85 476  16% 24% 

Fall 2010 
12** 2 119 93 541 105 660  11% 18% 

Spring 2011 
11** 3 100 77 411 88 511  13% 20% 

 

 

 

** Calculations do not include FT faculty from other departments 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Appendix 1,  

Table 6 – Faculty Credentials 

 

 

 

 



 

 

NAME: 

                            PAUL BAMBERGER 

Current Academic Rank: PROFESSOR Tenure Status Tenured  Not Tenured  

 

Academic Degrees: 

Bachelor Degree  BA [  ]  BS [  ] Concentration:  

 Institution Granting Degree:  

 Master’s Degree: 

Concentration: 

 

 MA [  ] 

 

MS [  ] MEd  [  ] 

 

MBA [  ]   

 

MPH [  ] 

 

Other 

MFA 

 Institution Granting Degree 

 

UMASS/AMHERST 

 Doctorate: 

Concentration: 

 

PhD [  ] 

 

EdD [  ] 

 

JD [  ] 

 

Other: 

 

 Institution Granting Degree 

 

 

Certifications 

Type Issuing Agency Date 

   

   

   

Membership in Professional Organizations Awards 

  

  

  

  

Publications (relevant to teaching responsibilities) Presentations (relevant to teaching responsibilities) 

  

  

  

  

Continuing Education Activities/Professional Development (For past 3 years, or of major significance prior to 

this time and related to area of teaching responsibility) 

Type Sponsoring Agency Date 

   

   

   

   

Other information which you believe demonstrates your academic and experiential qualifications, and 

maintenance of expertise in your area of educational responsibility. 
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NAME:  Joanna Fortna 

 

Current Academic Rank: Professor  Tenure Status Tenured X Not Tenured  

 

Academic Degrees: 

Bachelor Degree  BA [  ]  BS [X  ] Concentration: Elementary Education; minor in music 

 Institution Granting Degree:  

 Master’s Degree: 

Concentration:  English: Creative  

Writing 

 

 MA [X  ] 

 

MS [  ] MEd  [  ] 

 

MBA [  ]   

 

MPH [  ] 

 

Other 

 

 Institution Granting Degree 

 

University of New Hampshire 

 Doctorate: 

Concentration: 

 

PhD [  ] 

 

EdD [  ] 

 

JD [  ] 

 

Other: 

 

 Institution Granting Degree 

 

 

Certifications 

Type Issuing Agency Date 

Professional Writer’s Certificate Wright State University 1986 

   

   

Membership in Professional Organizations Awards 

National Council of Teachers of English NISOD award 

TYCA Two Year College Association LAANE Award 2009 Outstanding Developmental Writing 

program 

LAANE Award at statehouse from DMH for my work with Learning 

Accommodations  and Supported Education for students with 

psychiatric disabilities 

NCBI- National Coalition Building Institutes  

Publications (relevant to teaching responsibilities) Presentations (relevant to teaching responsibilities) 

Article published in Math journal about our space on earth LC Presenter at TASS March 2010 

Chapter of book about supported education Professional Day 20009,2010,2011 

Poetry published in Parnassus as faculty poet NCBI at Divisional Breakout sessions 

  

Continuing Education Activities/Professional Development (For past 3 years, or of major significance prior to this time 

and related to area of teaching responsibility) 

Type Sponsoring Agency Date 

Chair Academy Wisconsin Leadership Development 

Institute 

June 2011 

Washington Center for Learning communities Evergreen State College WA June 2010 

NCBI Training  Massachusetts NCBI consortium  

   

Other information which you believe demonstrates your academic and experiential qualifications, and maintenance of 

expertise in your area of educational responsibility. 

I have served on the Core Team of Achieving the Dream for the past four years 

I have been a facilitator and member of the NCBI team since 2004 

I serve on the WRAT team,  Writing, Reading Alignment Team here on the campus 

I recently took a Sabbatical to focus on significant revision of the Developmental writing curriculum.  This fall we have been 

implementing those changes. 
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NAME: Lori Heymans 

 

Current Academic Rank: 

Associate Professor 

 Tenure Status  Tenured 

yes  

Not Tenured  

 

Academic Degrees: 

Bachelor Degree  BA [  ]  BS [ x ] Concentration: Electrical Engineering 

 Institution Granting Degree:  

 Master’s Degree: 

Concentration: 

 

 MA [  ] 

 

MS [ x ] 

Math 

MEd  [  ] 

 

MBA [  ]   

 

MPH [  ] 

 

Other 

 

 Institution Granting Degree 

 

University of Mass - Lowell 

 Doctorate: 

Concentration: 

 

PhD [  ] 

 

EdD [  ] 

 

JD [  ] 

 

Other: 

 

 Institution Granting Degree 

 

 

Certifications 

Type Issuing Agency Date 

   

   

   

Membership in Professional Organizations Awards 

  

  

  

  

Publications (relevant to teaching responsibilities) Presentations (relevant to teaching responsibilities) 

Two ASEE publications in Engineering  

  

  

  

Continuing Education Activities/Professional Development (For past 3 years, or of major significance prior to 

this time and related to area of teaching responsibility) 

Type Sponsoring Agency Date 

Summer Bridge to Green Technology NSF/Northeastern Summer 08 -11 

   

   

   

Other information which you believe demonstrates your academic and experiential qualifications, and 

maintenance of expertise in your area of educational responsibility. 
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NAME: Richard J. Lizotte 

 

Current Academic Rank: Professor Tenure Status Tenured  Not Tenured  

 

Academic Degrees: 

Bachelor Degree  BA [ x ]  BS [  ] Concentration: Linguistics 

 Institution Granting Degree:  Boston College, Chestnut Hill, MA 

 Master’s Degree: 

Concentration: Linguistics 

 

 MA [ x ] 

 

MS [  ] MEd  [  ] 

 

MBA [  ]   

 

MPH [  ] 

 

Other 

 

 Institution Granting Degree 

 

Brown University, Providence, RI 

 Doctorate: 

Concentration: Linguistics 

 

PhD [x  ] 

 

EdD [  ] 

 

JD [  ] 

 

Other: 

 

 Institution Granting Degree 

 

Brown University, Providence, RI 

Certifications 

Type Issuing Agency Date 

   

   

   

Membership in Professional Organizations Awards 

TESOL (national ESL professional organization) NISOD award 

  

  

  

Publications (relevant to teaching responsibilities) Presentations (relevant to teaching responsibilities) 

“Adapting teaching methods to learner’s preferences, strategies 

and needs.” In College ESL June, 1998. Vol.8, No. 1,with Jean 

Chandler and Marianne Rowe. 

LAANE conference presentation with Clare Thompson on 

grammar instruction in the writing classroom 

(most recent) 

 Other presentations at TESOL and the League for Innovation 

in the Community College too numerous to mention 

  

  

Continuing Education Activities/Professional Development (For past 3 years, or of major significance prior to this time 

and related to area of teaching responsibility) 

Type Sponsoring Agency Date 

ESL Program accreditor  for CEA, a national accrediting body, 

including training as accreditor 

CEA 2001-present 

   

   

   

Other information which you believe demonstrates your academic and experiential qualifications, and maintenance of 

expertise in your area of educational responsibility. 

Twenty-six years of instruction in the field of ESL 

Co-chair of Core Team for the Achieving the Dream initiative at Northern Essex (2007-present) 

Investigator in two FIPSE projects dealing with ESL instruction 1995 or instruction of former ESL students (1998-2001)  
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NAME: Richard J. Lizotte 

 

Current Academic Rank: Professor Tenure Status Tenured  Not Tenured  

 

Academic Degrees: 

Bachelor Degree  BA [ x ]  BS [  ] Concentration: Linguistics 

 Institution Granting Degree:  Boston College, Chestnut Hill, MA 

 Master’s Degree: 

Concentration: Linguistics 

 

 MA [ x ] 

 

MS [  ] MEd  [  ] 

 

MBA [  ]   

 

MPH [  ] 

 

Other 

 

 Institution Granting Degree 

 

Brown University, Providence, RI 

 Doctorate: 

Concentration: Linguistics 

 

PhD [x  ] 

 

EdD [  ] 

 

JD [  ] 

 

Other: 

 

 Institution Granting Degree 

 

Brown University, Providence, RI 

Certifications 

Type Issuing Agency Date 

   

   

   

Membership in Professional Organizations Awards 

TESOL (national ESL professional organization) NISOD award 

  

  

  

Publications (relevant to teaching responsibilities) Presentations (relevant to teaching responsibilities) 

“Adapting teaching methods to learner’s preferences, strategies 

and needs.” In College ESL June, 1998. Vol.8, No. 1,with Jean 

Chandler and Marianne Rowe. 

LAANE conference presentation with Clare Thompson on 

grammar instruction in the writing classroom 

(most recent) 

 Other presentations at TESOL and the League for Innovation 

in the Community College too numerous to mention 

  

  

Continuing Education Activities/Professional Development (For past 3 years, or of major significance prior to this time 

and related to area of teaching responsibility) 

Type Sponsoring Agency Date 

ESL Program accreditor  for CEA, a national accrediting body, 

including training as accreditor 

CEA 2001-present 

   

   

   

Other information which you believe demonstrates your academic and experiential qualifications, and maintenance of 

expertise in your area of educational responsibility. 

Twenty-six years of instruction in the field of ESL 

Co-chair of Core Team for the Achieving the Dream initiative at Northern Essex (2007-present) 

Investigator in two FIPSE projects dealing with ESL instruction 1995 or instruction of former ESL students (1998-2001)  



 

64 

NAME:  Linda J. Murphy 

 

Current Academic Rank: 

Assistant Professor 

 Tenure Status Tenured x Not Tenured  

 

Academic Degrees: 

Bachelor Degree  BA [x  ]  BS [  ] Concentration: Psychology/Mathematics 

 Institution Granting Degree:   Merrimack College 

 Master’s Degree: 

Concentration: Education 

 

 MA [  ] 

 

MS [  ] MEd  [ x] 

 

MBA [  ]   

 

MPH [  ] 

 

Other 

 

 Institution Granting Degree: 

 
Fitchburg State College 

 Doctorate: 

Concentration: 

 

PhD [  ] 

 

EdD [  ] 

 

JD [  ] 

 

Other: 

 

 Institution Granting Degree 

 

 

Certifications 

Type Issuing Agency Date 

   

   

   

Membership in Professional Organizations Awards 

National Association of Developmental Mathematics (NADE) 

American Mathematical Association of Two Year Colleges 

(AMATYC) 

 

Recipient of 1997 Commonwealth Citation for Outstanding 

Performance – NISOD 

 

  

Publications (relevant to teaching responsibilities) Presentations (relevant to teaching responsibilities) 

Irwin Mirror Press 

Basic Math: Concepts and Skills 1st edition 1997 

Wm. C. Brown Publishers 

Instructors Manual to accompany Nanny and Cable’s 

Preparation for Algebra 1993 

Wm. C. Brown Publishers 

Instructors Manual to accompany Nanny and Cable’s 

Intermediate Algebra 1991 

 

  

Continuing Education Activities/Professional Development (For past 3 years, or of major significance prior to this time 

and related to area of teaching responsibility) 

Type Sponsoring Agency Date 

   

Other information which you believe demonstrates your academic and experiential qualifications, and maintenance of 

expertise in your area of educational responsibility. 

 Served as Project Manager for 100% Math Project covering 15 Community Colleges in  the state of Massachusetts: 

January, 2003 – December, 2005 

 Developmental Mathematics Curriculum Coordinator 

 Created Individualized Courses in all levels of developmental mathematics to help promote retention in the most ‘at risk’ 

students; Created online courses, both full semester and 8 week sequence 

 Facilitate High School Collaboration Project,  GED Staff Development Program,  ABE Staff Development Program                          
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NAME: mark palermo 

 

Current Academic Rank: Professor  

X 

Tenure Status  Tenured  

X 

Not Tenured  

 

Academic Degrees: 

Bachelor Degree  BA [ X ]  BS [  ] Concentration: Psychology/Spanish 

 Institution Granting Degree:  

 Master’s Degree: 

Concentration: 

 

 MA [  ] 

 

MS [  ] MEd  

[ X ] 

 

MBA [  ]   

 

MPH [  ] 

 

Other 

 

 Institution Granting Degree 

 

UMass- Salem 

 Doctorate: 

Concentration: 

 

PhD [  ] 

 

EdD [  ] 

 

JD [  ] 

 

Other: 

 

 Institution Granting Degree 

 

 

Certifications 

Type Issuing Agency Date 

   

   

   

Membership in Professional Organizations Awards 

  

  

  

  

Publications (relevant to teaching responsibilities) Presentations (relevant to teaching responsibilities) 

  

  

  

  

Continuing Education Activities/Professional Development (For past 3 years, or of major significance prior to this time 

and related to area of teaching responsibility) 

Type Sponsoring Agency Date 

Currently working on converting ESL writing 4 to hybrid   

Began Teaching  Medical Spanish   

Developed dedicated website/blog for ESL writing 4    

   

Other information which you believe demonstrates your academic and experiential qualifications, and maintenance of 

expertise in your area of educational responsibility. 

(second master’s degree) I am a few courses short of a Master’s Degree in Journalism from Harvard Extension.   

Founding member of the Lawrence Film Festival- formerly the NECC Film Festival- now in its 14
th
 year. 

Established the first NECC Amnesty International chapter four years ago.  

Worked as a professional translator and textbook editor. 

Six times elected MTA delegate, former vice president- NECC faulty association 
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NAME: Paula M. Richards 

 

Current Academic Rank: Assistant Professor Tenure Status Tenured  *Not Tenured  

 

Academic Degrees: 

Bachelor Degree  BA [  ]  BS [ * ] Concentration: Social Services 

 Institution Granting Degree: Salem State College (now University), Salem, Ma. 

 Masters of Fine Arts Degree: 

Concentration: Writing & Literature 

 

 MA [  ] 

 

MS [  ] MEd  [  ] 

 

MBA [  ]   

 

MPH [  ] 

 

Other: MFA 

 

 Institution Granting Degree 

 

Emerson College, Boston, Ma. 

 Doctorate: 

Concentration: 

PhD [  ] 

 

EdD [  ] 

 

JD [  ] 

 

Other: 

 

 Institution Granting Degree  

Certifications 

Type Issuing Agency Date 

                Dual  SIT/CELTA TESOL Certificate SIT Graduate Institute 2003 

 (School for International Training)  

   

Membership in Professional Organizations Awards 

               MTA, MCCC, NEA, TESOL, MATSOL  

  

  

Publications (relevant to teaching responsibilities) Presentations (relevant to teaching responsibilities) 

 TESOL 2011(New Orleans):  

Integrating Service Learning into the ESL Curriculum 

 NECC Prof. Day: A Call to Service: 

Service Learning Across the Curriculum at NECC 

Continuing Education Activities/Professional Development (For past 3 years, or of major significance prior to this time 

and related to area of teaching responsibility) 

Type Sponsoring Agency Date 

iTeach (online course development) NECC 2008 

Leadership Academy NECC 2011-2012 

Conference and Workshop Attendance MATSOL, TESOL, NEFDC, LAANE, 

VISION Project (DHE), NECC,  

Mass. Campus Compact 

2008-2011 

Other information which you believe demonstrates your academic and experiential qualifications, and maintenance of 

expertise in your area of educational responsibility. 

 

1. Design and implementation of a hybrid ESL Reading course (1/2 online and 1/2 F2F in the classroom) 

2. Incorporation of Service Learning projects in at least one course each semester since becoming full-time faculty 

3. Design and implementation of integrated assignment w/psychology professor for ESL and Psychology students 

4. Participation in Learning Community (BW/BR) 

5. Design of rubrics for alignment of ESL writing outcomes/assessment 

6. Reading and scoring of writing samples for intakes, assessment and exit tests. 
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NAME: 

Patricia Schade 

Current Academic Rank: 

Assoc. Professor 

 Tenure Status Tenured  Not Tenured  

X 

Academic Degrees: 

Bachelor Degree  BA [ x ]  BS [  ] Concentration: English 

 Institution Granting Degree: University of New Hampshire 

 Master’s Degree: College of Arts and 

Sciences 

Concentration: 

English 

 MA [ x ] 

 

MS [  ] MEd  [  ] 

 

MBA [  ]   

 

MPH [  ] 

 

Other 

 

 Institution Granting Degree 

Boston College 

 

 Doctorate: 

Concentration: 

 

PhD [  ] 

 

EdD [  ] 

 

JD [  ] 

 

Other: 

 

 Institution Granting Degree 

 

 

Certifications 

Type Issuing Agency Date 

Supplemental Instruction Advisor UMKC (University of Missouri at Kansas 

City 

2005 

Teaching Leadership in Reading Apprenticeship Cal State East Bay 2005 

   

Membership in Professional Organizations Awards 

  

  

  

Publications (relevant to teaching responsibilities) Presentations (relevant to teaching responsibilities) 

 Reading Apprenticeship Presentations (Several) 

 Learning Community Presentations (Several) 

  

Continuing Education Activities/Professional Development (For past 3 years, or of major significance prior to this time 

and related to area of teaching responsibility) 

Type Sponsoring Agency Date 

NECC Leadership Academy 

 

NECC 2008-2009 

Reading SFIG Chair NECC 2008- present 

Teaching in Community NECC 2011-2012 

   

Other information which you believe demonstrates your academic and experiential qualifications, and maintenance of 

expertise in your area of educational responsibility. 
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NAME: James M. Sullivan 
 

Current Academic Rank: Professor Tenure Status Tenured x Not Tenured  

 

Academic Degrees: 

Bachelor Degree  BA [ x ]  BS [  ] Concentration: Mathematics and Economics 

 Institution Granting Degree: Boston College 

 Master’s Degree: 

Concentration: 

 

 MA [ x ] 

 

MS [  ] MEd  [  ] 

 

MBA [  ]   

 

MPH [  ] 

 

Other 

 

 Institution Granting Degree 

 

Boston College 

 Doctorate: Concentration: 

 

PhD [  ] 

 

EdD [  ] 

 

JD [  ] 

 

Other: 

 

 Institution Granting Degree 

 

 

Certifications 

Type Issuing Agency Date 

   

Membership in Professional Organizations Awards 

American Mathematical Association of Two-Year Colleges  

National Council of Teachers of Mathematics  

Mathematical Association of America  

New England Mathematical Association of Two-Year Coll  

Publications (relevant to teaching responsibilities) Presentations (relevant to teaching responsibilities) 

Racing with Fire; journal article on "Snapshots of Applications in 

Mathematics"; published in The AMATYC Review, Volume 18, Number 1; 

Fall 1996 

What is Quantitative Reasoning and why should I care? 

March 1, 2011  NECC Professional Day 

Interactive Math; member of author team; writing content for multimedia 

software for courses in Basic Mathematics, Introductory Algebra, and 

Intermediate Algebra; Prentice Hall; 1997 – 2000 

Making Supplemental Instruction (SI) Easy: Tips for Developing, 

Implementing, and Expanding an SI Program on Your Campus.  

February 2011 at Achieving the Dream Strategy Institute 

 

Key Concept Activity Lab Workbook, Basic Math; Interactive Math 

Supplement; Prentice Hall; 2000 

Two math workshops for NECC faculty and staff on Active Learning 

Techniques for the Mathematics Classroom 

August 31, 2010 and September 1, 2010 

Key Concept Activity Lab Workbook, Introductory Algebra; Interactive Math 

Supplement; Prentice Hall; 2000 

Quantitative Reasoning Across the Curriculum 

September 2010, NECC SFIG Symposium 

Key Concept Activity Lab Workbook, Intermediate Algebra; Interactive Math 

Supplement; Prentice Hall; 2000 

“Space on Earth:” a Learning Community Integrating English, Math, and 

Science 

September 2010, NECC SFIG Symposium 

Prealgebra: Journey into a Mathematical World; Prentice Hall; 2002 Writing with Numbers 

Spring 2009  NECC Professional Day 

“Space on Earth:” a Learning Community Integrating English, Math, and 

Science; MathAMATYC Educator, Vol. 1, No. 2, February 2010 

“Space on Earth:” a Learning Community Integrating English, Math, and 

Science 

March 2009 TASS Conference 

 Two math workshops for NECC faculty and staff on 

Making the Most of MyMathLab 

January 2009 

Continuing Education Activities/Professional Development (For past 3 years, or of major significance prior to this time and related to area of teaching 

responsibility) 

Type Sponsoring Agency Date 

Mathematics Across the Community College Curriculum Project 

“Space on Earth, an English, Math And Science Learning Community” 

National Science Foundation and The American 

Mathematical Association of Two-Year Colleges 

2006 Summer 

Institute, 2007 

Winter Institute, 

2007 Summer 

Institute 

Professional Development Workshop: 

“Active and Collaborative Learning in the Classroom” 

National Science Foundation and Northeastern 

University 

Summer 2010 

Sabbatical Leave Project: 

“Mathematical Literacy for College Students” 

Developed curriculum and textbook for this new math course. 

Northern Essex Community College Spring 2011 

Other information which you believe demonstrates your academic and experiential qualifications, and maintenance of expertise in your area of 

educational responsibility. 
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NAME: 

Clare Thompson-Ostrander 

Current Academic Rank: Associate Professor Tenure Status Tenured  Not Tenured  

X 

Academic Degrees: 

Bachelor Degree  BA [  ]  BS [  ]  Concentration: BFA/BA English 

 Institution Granting Degree: Suffolk University 

 Master’s Degree: 

Concentration: Masters of Literature 

 

 MA [  ] 

X 

MS [  ] MEd  [  ] 

 

MBA [  ]   

 

MPH [  ] 

 

Other 

 

 Institution Granting Degree 

 

The University of New Hampshire 

 Doctorate: 

Concentration: 

 

PhD [  ] 

 

EdD [  ] 

 

JD [  ] 

 

Other: 

 

 Institution Granting Degree 

 

 

Certifications 

Type Issuing Agency Date 

   

   

   

Membership in Professional Organizations Awards 

  

  

  

  

Publications (relevant to teaching responsibilities) Presentations (relevant to teaching responsibilities) 

  

  

  

  

Continuing Education Activities/Professional Development (For past 3 years, or of major significance prior to this time and related to 

area of teaching responsibility) 

Type Sponsoring Agency Date 

Leadership Academy NECC 2010 - 2011 

SoTL NECC 2008-2009 

   

   

Other information which you believe demonstrates your academic and experiential qualifications, and maintenance of expertise in 

your area of educational responsibility. 

I regularly attend professional conferences and take advantage of professional development opportunities offered at NECC. I have also 

presented at numerous professional conferences.  
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NAME: Gene Wintner 

 

Current Academic Rank: Professor  Tenure Status Tenured  X Not Tenured  

 

Academic Degrees: 

Bachelor Degree  BA [x  ]  BS [  ] Concentration: English and American Literature 

 Institution Granting Degree:  

 Master’s Degree: 

Concentration: Reading 

 

 MA [  ] 

 

MS [  ] MEd  [ X ] 

 

MBA [  ]   

 

MPH [  ] 

 

Other 

 

 Institution Granting Degree 

 

Boston University 

 Doctorate: 

Concentration: 

 

PhD [  ] 

 

EdD [  ] 

 

JD [  ] 

 

Other: 

 

 Institution Granting Degree 

 

 

Certifications 

Type Issuing Agency Date 

   

   

   

Membership in Professional Organizations Awards 

 NISOD 

  

  

  

Publications (relevant to teaching responsibilities) Presentations (relevant to teaching responsibilities) 

Textcerpts  

Reading in Action  

  

  

Continuing Education Activities/Professional Development (For past 3 years, or of major significance prior to this time and related to 

area of teaching responsibility) 

Type Sponsoring Agency Date 

   

   

   

   

Other information which you believe demonstrates your academic and experiential qualifications, and maintenance of expertise in 

your area of educational responsibility. 

 

 

  



 

71 

 

NAME: Paul Chanley 

 

Current Academic Rank: Full Professor Tenure Status Tenured [x] Not Tenured [  ] 

Academic Degrees: 

Bachelor Degree  BA [  ]  BS [ x ] Concentration: BSEE 

 Institution Granting Degree: Northeastern University 

 Master’s Degree: 

Concentration: MSEE 

MA [  ] 

 

MS [ x ] 

 

MEd  [  ] 

 

MBA [  ]   

 

MPH [  ] 

 

Other 

: 

 Institution Granting Degree UMASS Lowell 

 Doctorate: 

Concentration: 

PhD [  ] 

 

EdD [  ] 

 

JD [  ] 

 

Other: 

 

 Institution Granting Degree  

Certifications 

Type Issuing Agency Date 

   

   

   

Membership in Professional Organizations Awards 

ASEE  

Publications (relevant to teaching responsibilities) Presentations (relevant to teaching responsibilities) 

Co-authored the following papers which were published by the American 

Society for Engineering Education (ASEE): 

 Digital Design in Community College Courses, 2005 

 Embedded Computer Systems & Photonics, 2006 

 Building Math Skills in Context: Integrating Mathematics with 

Engineering & Technology, 2007 

 Professional Development Institutes on Alternative Energy, 

2008 

 Green Technology Course at a Community College, 2010 

 Teaching College Algebra and Trigonometry with Supplemental 

Instruction at a Community College, 2011  

 

Continuing Education Activities/Professional Development (For past 3 years, or of major significance prior to this time and related to 

area of teaching responsibility) 

Type Sponsoring Agency Date 

RET UMASS Lowell Nano Manufacturing Lab Northeastern University-NSF July-Aug 2006 

RET Boston University HTT&L Northeastern University - NSF July-Aug 2009 

High Tech Tools and Toys Lab Northeastern University - ALERT June 2010 

High Tech Tools and Toys Lab Northeastern University - ALERT June 2011 

Other information which you believe demonstrates your academic and experiential qualifications, and maintenance of expertise in 

your area of educational responsibility. 
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NAME: 

Allan Davidson Hislop 

Current Academic Rank: 

Professor of Spanish and ESL 

 

 Tenure Status Tenured  

X 

Not Tenured  

 

Academic Degrees: 

Bachelor Degree  BA [X]  BS [  ] Concentration: GEOGRAPHY 

 Institution Granting Degree:  1965 Dartmouth College, Hanover, NH 

 Master’s Degree:  1972 

Concentration:  Linguistics:  Language areas 

Spanish and French 

 

 MA [X ] 

+30 Credits 

 

MS [  ] MEd  [  ] 

 

MBA [  ]   

 

MPH [  ] 

 

Other 

 

 Institution Granting Degree 

 

University of Rochester, Rochester, NY 

 Doctorate: 

Concentration: 

 

PhD [  ] 

 

EdD [  ] 

 

JD [  ] 

 

Other: 

 

 Institution Granting Degree 

 

 

Certifications 

Type Issuing Agency Date 

Diploma of Spoken French Alliance française, Paris France 1977 

French Language Diploma Alliance française, Paris France 1977 

   

Membership in Professional Organizations Awards 

ACTFL:  American Council of Foreign Language Teachers NISOD 1997 

  

  

  

Publications (relevant to teaching responsibilities) Presentations (relevant to teaching responsibilities) 

  

  

  

  

Continuing Education Activities/Professional Development (For past 3 years, or of major significance prior to this time and related to 

area of teaching responsibility) 

Type Sponsoring Agency Date 

   

   

   

   

Other information which you believe demonstrates your academic and experiential qualifications, and maintenance of expertise in 

your area of educational responsibility. 

I read literature and follow current events in magazines,  on Television, and on radio in Spanish, French and Portuguese. 

 

I have constantly rotated through all levels of Spanish and ESL.  I am recognized as a specialist in both by my colleagues. 

 

I teach ESL in the summer in Arizona, which exposes me to the Spanish from Sonora and what Arizona is doing in ESL. 

   

 

 

 

 

 



 

73 

NAME: 

Linda Giampa 
Current Academic Rank:  Tenure Status Tenured  Not Tenured  

 

Academic Degrees: 

Bachelor Degree  BA [ x ]  BS [  ] Concentration: Psychology 

 Institution Granting Degree: University of New 

Hampshire 

 

 Master’s Degree: 

Concentration: Interdisciplinary Studies 

 

 MA [  ] 

 

MS [  ] MEd  [x ] 

 

MBA [  ]   

 

MPH [  ] 

 

Other 

 

 Institution Granting Degree 

Cambridge College 

 

 Doctorate: 

Concentration: 

 

PhD [  ] 

 

EdD [  ] 

 

JD [  ] 

 

Other: 

 

 Institution Granting Degree 

 

 

Certifications 

Type Issuing Agency Date 

   

   

   

Membership in Professional Organizations Awards 

LAANE  

NADE  

  

  

Publications (relevant to teaching responsibilities) Presentations (relevant to teaching responsibilities) 

  

  

  

  

Continuing Education Activities/Professional Development (For past 3 years, or of major significance prior to this time and related to 

area of teaching responsibility) 

Type Sponsoring Agency Date 

Reading Apprenticeship Framework for C. C. Faculty California State University 11/2011 

LAANE Conference Great Bay Community College  10/2010 

MA Community College Conference Bunker Hill Community College 04/2010 

LAANE  Great Bay Community College  10/2009 

Other information which you believe demonstrates your academic and experiential qualifications, and maintenance of expertise in 

your area of educational responsibility. 
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NAME: Betsy Pardo 

 

Current Academic Rank:  Tenure Status Tenured  X Not Tenured  

 

Academic Degrees: 

Bachelor Degree  BA [ X ]  BS [  ] Concentration: Mathematics/English minor 

 Institution Granting Degree: University of Massachusetts - Amherst 

 Master’s Degree: M. ED 

Concentration: Education Counseling 

and Guidance  

 

 MA [  ] 

 

MS [  ] MEd [X ] 

 

MBA [  ]   

 

MPH [  ] 

 

Other 

 

 Institution Granting Degree 

 

Boston State 

 Doctorate: 

Concentration: 

 

PhD [  ] 

 

EdD [  ] 

 

JD [  ] 

 

Other: 

 

 Institution Granting Degree 

 

 

Certifications 

Type Issuing Agency Date 

   

   

   

Membership in Professional Organizations Awards 

LAANE  

TESOL  

MATSOL  

  

Publications (relevant to teaching responsibilities) Presentations (relevant to teaching responsibilities) 

 “Will I ever get out of ESL?” LAANE  11/07/2009 

  

  

  

Continuing Education Activities/Professional Development (For past 3 years, or of major significance prior to this time 

and related to area of teaching responsibility) 

Type Sponsoring Agency Date 

TESOL Conference TESOL, Boston March 2010 

LAANE Conference LAANE October 2010 

TutorTrac Conference Red Rock  April 2011 

LAANE Conference LAANE October 2011 

Other information which you believe demonstrates your academic and experiential qualifications, and maintenance of 

expertise in your area of educational responsibility. 

I attend workshops and symposiums offered by NECC.  

I participate in ESL faculty meetings and norming sessions. 

 

 

 

 

 

 

 

 

 



 

75 

NAME: 

Margaret A. Pothier 

Current Academic Rank: DCE  Tenure Status Tenured  Not Tenured  

         X 

Academic Degrees: 

Bachelor Degree  BA [ X ]  BS [  ] Concentration: English 

 Institution Granting Degree:   

Regis College, Weston, MA 

 

 Masters Degree: Secondary Education 

Instruction/English 

Concentration: Curriculum Development 

 

 MA [  ] 

 

MS [  ] MEd[X] 

 

MBA [ ]   

 

MPH [] 

 

Other 

 

 Institution Granting Degree 

Univ. Mass Lowell  

 

 Masters Degree:  Educational Administration 

Concentration:  Higher Education 

 

PhD [  ] 

 

EdD [  ] 

 

JD [  ] 

 

Other:  MA [X] 

 

 Institution Granting Degree 

Santa Clara University, Santa Clara CA 

 

Certifications 

Type Issuing Agency Date 

   

   

   

Membership in Professional Organizations Awards 

LAANE  

MTA/MCCC  

  

  

Publications (relevant to teaching responsibilities) Presentations (relevant to teaching responsibilities) 

  

  

  

  

Continuing Education Activities/Professional Development (For past 3 years, or of major significance prior to this time and related to 

area of teaching responsibility) 

Type Sponsoring Agency Date 

LAANE Conference LAANE OCT 2011 

VISION Project DHE DEC 2011 

Leadership Academy NECC 2010-2011 

Teaching In Community NECC 2011-2012 

Other information which you believe demonstrates your academic and experiential qualifications, and maintenance of expertise in 

your area of educational responsibility. 
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NAME: Joseph Scascitelli 

 

Current Academic Rank: 

Master’s Degree 

 Tenure Status Tenured  

X 

Not Tenured  

 

Academic Degrees: 

Bachelor Degree  BA [  ]  BS [ X ] Concentration: Mathematics 

 Institution Granting Degree: Southern 

Connecticut State University 

 

 Master’s Degree: 

Concentration: 

 

 MA [  ] 

 

MS [  ] MEd  [ X ] 

 

MBA [  ]   

 

MPH [  ] 

 

Other 

 

 Institution Granting Degree 

Univ. of New Hampshire 

 

 Doctorate: 

Concentration: 

 

PhD [  ] 

 

EdD [  ] 

 

JD [  ] 

 

Other: 

 

 Institution Granting Degree 

 

 

Certifications 

Type Issuing Agency Date 

   

   

   

Membership in Professional Organizations Awards 

LAANE  

NEFDC  

MCCC  

  

Publications (relevant to teaching responsibilities) Presentations (relevant to teaching responsibilities) 

  

  

  

  

Continuing Education Activities/Professional Development (For past 3 years, or of major significance prior to this time and related to 

area of teaching responsibility) 

Type Sponsoring Agency Date 

Conference LAANE 10/29/10 

Conference NEFDC 11/19/10 

Conference LAANE 10/28/11 

Conference NEFDC 11/18/11 

Other information which you believe demonstrates your academic and experiential qualifications, and maintenance of expertise in 

your area of educational responsibility. 

Have taught DCE Mathematics Courses both On-ground and Online since 1997. 

Have tutored college mathematics online for both NECC and University of Phoenix 
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NAME: 

Abby Thomas 

Current Academic Rank: 

ESL Coordinator & DCE 

instructor 

 Tenure Status 

none 

Tenured  Not Tenured  

x 

Academic Degrees: 

Bachelor Degree  BA [ x ]  BS [  ] Concentration: Anthropology 

 Institution Granting Degree:  

 Master’s Degree: 

Concentration: 

 

 MA [ x ] 

TESOL 

MS [  ] MEd  [  ] 

 

MBA [  ]   

 

MPH [  ] 

 

Other 

 

 Institution Granting Degree 

 

The Ohio State University 

 Doctorate: 

Concentration: 

 

PhD [  ] 

 

EdD [  ] 

 

JD [  ] 

 

Other: 

 

 Institution Granting Degree 

 

 

Certifications 

Type Issuing Agency Date 

   

   

   

Membership in Professional Organizations Awards 

TESOL, MATSOL  

  

  

  

Publications (relevant to teaching responsibilities) Presentations (relevant to teaching responsibilities) 

Master’s Thesis (1990) on Task-Based Language Teaching Same – at Southeast Regional TESOL 

  

  

  

Continuing Education Activities/Professional Development (For past 3 years, or of major significance prior to this time 

and related to area of teaching responsibility) 

Type Sponsoring Agency Date 

Learning Disabilities in ESL Students SABES May 2006 

   

   

   

Other information which you believe demonstrates your academic and experiential qualifications, and maintenance of 

expertise in your area of educational responsibility. 
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NAME: 

Rebecca Rose 

Current Academic Rank: 

 

Staff Assistant Tenure Status Tenured  Not Tenured  

X 

Academic Degrees: 

Bachelor Degree  BA [  ]  BS [x  ] Concentration: Chemistry 

 Institution Granting Degree: UMASS  Amherst, MA 

 Master’s Degree: Interdisciplinary 

Concentration: Math 

 

 MA [  ] 

 

MS [  ] MEd  [x ] 

 

MBA [  ]   

 

MPH [  ] 

 

Other 

 

 Institution Granting Degree:  

Cambridge College 

Cambridge, MA 

 Doctorate: 

Concentration: 

 

PhD [  ] 

 

EdD [  ] 

 

JD [  ] 

 

Other: 

 

 Institution Granting Degree 

 

 

Certifications 

Type Issuing Agency Date 

Mathematics Specialist Cambridge College 12/11 

   

   

Membership in Professional Organizations Awards 

MTA/MCCC NECC Math Achievement Award 2008 

 AALT Outstanding Initiative Award/ Student Success Math Team 

2009 

 NECC Employee Recognition Award 2011 

  

Publications (relevant to teaching responsibilities) Presentations (relevant to teaching responsibilities) 

 Career Fair Presentation 2008 

 Study Skills Presentation at LAANE 2011 

  

  

Continuing Education Activities/Professional Development (For past 3 years, or of major significance prior to this time and related to 

area of teaching responsibility) 

Type Sponsoring Agency Date 

   

   

   

   

Other information which you believe demonstrates your academic and experiential qualifications, and maintenance of expertise in 

your area of educational responsibility. 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX 2: LAB DATA 

 

 

 

 

 

 

 

 

 



 

 

Sessions N %

1 29 13.7%

2 16 7.6%

3 22 10.4%

4 20 9.5%

5 29 13.7%

6 27 12.8%

7 17 8.1%

8 14 6.6%

9 8 3.8%

10 9 4.3%

11 3 1.4%

13 6 2.8%

14 3 1.4%

15 2 0.9%

16 1 0.5%

17 1 0.5%

20 4 1.9%

Total 211 100.0%

Number of Sessions at ELC

Total Time N %

Less than 1 hour 8 3.8%

1 - 2 hours 17 8.1%

2 - 3 hours 20 9.5%

3 - 4 hours 19 9.0%

4 - 5 hours 19 9.0%

5 - 6 hours 21 10.0%

6 - 7 hours 19 9.0%

7 - 8 hours 12 5.7%

8 - 9 hours 13 6.2%

9 - 10 hours 15 7.1%

10 - 11 hours 11 5.2%

11 hours or more 37 17.5%

Total 211 100.0%

Total Hours at ELC

 

 

 

Document 1:  ESL Tracking Data 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

A total of 211 students taking one or more ESL courses received tutoring services through the English Language Center 

(ELC) in Fall 2009.  As displayed in Table 1, the majority of students (68%) had between one and six sessions at the 

ELC.  On average, these students had 5.7 sessions at the ELC during Fall 2009 with a minimum of one session and a 

maximum of 20 sessions.  Table 2 below depicts the total time spent by the 211 students at the ELC; the majority of 

which (17.5%) spent 11 hours or more.  The 211 students averaged a total of 7.0 hours at the ELC, with a minimum 

time of 10 minutes and a maximum time of 22 hours over the course of the semester.     

 

 

   Table 1      Table 2 

 

   

NECC 
Northern Essex Community College 

NECC English Language 
Center Tutoring 

Results 

Fall 2009 
 

Institutional Research & Planning                                                                                                               

May 2010 
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Grade Tutoring % No Tutoring % Total %

A 129 25.4% 102 19.1% 231 22.1%

A- 65 12.8% 67 12.5% 132 12.7%

B+ 63 12.4% 68 12.7% 131 12.6%

B 70 13.8% 80 15.0% 150 14.4%

B- 47 9.3% 46 8.6% 93 8.9%

C+ 25 4.9% 24 4.5% 49 4.7%

C 44 8.7% 30 5.6% 74 7.1%

C- 12 2.4% 17 3.2% 29 2.8%

D+ 3 0.6% 5 0.9% 8 0.8%

D 9 1.8% 8 1.5% 17 1.6%

Other 41 8.1% 88 16.4% 129 12.4%

Total 508 100.0% 535 100.0% 1,043 100.0%

A - C Completion Rate

A - D Completion Rate 87.6%

Completion Rates of ESL Courses by English Language Center Tutoring Services

87.2%

91.9%

77.9%

83.6%

82.5%

 

A total of 1,043 ESL course grades were distributed to 504 students during the Fall 2009 semester.  Students who 

sought tutoring services achieved notable higher A – C and A – D completion rates in ESL courses than students who 

did not seeking tutoring.   

 

This difference was statistically significant
1
 for A – C and A – D completion rates.  There were also moderate, positive 

correlations between A – C and A – D completion rates and participation in the ELC
2
. 

 

Table 3 

               

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

                                                 
1
 χ²=15.44 p = .000 and χ²=16.87, p = .000, respectively. 

2
 γ = .317, and γ = .383, respectively.  
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A % B % C % D % Other % Total %

Less than 1 hour 2 1.0% 5 2.8% 4 4.9% 0 0.0% 3 7.3% 14 2.8%

1 to less than 2 hours 15 7.7% 11 6.1% 5 6.2% 0 0.0% 6 14.6% 37 7.3%

2 to less than 3 hours 14 7.2% 16 8.9% 8 9.9% 1 8.3% 9 22.0% 48 9.4%

3 to less than 4 hours 17 8.8% 16 8.9% 10 12.3% 3 25.0% 3 7.3% 49 9.6%

4 to less than 5 hours 14 7.2% 16 8.9% 6 7.4% 0 0.0% 3 7.3% 39 7.7%

5 to less than 6 hours 25 12.9% 20 11.1% 2 2.5% 1 8.3% 1 2.4% 49 9.6%

6 to less than 7 hours 19 9.8% 10 5.6% 8 9.9% 3 25.0% 4 9.8% 44 8.7%

7 to less than 8 hours 15 7.7% 14 7.8% 1 1.2% 0 0.0% 2 4.9% 32 6.3%

8 to less than 9 hours 9 4.6% 10 5.6% 9 11.1% 1 8.3% 4 9.8% 33 6.5%

9 to less than 10 hours 12 6.2% 16 8.9% 7 8.6% 2 16.7% 3 7.3% 40 7.9%

10 to less than 11 hours 17 8.8% 10 5.6% 4 4.9% 0 0.0% 0 0.0% 31 6.1%

11 hours or more 35 18.0% 36 20.0% 17 21.0% 1 8.3% 3 7.3% 92 18.1%

Total 194 100.0% 180 100.0% 81 100.0% 12 100.0% 41 100.0% 508 100.0%

Total English Language Center Tutoring Hours by Grouped ESL Course Grades

Sessions A % B % C % D % Other % Total %

1 25 12.9% 18 10.0% 8 9.9% 0 0.0% 11 26.8% 62 12.2%

2 5 2.6% 14 7.8% 11 13.6% 3 25.0% 5 12.2% 38 7.5%

3 22 11.3% 18 10.0% 8 9.9% 2 16.7% 4 9.8% 54 10.6%

4 27 13.9% 18 10.0% 3 3.7% 0 0.0% 1 2.4% 49 9.6%

5 22 11.3% 24 13.3% 12 14.8% 1 8.3% 9 22.0% 68 13.4%

6 23 11.9% 23 12.8% 11 13.6% 1 8.3% 4 9.8% 62 12.2%

7 21 10.8% 13 7.2% 5 6.2% 2 16.7% 3 7.3% 44 8.7%

8 14 7.2% 10 5.6% 9 11.1% 2 16.7% 1 2.4% 36 7.1%

9 9 4.6% 7 3.9% 2 2.5% 0 0.0% 0 0.0% 18 3.5%

10 7 3.6% 10 5.6% 4 4.9% 1 8.3% 2 4.9% 24 4.7%

11 2 1.0% 7 3.9% 0 0.0% 0 0.0% 0 0.0% 9 1.8%

13 10 5.2% 1 0.6% 1 1.2% 0 0.0% 1 2.4% 13 2.6%

14 1 0.5% 4 2.2% 2 2.5% 0 0.0% 0 0.0% 7 1.4%

15 1 0.5% 4 2.2% 0 0.0% 0 0.0% 0 0.0% 5 1.0%

16 0 0.0% 2 1.1% 1 1.2% 0 0.0% 0 0.0% 3 0.6%

17 0 0.0% 2 1.1% 1 1.2% 0 0.0% 0 0.0% 3 0.6%

20 5 2.6% 5 2.8% 3 3.7% 0 0.0% 0 0.0% 13 2.6%

Total 194 100.0% 180 100.0% 81 100.0% 12 100.0% 41 100.0% 508 100.0%

Total English Language Center Tutoring Sessions by Grouped ESL Course Grades

For the 508 ESL grades distributed to students that received tutoring services in Fall 2009, there was a significant 

difference
3
 between the number of sessions and the total time spent at the ELC with the final grades for ESL courses.  

However, there were no significant relationships between these two variables and grade distributions.  It appears that 

any participation in the ELC greatly increased the likelihood of earning A through D grade regardless of sessions or 

hours spent.    

Table 4 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Table 5 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

                                                 
3
 χ²=61.93, p = .038 and χ²=84.70, p = .043, respectively. 
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Document 2: ATD Math Center Reports 
 

 

Students who sought services [in the Math Center] achieved higher A – C and A – D completion rates in MAT 

courses than students who did not participate at the MTC. These differences were statistically 

significant1. 

 

NECC Developmental Math Tutoring Center Results, Spring 2011 

Institutional Research & Planning 

 

The Math Center continued to be busy in Fall 2010, logging over 2800 contacts with developmental and college-level 

math students. Data from last spring indicated that more experienced students were most likely to visit the center, so we 

emphasized outreach to encourage all math students to take advantage of its services. This included 42 classroom visits 

in Fall 2010 compared to 16 last spring. Qualitative feedback from student evaluations of the center continues to be 

quite favorable and the staff work hard to respond to suggestions for improvement, including adding Saturday hours in 

mid-fall. The center began offering one-on-one tutoring sessions in Fall 2010 as well.  

 

The Strategy Team for Student Success in Mathematics— 

 Achieving the Dream Update, Spring 2011 

 

About 70 students have taken advantage of non-credit preparation/tutorial courses for the Math Accuplacer assessment 

exam and College Algebra since summer 2009. There is evidence of student success in math classes taken after these 

preparation courses, but we are working on ways to encourage more students to enroll in the tutorials and to complete 

more of the lessons when they do so.  

 

The Strategy Team for Student Success in Mathematics— 

 Achieving the Dream Update, Spring 2011 

 

We recently met our goal of 75 percent of developmental and college level math faculty—both full-time and DCE—

participating in professional development activities. This includes workshops provided by Professor Jim Sullivan at the 

start of the fall semester focused on active learning techniques in the classroom. Attendees’ evaluations of these 

workshops were very positive. Plans for future professional development include a series of Spring 2011 workshops on 

the book How People Learn Math provided by Dr. Christos Zahopoulos, Executive Director of the Center for STEM 

Education at Northeastern University.  

 

The Strategy Team for Student Success in Mathematics— 

 Achieving the Dream Update, Spring 2011 

 

The college level math lab continued to grow in Spring 2010, providing 1408 contact hours with students—a 17 

percent increase over Fall 2009. The developmental math center and college level math lab have now been combined to 

serve the needs of all math students. All math tutoring in Haverhill will be in the Math Center (C201) featuring 

expanded hours (8 am to 8 pm M-R and 8 am to 3 pm F) with C300 available for specialized math tutoring services. 

The math tutoring space in Lawrence (LA103/104) has been doubled, with the addition of ten new computers (hours: 9 

am to 3 pm M-F).  
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The Strategy Team for Student Success in Mathematics— 

 Achieving the Dream Update, Fall 2010 

 

The new college level math lab opened in spring 2009. Staffed by a coordinator, and peer and professional tutors 

trained in topics such as anxiety management, the center offers day and evening hours. 

 

The Strategy Team for Student Success in Mathematics— 

 Achieving the Dream Update, Fall 2009 

 

A computer-based tutoring tracking system was developed for the center and is used to monitor tutoring activities, 

gather statistical data and evaluate the efficacy of services. 

 

The Strategy Team for Student Success in Mathematics— 

 Achieving the Dream Update, Fall 2009 

 

A skills assessment and tutorial that closely reflects the curriculum was developed by faculty using MyMathTest. It was 

administered during summer session to students transitioning from Basic Algebra II to College Algebra. 

 

The Strategy Team for Student Success in Mathematics— 

 Achieving the Dream Update, Fall 2009 
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Document 3:  ELC Activities 
 
English Language Center  

What we do: 

1. Create and maintain folders for all ESL reading students (levels 1-5). 

2. Tutor all ESL reading students who are required to complete weekly supplemental reading assignments as 

part of their course work. 

3. Complete reading lab reports for each reading class and send them to each reading instructor on a weekly 

basis. 

4. Conduct lab orientations for ESL classes. 

5. Answer questions and provide information to prospective ESL students in person or by phone. 

6. Help students with ELS registration and advising. 

7. TutorTrac administration. 

8. Tutor drop-in ESL students in grammar or writing. 

9. Tutor former ESL students on the grammar and editing portion of their Basic Writing assignments. 

10. Maintain test database. 

11. Work with Listening /Speaking students as requested by instructor or student. 

12. Help former ESL students edit writing papers for college level classes. 

13. Administer and proctor ESL exit writing test. 

14.  Prepare and organize writing evaluations. 

15. Language lab (LA010) supervision and management. 

16. Maintain materials – books, handouts, worksheets. 

17. Prepare and deliver workshops to targeted ESL classes. 

18. Assist students with computer and software issues. 

19. Administer challenge tests and record and report results. 

20. Collaborate with faculty and staff. 

  



 

86 

 

Document 4:  ELC Usage 

The English Language Center (ELC) 

Prepared by Betsy Pardo 

November 10, 2011 

 

The English Language Center (ELC) supports the ESL curriculum at NECC. We provide tutoring to both current and 

former ESL students. Currently there are 57 ESL classes on the Haverhill and Lawrence campuses. During the day, 

classes in levels 4 and 5 are offered in Haverhill while the lower level classes (1-3) are offered in Lawrence. All levels 

of ESL classes are offered in the evening on the Lawrence campus only. The Centers are open on both campuses to 

accommodate students when ESL classes are in session. The Lawrence Center is also open on Saturdays to provided 

tutoring services for ESL students whose schedules make it difficult to receive tutoring during the week. 

 

 English Language Center Usage for Fall Semesters (2007 – 2010) 

 

 

 Number of 

Student 

Visits/ 

Haverhill 

Number of 

Student 

Visits/ 

Lawrence 

Days 

Number of 

Student 

Visits/ 

Lawrence 

Nights 

Number of 

Student 

Visits/ 

Lawrence 

Saturdays 

TOTAL 

Student 

Visits 

Fall 2007 814 759 499 161 2233 

Fall 2008 560 706 592 113 1971 

Fall 2009 818 787 390 149 2144 

Fall 2010 874 901 395 137 2307 

 

 

English Language Center Usage for Spring Semesters (2008 – 2011) 

 

 

 Number of 

Student 

Visits/ 

Haverhill 

Number of 

Student 

Visits/ 

Lawrence 

Days 

Number of 

Student 

Visits/ 

Lawrence 

Nights 

Number of 

Student 

Visits/ 

Lawrence 

Saturdays 

TOTAL 

Student 

Visits 

Spring 2008 757 641 556 207 2161 

Spring 2009 831 716 711 300 2558 

Spring 2010 802 908 636 300 2646 

Spring 2011 478 814 583 181 2056 
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In progress English Language Center Usage for Fall 2011 Semester (September 1, 2011 through November 8, 

2011) 

 

 

 Number of 

Student 

Visits 

/Haverhill 

Number of 

Student 

Visits/Lawrence 

 Total 

Student 

Visits to date 

     

Fall 2011 400 887  1287 

 

All ESL reading students are required to complete supplemental reading material in the center, and have appointments 

to attend a weekly tutorial. We send the reading instructors a weekly progress report for their classes. In addition, 

students from the grammar, writing, and listening and speaking classes receive tutoring support on a drop in basis. We 

also work with former ESL students who are taking Basic Writing, but are required to receive additional editing and 

grammar assistance from the ESL tutors. This semester, there are 32 students who are in this category. 

 

The tutors in the ELC are all professionally qualified with a background in ESL. All have at least a bachelor’s degree 

and some have their master’s. Tutors are all familiar with our ESL curriculum and through meetings and other 

communication are made aware of changes and developments in the courses. They attend Convocation and other 

professional development opportunities.   

 

The staff has been an integral part of ESL advising. Students and potential students who are seeking information or 

advice about the ESL curriculum are advised by the tutors.  Until this semester, we have assisted at approximately 4 

ESL One Stops each semester.   

 

This semester the Lawrence tutors prepared and delivered a basic computer workshop to the ESL writing classes. The 

workshop covered email procedures and simple document processes. 

 

We opened a new 8 computer language lab on the Amesbury Street campus this semester. It is being staffed by 2 work 

study students under the guidance of the ELC. Assignments are given by the tutors, but the work study students are 

responsible for helping the ESL students using the computers to access the software.  

 

Both campuses provide services to ESL students, but the usage is somewhat different. On the Haverhill campus, the 

ELC has its own room and 7 student computers. Students use these computers to write papers, work with listening and 

speaking software, research and prepare PowerPoint presentations, and practice grammar exercises. In contrast, there is 

limited computer availability in Lawrence. Another main difference is the space. The area for the ELC in Lawrence is 

smaller than that in Haverhill so we can accommodate fewer students at a time. Finally, the element of distraction for 

the student is higher in Lawrence than in Haverhill because of the level of activity from the other areas. 

 



 

 

Document 5:  ESL Curriculum Coordinator Job Description 

 

I. Under the supervision of the Assistant Dean, coordinate the ESL curriculum including policies, procedures, courses, and 

faculty.  

 

 A. Coordinate policies, procedures, and courses, day and evening: 

1. Recommend and implement policies necessary for the efficient delivery of ESL courses. 

2. Establish and maintain the master syllabi. 

3. Serve as a catalyst for change in the curriculum. 

4. Collaborate with ESL faculty and ELC staff to develop courses to meet student needs.  

5. Help to select appropriate texts for courses and coordinate book orders. 

6. Maintain a reference library of texts used in the courses. 

7. Assist the ELC Coordinator with the delivery of student support services in all appropriate modes. 

8. Facilitate the integration of technology into the ESL curriculum. 

9. Advise and assist with the preparation and maintenance of the annual master schedule. 

 

 B. Coordinate faculty scheduling and provide support:  

1. Coordinate full-time ESL faculty schedules and course assignments. 

2. Facilitate ESL faculty meetings; attend related meetings as time permits. 

3. Maintain a presence in Haverhill and Lawrence. 

 

II. Collaborate within the college to ensure appropriate student placement with the goal of promoting student success.  

A. Within the division: 

 

1. Provide individual advising for ESL students with academic problems. 

2. Support faculty and staff in improving the success of students transitioning from ESL to developmental and 

college-level courses. 

3. Support faculty and staff in implementing changes resulting from revisions in the assessment testing and 

placement process.  

4. Meet regularly with the ELC Coordinator to facilitate the integration of the ELC services into the ESL 

sequence of courses. 

5. Support the ESL Learning Social Club to support students transitioning to career programs. 

6. Assist in collecting data and measuring outcomes for ESL courses. 

7. Support the objectives of grants such as Vocational Education (Perkins), Diploma Plus, and Student Support 

Services (PACE). 

 B. Outside the division:  

 

1. Collaborate with Academic Advising, Enrollment Services, and ELC staff on ESL One-Stop; and other 

registration activities as time permits. 

2. Coordinate and participate in advising intakes for new students. 

3. Collaborate with assessment and advising to ensure the smooth transition of students into mainstream college 

courses. 

4. Facilitate transition of students from NECC’s ESOL and Transitions programs into Academic ESL at the 

college. 

5. Maintain updated information about ESL services in the community for prospective students and respond to 

inquiries about ESL courses. 

6. Maintain awareness of various programs at NECC and other institutions in order to better inform students of 

their program options. 
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III. Enhance professional awareness. 

  

 A. Participate in activities within NECC that promote professional awareness: 

 

1. Attend coordinator meetings with the Assistant Dean, and department, division and appropriate college 

meetings. 

2. Attend workshops and in-service trainings as schedule allows. 

 

B. Participate in activities outside NECC that promote professional awareness: 

 

1. Attend conferences and read professional journals associated with ESL as appropriate. 

2. Maintain membership in MATSOL and TESOL. 

 

IV. Perform other duties as assigned by supervisor. 



 

 

Document 6:  Reading Center Activities 

 

Reading Center 

 

What we do: 

1.  Scan and score pre Nelson Denny tests at the beginning of the semester. 

2.  Create folders for all BR and CR students. 

3.  Coordinate with Gene and Marilyn to maintain and update materials for the class and lab. 

4.   Maintain and organize lab materials on a daily basis. 

5.  Work with new instructors to familiarize them with lab policy and materials. 

6.  Introduce all students to the lab and its policies and materials. 

7.  Tutor students who come in with their CR and BR instructors. 

8.  Go into the BR classroom to assist instructors with the BR lab. 

9.  Work with drop-in students to help with homework assignments (i.e.: SQ4Rs) and test prep. 

10.  Work with drop-in students to catch up on lab work. 

11. Cover for instructors in labs if they are out. 

12. Administer make-up testing. 

13. Grade CR make-up testing. 

14. Scan and score post Nelson Denny and record  pre and post scores. 

15. Clean out student folders at end of semester. 

16. Tutortrac administration. 

17. Act as liaisons between students and instructors. 

18. Update and maintain Reading Center Facebook page. 
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Document 7:  Writing Center Report 
 

 

Annual Writing Center Usage Report 2010-2011 

Prepared by Margaret A. Pothier 

July 28, 2011 

 

 

The Writing Center is a direct support service for the Basic Writing curriculum in the Department of Academic 

Preparation at Northern Essex Community College.  All students enrolled in developmental writing courses 

(Introduction to Basic Writing and Basic Writing) are required to conference with a tutor for drafts of their essays.  

Conference meeting times range from 15-30 minutes per session.  The number of developmental writing course 

sections continues to steadily increase during the fall and spring semesters, as indicated in the chart below.  In fall 

2010, 33 developmental writing courses were held; in spring 2011, 20 sections were held; and currently for summer 

2011, four sections of Basic Writing are running.  The total number of developmental writing sections for the 2010-

2011 academic year is 57. 

 

Fall  

# of 

sections   

  

 

2000 16      

2001 15      

2002 16      

2003 16      

2004 16      

2005 17      

2006 19      

2007 21      

2008 26      

2009 29      

2010 33      

2011             33      

 

a. Numbers: 

i.  Students served by campus, day/evening 

          Fall 2010   Spring 2011  Total 

Haverhill day:  1,571   763   2,334 

Haverhill evening:    473   109      582 

Lawrence day:  1,335   504   1,839 

Lawrence evening:    700   330   1,030 

 

In total, 5,785 students visited the Writing Center during the fall and spring semesters in 2010-2011.  

(Incomplete summer data.) 
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ii. Trends in usage: 

 

Plans at the beginning of the fall semester were for students to receive tutoring on an appointment only 

basis during the day to manage the amount of students requiring tutoring on both campuses during the 

day, and to allow for drop-in visits in the evening.  However, students took advantage of the drop in time, 

causing evening tutors to be overwhelmed while the centers were much quieter during the day.  We 

quickly resumed a drop in basis, which corrected the flow of students to centers during the daytime and 

accommodated students’ requirements for tutoring in their courses.   

 

One trend that was noted immediately in the fall was that students visited the Lawrence center in the late 

afternoon, prior to evening courses and immediately following late afternoon Basic Writing courses 

offered on that campus.  Plans for Fall 2011 include expanding our hours of late afternoon tutoring in the 

Haverhill lab in addition to having an evening tutor on staff.  Also, late afternoon sections have been 

added to the schedule to synchronize tutoring availability to the students before and after classes, not just 

during class time. 

 

A Saturday section was offered both semesters and tutoring will be available for the upcoming year in the 

Lawrence lab during and after the class meeting time. 

 

iii. Number of tutors: 

 

There were 6 tutors who worked in the Writing Center during the fall and spring semesters in 2010-2011.  

Below is information regarding coverage in the Haverhill and Lawrence centers: 

 

Haverhill: 

 

Daytime:  Monday through Friday, with tutoring by Joseph Dery, Kirsten Kortz and Janice Grant Menes. 

Evening:  Tuesday and Wednesday/ Eileen Roche (Fall semester only)/ 

Monday and Thursday/ Joseph Welch 

 

Lawrence: 

 

Daytime: Monday through Friday, with tutoring by Jennifer Levesque, Joseph Dery and Janice Grant Menes. 

Evening:  3-8 pm, Monday through Thursday/Richard Kiberd. 

 

b. Highlights 

 

i. Special activities or services 

 

TutorTrac was added to track student visits during the spring 2011 semester.  A kiosk is available for the 

purpose of students logging in prior to each visit, taking the place of a paper sign in sheet.  Students and 

staff quickly adapted to our new method of sign in. 

 

ii. Student success 

 

An annual compilation of exemplary student essays published in a text/reader for all sections of Basic 

Writing was organized throughout the year, culminating in the production of the reader by the tutors at the 

end of the spring semester.   
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c. Other Evaluation: 

 

During the 2010-2011, as a NECC Leadership Academy project, Clare Thompson-Ostrander and I 

conducted research at other Massachusetts Community Colleges, specifically Bunker Hill Community 

College and Bristol Community College, to compare our developmental writing program, including 

curriculum and academic support models, to determine what our model is in comparison to these 

colleges, as well as what possibilities our program may have for enhancement in the future.  Our 

research leads us to believe that NECC has a strong curriculum and support model of developmental 

writing.  Immediate options to provide depth to the program are being put in place for the upcoming 

academic year, including a Basic Writing Curriculum Committee, Program Review of the Department of 

Academic Preparation, workshops for the writing assessment test, and implementing more Reading 

exercises and the use of citations into the developmental writing curriculum. 
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Document 8:  Reading Center Usage 
 

 
Reading Center Usage  Annual 2010 

                   
 

  
Fall 2009 

Spring 
2010 

Summer 
2010 Fall 2010 

Spring 
2011 

 Haverhill 
       Basic Reading Class 8 3 1 7 7 

 Basic Reading Lab 10 3 1 7 7 
 College Reading 9 8 2 9 12 
 Total Students Tutored with Class (weekly) 384 190 110 352 

  Total Students Tutored as Drop-Ins 
(semester) 950 692 104 603 

  Total Contact Hours - Haverhill 7094 3732 984 6235 2566 
 

        
        
        
        
        
        
        Lawrence 

       Basic Reading Class 6 4 0 6 4 
 Basic Reading Lab 6 4 0 6 4 
 College Reading  5 5 0 5 7 
 Total Students Tutored with Class (weekly) 200 174 0 242 

  Total Students Tutored as Drop-Ins 
(semester) 824 489 0 579 

  Total Contact Hours - Lawrence 4024 663 
 

4451 2373 
 

        Total Contact Hours - Reading Center 11118 4395 984 10686 4939 
 

         

 

 

 

 

 

 

 

 

 

 

 



 

 

Document 9: Math Center Reports 
 

Math Center 
 

www.necc.mass.edu/mathservices or 978-556-3459 

Haverhill Campus, C-300 

 

An Achieving the Dream Initiative 

 

Fall Semester 2011 

 

I. Class Room Presentations: 57 (47 Haverhill/10 Lawrence)  
Note: This is the first semester that classroom presentations were done on the Lawrence campus. In the fall 2010, there were 42 presentations. 

 

II. Facebook Page: 50 monthly active users  

Note: In the fall 2010, there were 27 monthly active users.   
 

III. One-on-One Graphing Calculator Workshop: 3 students  

 

Graphing Calculator Workshop Evaluation Form 

Please complete this form carefully.  Your comments are used to evaluate current workshops as well as to determine future offerings. 

For each of the following area, please indicate your reaction: 

Needs  Not 

Content:   Excellent  Good  Improvement Applicable 

Covered Useful    (100% )  ( ) ( ) ( )  

Material 

 

Well Organized   (100% )  ( ) ( ) ( ) 

 

Effective Activities  (100% )  ( ) ( ) ( ) 

 

Useful Visual Aids  (100% )  ( ) ( ) ( ) 

 

Useful Handouts   (100% )  ( ) ( ) ( ) 

 

Presented at  

Appropriate Level  (100% )  ( ) ( ) ( ) 

 

Instructor’s Knowledge  (100% )  ( ) ( ) ( ) 

 

Instructor’s Presentation 

Style    (100% )  ( ) ( ) ( ) 

 

Needs  Not 

Content:   Excellent  Good  Improvement Applicable 

Instructor’s Covered 

Material Clearly   (100% )  ( ) ( ) ( ) 

 

Instructor Responded 

Well to Questions  (100% )  ( ) ( ) ( ) 

 

Current Math Course Enrolled in: College Algebra (3) 

 

Would you recommend this workshop:  yes: ( 100% ) no: (  ) 

http://www.necc.mass.edu/tutoring/atc
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IV. Math Anxiety Workshop: 3 students  

 

Math Anxiety Workshop Evaluation Form 

Please complete this form carefully.  Your comments are used to evaluate current workshops as well as to determine future offerings. 

 

For each of the following area, please indicate your reaction: 

Needs  Not 

Content:   Excellent  Good  Improvement Applicable 

Covered Useful    (100% )  ( ) ( ) ( )  

Material 

 

Well Organized   (100% )  ( ) ( ) ( ) 

 

Effective Activities  (100% )  ( ) ( ) ( ) 

 

Useful Visual Aids  (33.4% )  (66.6% ) ( ) ( ) 

 

Useful Handouts   (33.33%)  (33.33%) ( ) (33.33%)  

 

Presented at  

Appropriate Level  (100% )  ( ) ( ) ( ) 

 

Instructor’s Knowledge  (100% )  ( ) ( ) ( ) 

 

Instructor’s Presentation 

Style    (100% )  ( ) ( ) ( ) 

 

Instructor’s Covered 

Material Clearly   (100% )  ( ) ( ) ( ) 

 

Instructor Responded 

Well to Questions  (100% )  ( ) ( ) ( ) 

 

Current Math Course Enrolled in: Basic Algebra II (1), Awaiting To Take Accuplacer Test (1) 

 

Would you recommend this workshop:  yes: ( 100% ) no: (  ) 

 

Note: In terms of workshops’ attendance, the Math Center has tried various methods of offering them to students.  They have offered 

workshops individually, advertising them via college wide emails through the newsletter (which are also available on the website) and lastly 

offering them through sign-up sheets in the Math Center.  Attendance has continued to be poor.  Therefore, the graphing calculator tutorials 

were made available on line for College Algebra and Statistics students, in hope that more students would access them (vs. the workshops).  

Workshops are also available by request as a one-on-one appointment, which last approximately 1 hour. 

 

V. Study Groups:  3 (Study groups are available to groups of 3-6 students)     

 

 College Algebra and Trigonometry   Tuesday and Thursday 1pm-3pm 

 College Algebra      Tuesdays 8-9am 

 Advanced College Algebra and Trigonometry Mondays 12-1pm  

  

Note: We provide study groups by request for all NECC Math subjects, provided that we have 3 or more students. Study group sizes range 

from 3-6 students, using one tutor for support.  Study groups are one hour/week and are held at the Math Resource Center, Room C300. 

 

VI. One-on-One Tutoring: Five one hour tutoring sessions during 5 week period / Serviced 31 students in the following subjects:  

Basic Math (1), Basic Algebra I (10), Basic Algebra II (6), Mathematical Ideas II (1), Contemporary Math (1), College Algebra (7), College 

Algebra and Trigonometry (3), Advanced Algebra and Trigonometry (1), and Calculus I (1). 

Note: We offer one-on-one tutoring at the Math Resource Center, Room C-300. We feel this will support the Math students who need more 

individual support and guidance towards becoming highly successful Math students at NECC.  One-on-one tutoring is available to any NECC 

Math student who is given a referral from a tutor or math faculty. 
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VII Number of Contacts: 

 

  Contacts 

Fall 10 (C300)  713 

Fall 10 (C201)       2222  

Spring 11 (C300)  721 

Spring 11 (C201)       3102 

Fall 11 (C300)  672  

Fall 11 (C201)       3954 

Fall 11 (Lawrence)       616 

Note: There is a 77.95% increase in the Math Center contacts in C201 in comparing fall 2010 with fall 2011. 

 

VIII. Attended the Haverhill College Fair (9/14/11) and Lawrence College Fair (9/19/11) 

Note: This is the first time that the Math Center has advertised their services at the College Fair in Lawrence. 

 

IX. Visits to the Math Services Website/ Helpful Documents (9/26/11 – 12/21/11): 160 

http://www.necc.mass.edu/academics/support-services/tutoring/math/helpful-documents/ contains the following useful documents: Algebra 

Discovery Activities,  Algebra Worksheets, Graphic Calculator Workshop (for College Algebra), Graphic Calculator Workshop (for Statistics), 

Problem Solving Techniques, Reducing Test Anxiety, and Ten Ways to Reduce Math Anxiety. 

 

 

 

  
 

 

 

Math Center and Math Resource Center  

1 8  e v a l u a t i o n s  w e r e  c o m p l e t e d  

  

( C h e c k  O n e )  

 

Please take a few moments to complete this evaluation. Your 
feedback is important to us and will help us to improve our 

services. 

Strongly 

Agree 
Agree Disagree 

Strongly 

Disagree 

1. Tutors are knowledgeable about the course material. 
77.8% 16.7%  5.5% 

2. Tutors clearly explain ideas and concepts in a way that I can understand. 
66.7% 27.8%  

5.5% 

3. The tutors suggest ways to improve my study habits. 
55.6% 27.8% 11.1% 

5.5% 

4. Tutors have shown me resources that I can use on a regular basis. 
64.7% 17.7% 11.8% 

5.8% 

5. The tutors care about my success and how I do in the course. 
72.2% 16.7% 5.6% 

5.5% 

6. When tutors work with me, I feel that I get their full attention. 
66.7% 22.2%  

11.1% 

7. Tutors are respectful and professional. 
77.8% 16.7%  

5.5% 

8. During the time that I spend in the center, I feel welcome and 

comfortable. 
77.8% 16.7%  

5.5% 

http://www.necc.mass.edu/academics/support-services/tutoring/math/helpful-d
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9. My experience with the math tutoring center has increased my 

confidence and class participation. 
61.1% 33.4%  

5.5% 

10. My course grade improved because I received tutoring. 
64.7% 29.5%  

5.8% 

11. I would recommend the center to other students. 
77.8% 16.7%  

5.5% 

12. If you would recommend the center to other students, tell us why. 

 The Center helped me a lot and improved my math skills. 

 One-on-one tutoring. 

 They will explain a math concept in a simple way. 

 The Math Center can help them improve and succeed. 

 The tutor really explains and writes the problem down.  This helps so when you have to stay for a test, you at least 

can be given examples. 

 You don’t feel inferior.  You feel very comfortable.  The tutors will work with you till you get it right and you don’t get 

frustrated. 
 To work with Eve, Rebecca and Dan – best staff here. 

 The tutors are truly here because they want to help.  At no time do I ever feel that I was treated poorly or looked 

down on.  This is a real help when part of my problem has to do with being confident.  Thank you. 

 It provides one-on-one tutoring, in depth assistance that’s hard to get in class. 

 I have taken BA I, BA II and I am now taking College Algebra and Trig.  Words cannot express how grateful I am that 

the Math Center is available!  Whether I have a quick question or need a little more attention. 
 Because you can always get more practice and learn different ways to do well in you classes. 

 This is probably the best tool I have seen or had use of at this college.  The staff is knowledgeable and extremely 

helpful regardless of the type of math and the room is always full with people getting their needs met.  I have 

recommended this resource to anyone who struggles with math from whatever class they are taking.  I recently had 
math problems in one of my sciences.  Although it was not a math class, the tutors in the Math Center helped me.  

Thank you for a very useful resource. 

 Help with math and homework. 

 Fabulous people!  Hard workers! 

 My experience in the Math Center has been great since my first time seeking help.  Tutors always ask if you need 

their help.  You don’t feel dumb asking questions; I usually get sincere responses to my questions. 
 Because this center helped me a lot and improved my math skills. 

13. Which math course are you currently enrolled in? 

 Basic Algebra I, Calculus II, Advanced Algebra and Trigonometry, Basic Algebra II, Basic Math, Contemporary Math, 

College Algebra and Trigonometry, College Algebra and Statistics. 

 

14. How did you hear about the Math Center and Math Resource Center? 
 My teacher, Academic Advising, School, Peers, Visited with class and Required for Arithmetic Module. 

 

15. If you visited the center on a regular basis, please share with us why you continued to use our services. 

 Because it’s the best way to get more knowledge about math. 

 To strengthen my mathematics skills. 

 I know that I can get help understanding my math problems. 

 Helpful. 

 If you don’t use your math, you lose it.  Utilizing the lab will only improve your skills. 

 Helpful, especially Eve. 

 It is an excellent help and I feel it has improved my grades. 

 Anne and Tracy are always so encouraging, Sujatha rocks!!  Pat is a math machine. 

 When you have something that works as well as this program does, I would suggest they receive the funding they 

need to bring in the best resources to help them teach us.  The only suggestion that I would recommend is that they 
use the data to schedule appropriate number of tutors based on the busiest times.  This does sometimes cause a 

slowdown in the amount of assistance available but again this is still an excellent program and I will continue to 
advocate for its availability. 

 Informative staff and helpful. 

 Everyone is nice and willing to help. 
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 Nancy is the best.  Student instructors are usually receptive.  Dan has been very helpful with Statistics while telling 

me his dislike for the way the program was written. 

 Because it is the best way to get more knowledge about math. 

 

16. What improvements would you like to see in the Math Center? 
 All. 

 Longer hours towards the weekend and group study for a specific mathematics class and a specific mathematics. 

 None. 

 At times when it’s busier in the Math Center, it is hard sometimes to get a tutor’s attention. 

 More tutors. 

 Sometimes the center gets busy in Lawrence and there is only one tutor.  A helper would be good or a center in building 

L. 

 None that I can see but I’m just a student. 

 More tutors. 

 More tutors, it can be busy at times and sometimes I need in depth help with problems and concepts. 

 Sometimes the Math Center can get really noisy (particularly if there are large groups congregating around the center 

tables.  Sometimes I find it very difficult to concentrate.  Sometimes I wish the table areas were segregated somehow or 
enclosed with cubicle walls or something).  Sometimes it is extremely easy to get help, but other times it seems I am 

completely invisible.  I have been there when I have had undivided attention for pretty long periods of times.  However, 

there have also been times I have left out of frustration because I can’t get anyone to give me the time of day. This is 
really not a complaint, because more often I have often been on the positive end. 

 It is a good way it is. 

 As stated above this is one of the best educational resources I have seen in this type of institution.  If I had had this type 

of a resource when I was in school as a child I would have been much more confident in math and who knows what I 
would have ended up doing for a career.  Thank you again for a great resource. 

 Popcorn 

 I was pretty blown away by how unorganized and unprofessional the Math Center was.  I don’t even think that I was in 

the Math Center.  I was upstairs on the 3rd floor to take the test required for Basic Algebra I.  None of the other students 
in the room really knew what to do and there wasn’t much offered as explanation.  There were people walking through 

the room into the back room having lots of conversations that were distracting.  This room is supposed to be for testing 

purposes.  I felt like I was hanging out in the cafeteria.  I can’t imagine ever going back. 
 

17. If you have had one-on-one tutoring in the Math Resource Center, has it been helpful?  Any suggested improvements? 

 
 Everything was good. 

 One-on-one tutoring sessions beyond one hour. 

 I appreciated it. 

 It’s good. 

 None, it’s working for me. 

 My one-on-one with Tracy for Algebra I has been very beneficial to me.  I have a learning disability and the one-on-one 

really makes it easier for me to learn and stay focused. 

 It is very helpful.  My only suggestion is increase number of tutors. 

 I started working with Sujatha last week.  She has been an absolute Godsend!! 

 Yes, very helpful. 

 I like Professor Nickerson; she is patient, intelligent and always there for me. 
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Comments from ESL Students on Lab Services 

 

 

Survey Question:  What do you like about the ELC? What would you change? 

 

Here is a sampling of the results: 

 

“The staff is very nice and they are always willing to help.” 

 

“The tutors are very helpful and friendly. They help me to correct my mistakes and have many ideas for my writings 

and readings. All things are very good so I don’t want to change anything. 

 

“Everyone really helps and I can go there with questions. They’ve given me really good feedback on how to improve 

my pronunciation.” 

 

“Well, I think the students need more room to study, but everything else is very good.” 

 

“I like all of it because it helps us a lot in what we need. I don’t want to change anything because I think that everything 

is very good the way it is.” 

 

“Everyone is very nice and I would change nothing. Everything is good.” 
 



 

 

Math Resource Center 

 

www.necc.mass.edu/mathservices or 978-556-3459 

Haverhill Campus, C-300 

 

An Achieving the Dream Initiative 

 

 

Spring Semester 2011 

 

I. Class Room Presentations: There were 46 class room visits made to introduce tutoring services to the following classes: Basic Math (3), 

Basic Algebra I (9), Basic Algebra II (14), Contemporary Math I (2), Contemporary Math II (1), Applied Technical Math (1), College Algebra 

(4), Mini Trigonometry (1), Statistics (4), College Algebra and Trigonometry (3), Calculus for Business (1), Calculus I (1), and Calculus II (2). 

 

II. Pie Day Celebration: March 11, 2011 

 

III. Face book Page/ 39 users (12 new users since last semester) 

 

 

IV. Online Graphing Calculator Workshops (via Math Center website): 

 

Individual Users: 82    Page Views: 122 

 

V. Study Groups:   

 Statistics: Thursdays/10am-11am 

 College Algebra: Friday/11am-12pm 

 

VI. One-on-One Tutoring: Five half hour tutoring sessions during 5 week period / Serviced 29 students in the following subjects:  

Basic Algebra I, Basic Algebra II, Applied Technical Math, Mathematical Ideas, Contemporary Math I, College Algebra, Mini Trigonometry, 

College Algebra and Trigonometry, Advanced Algebra and Trigonometry, Statistics, Calculus I, and Calculus II.  

 

VII Number of Contacts: 

 

  Contacts 

Fall 10 (UP)  713 

Fall 10 (Down)       2222 

Spring 11 (UP)  721 

Spring 11 (Down)       3102 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.necc.mass.edu/tutoring/atc


 

102 

VIII. Student Evaluations: 18 students’ feedback 

 

Math Center and Math Resource Center  

1 8  e v a l u a t i o n s  w e r e  c o m p l e t e d  

  

( C h e c k  O n e )  

 

Please take a few moments to complete this evaluation. Your 

feedback is important to us and will help us to improve our 
services. 

Strongly 

Agree 
Agree 

Disagre

e 

Strongly 

Disagre
e 

1. Tutors are knowledgeable about the course material. 
77.8% 16.7%  5.5% 

2. Tutors clearly explain ideas and concepts in a way that I can understand. 
66.7% 27.8%  

5.5% 

3. The tutors suggest ways to improve my study habits. 
55.6% 27.8% 11.1% 

5.5% 

4. Tutors have shown me resources that I can use on a regular basis. 
64.7% 17.7% 11.8% 

5.8% 

5. The tutors care about my success and how I do in the course. 
72.2% 16.7% 5.6% 

5.5% 

6. When tutors work with me, I feel that I get their full attention. 
66.7% 22.2%  

11.1% 

7. Tutors are respectful and professional. 
77.8% 16.7%  

5.5% 

8. During the time that I spend in the center, I feel welcome and comfortable. 
77.8% 16.7%  

5.5% 

9. My experience with the math tutoring center has increased my confidence 

and class participation. 
61.1% 33.4%  

5.5% 

10. My course grade improved because I received tutoring. 
64.7% 29.5%  

5.8% 

11. I would recommend the center to other students. 
77.8%  16.7%  

5.5% 

12. If you would recommend the center to other students, tell us why. 

 The Center helped me a lot and improved my math skills. 
 One-on-one tutoring. 

 They will explain a math concept in a simple way. 

 The Math Center can help them improve and succeed. 

 The tutor really explains and writes the problem down.  This helps so when you have to stay for a test, you 

at least can be given examples. 

 You don’t feel inferior.  You feel very comfortable.  The tutors will work with you till you get it right and 

you don’t get frustrated. 

 To work with Eve, Rebecca and Dan – best staff here. 

 The tutors are truly here because they want to help.  At no time do I ever feel that I was treated poorly or 

looked down on.  This is a real help when part of my problem has to do with being confident.  Thank you. 
 It provides one-on-one tutoring, in depth assistance that’s hard to get in class. 

 I have taken BA I, BA II and I am now taking College Algebra and Trig.  Words cannot express how 

grateful I am that the Math Center is available!  Whether I have a quick question or need a little more 

attention. 
 Because you can always get more practice and learn different ways to do well in you classes. 

 This is probably the best tool I have seen or had use of at this college.  The staff is knowledgeable and 

extremely helpful regardless of the type of math and the room is always full with people getting their needs 

met.  I have recommended this resource to anyone who struggles with math from whatever class they are 

taking.  I recently had math problems in one of my sciences.  Although it was not a math class, the tutors 
in the Math Center helped me.  Thank you for a very useful resource.  

 Help with math and homework. 

 Fabulous people!  Hard workers! 
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 My experience in the Math Center has been great since my first time seeking help.  Tutors always ask if 

you need their help.  You don’t feel dumb asking questions; I usually get sincere responses to my 

questions. 
 Because this center helped me a lot and improved my math skills. 

13. Which math course are you currently enrolled in? 
 Basic Algebra I, Calculus II, Advanced Algebra and Trigonometry, Basic Algebra II, Basic Math, 

Contemporary Math, College Algebra and Trigonometry, College Algebra and Statistics. 

 

14. How did you hear about the Math Center and Math Resource Center? 
 My teacher, Academic Advising, School, Peers, Visited with class and Required for Arithmetic Module. 

 

15. If you visited the center on a regular basis, please share with us why you continued to use our services. 

 Because it’s the best way to get more knowledge about math. 

 To strengthen my mathematics skills. 

 I know that I can get help understanding my math problems. 

 Helpful. 

 If you don’t use your math, you lose it.  Utilizing the lab will only improve your skills. 

 Helpful, especially Eve. 

 It is an excellent help and I feel it has improved my grades. 

 Anne and Tracy are always so encouraging, Sujatha rocks!!  Pat is a math machine. 

 When you have something that works as well as this program does, I would suggest they receive the 

funding they need to bring in the best resources to help them teach us.  The only suggestion that I would 
recommend is that they use the data to schedule appropriate number of tutors based on the busiest times.  

This does sometimes cause a slowdown in the amount of assistance available but again this is still an 

excellent program and I will continue to advocate for its availability. 
 Informative staff and helpful. 

 Everyone is nice and willing to help. 

 Nancy is the best.  Student instructors are usually receptive.  Dan has been very helpful with Statistics 

while telling me his dislike for the way the program was written. 

 Because it is the best way to get more knowledge about math. 

 

16. What improvements would you like to see in the Math Center? 
 All. 

 Longer hours towards the weekend and group study for a specific mathematics class and a specific 

mathematics. 

 None. 

 At times when it’s busier in the Math Center, it is hard sometimes to get a tutor’s attention. 

 More tutors. 

 Sometimes the center gets busy in Lawrence and there is only one tutor.  A helper would be good or a center 

in building L. 
 None that I can see but I’m just a student. 

 More tutors. 

 More tutors, it can be busy at times and sometimes I need in depth help with problems and concepts. 

 Sometimes the Math Center can get really noisy (particularly if there are large groups congregating around the 

center tables.  Sometimes I find it very difficult to concentrate.  Sometimes I wish the table areas were 

segregated somehow or enclosed with cubicle walls or something).  Sometimes it is extremely easy to get 

help, but other times it seems I am completely invisible.  I have been there when I have had undivided 
attention for pretty long periods of times.  However, there have also been times I have left out of frustration 

because I can’t get anyone to give me the time of day. This is really not a complaint, because more often I 
have often been on the positive end. 

 It is a good way it is. 

 As stated above this is one of the best educational resources I have seen in this type of institution.  If I had 

had this type of a resource when I was in school as a child I would have been much more confident in math 
and who knows what I would have ended up doing for a career.  Thank you again for a great resource. 

 Popcorn 
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 I was pretty blown away by how unorganized and unprofessional the Math Center was.  I don’t even think that 

I was in the Math Center.  I was upstairs on the 3rd floor to take the test required for Basic Algebra I.  None of 

the other students in the room really knew what to do and there wasn’t much offered as explanation.  There 
were people walking through the room into the back room having lots of conversations that were distracting.  

This room is supposed to be for testing purposes.  I felt like I was hanging out in the cafeteria.  I can’t imagine 

ever going back. 
 

 

17. If you have had one-on-one tutoring in the Math Resource Center, has it been helpful?  Any suggested 
improvements? 

 
 Everything was good. 

 One-on-one tutoring sessions beyond one hour. 

 I appreciated it. 

 It’s good. 

 None, it’s working for me. 

 My one-on-one with Tracy for Algebra I has been very beneficial to me.  I have a learning disability and the 

one-on-one really makes it easier for me to learn and stay focused. 

 It is very helpful.  My only suggestion is increase number of tutors. 

 I started working with Sujatha last week.  She has been an absolute Godsend!! 

 Yes, very helpful. 

 I like Professor Nickerson; she is patient, intelligent and always there for me. 

 

 

 

 



 

 

 

Math Resource Center 

 

www.necc.mass.edu/mathservices or 978-556-3459 

Haverhill Campus, C-300 

 

An Achieving the Dream Initiative 

 

 

Fall Semester 2010 

 

I. Class Room Presentations: There were 42 class room visits made to introduce tutoring services to the following classes: Basic Algebra I (9), 

Basic Algebra II (20), Contemporary Math I (2), Mathematical Ideas I (1), College Algebra (4), College Algebra and Trigonometry (2), Calculus 

for Business (1), Calculus I (1), Calculus II (1), and Calculus III (1) 

 

II. Open House/ Lawrence Math Center: October 7, 2010 

 

III. Facebook Page/ 27 users 

 

IV. One-on-One Graphing Calculator Workshops: 5 students 

 

 

Graphing Calculator Workshop Evaluation Form 

Please complete this form carefully.  Your comments are used to evaluate current workshops as well as to determine future offerings. 

 

 

For each of the following area, please indicate your reaction: 

Needs  Not 

Content:   Excellent  Good  Improvement Applicable 

Covered Useful    (100% )  ( ) ( ) ( )  

Material 

 

Well Organized   (100% )  ( ) ( ) ( ) 

 

Effective Activities  (100% )  ( ) ( ) ( ) 

 

Useful Visual Aids  (100% )  ( ) ( ) ( ) 

 

Useful Handouts   (100% )  ( ) ( ) ( ) 

 

Presented at  

Appropriate Level  (100% )  ( ) ( ) ( ) 

 

  

http://www.necc.mass.edu/tutoring/atc


 

106 

         Needs  Not 

Content:   Excellent  Good  Improvement Applicable 

Instructor’s Knowledge  (100% )  ( ) ( ) ( ) 

 

Instructor’s Presentation 

Style    (100% )  ( ) ( ) ( ) 

 

Instructor’s Covered 

Material Clearly   (100% )  ( ) ( ) ( ) 

 

Instructor Responded 

Well to Questions  (100% )  ( ) ( ) ( ) 

 

Current Math Course Enrolled in: College Algebra (3), College Algebra and Trigonometry, Basic Algebra II 

 

Would you recommend this workshop:  yes: ( 100% ) no: (  ) 

 

 

V. Online Graphing Calculator Workshops (via Math Center website): 

 

Individual Users: 243    Page Views: 310 

 

VI. Study Groups:   

 Statistics: Tuesdays and Thursdays/ 10am-11am 

 Calculus I: Wednesday/ 12pm- 1pm 

 Calculus II : offered on day before test as test prep 

 Calculus III : offered on day before test as test prep 

 Calculus II : Thursdays 12-2pm 

 

VII. One-on-One Tutoring: Five one hour tutoring sessions during 5 week period / Serviced 59 students in the following subjects:  

Basic Math (2), Basic Algebra I  (20), Basic Algebra II (10), College Algebra (7), College Algebra and Trigonometry (10), Contemporary Math 

I (1), Contemporary Math II (1), Mini Trigonometry (1), Advanced Algebra and Trigonometry (2), Calculus II (4) and  Statistics (1). 

 

VIII Number of Intakes:    614 Number of Contacts:   2935 

Comparison Data: 

 Intakes Contacts 

Spring 09 (UP) 227 1189  

Fall 09 (UP) 199 1247 

Spring 10 (UP) 212 1420 

Fall 10 (UP) 219 713 

Fall 10 (Down)  395     2222 

 

IV. Student Evaluations: 24 students’ feedback 

 

Math Center and Math Resource Center/Student Input/24 Evaluations Fall Semester Report / November 2010 

( C h e c k  O n e )  

 

Please take a few moments to complete this evaluation. Your 

feedback is important to us and will help us to improve our 
services. 

Strongly 

Agree 
Agree 

Disagre

e 

Strongly 

Disagre
e 

1. Tutors are knowledgeable about the course material. 
82.6% 17.4%   

2. Tutors clearly explain ideas and concepts in a way that I can understand. 
68.2% 31.8%   

3. The tutors suggest ways to improve my study habits. 
47.8% 

39.1% 

 
13.1%  
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4. Tutors have shown me resources that I can use on a regular basis. 
43.1% 43.5% 13.4%  

5. The tutors care about my success and how I do in the course. 
54.6% 36.4% 9%  

6. When tutors work with me, I feel that I get their full attention. 
56.6% 30.4% 13%  

7. Tutors are respectful and professional. 
78.3% 21.7%   

8. During the time that I spend in the center, I feel welcome and comfortable. 
74% 21.7% 4.3%  

9. My experience with the math tutoring center has increased my confidence 

and class participation. 
61% 34.7% 4.3%  

10. My course grade improved because I received tutoring. 
63.7% 36.3%   

11. I would recommend the center to other students. 
91.7% 8.3%   

12. If you would recommend the center to other students, tell us why. 

 It’s a great place.  Even if you don’t think you need help, you can get to know other students who might be 

having trouble and you help them.  Also, in case you have any doubts or problems you can stop by and 
they are willing to help you. 

 Because they give you really helpful suggestions. 

 I have always really struggled in math.  Being in the math lab is a much more relaxed atmosphere as 

opposed to a classroom setting.  There’s no fear of being called on when you don’t know the answer. 

 Staff is friendly and knowledgeable about the material and the hours are flexible. 

 Everyone is willing to help. 

 Instructors are helpful and build your confidence. 

 It is very helpful. 

 Comfortable place to get extra help. 

 It’s a friendly environment and you are not just told the answer; someone works it out with you. 

 I don’t understand all my teacher’s methods so the tutors help me with other methods. 

 Because you get one on one attention so concept becomes clear. 

 Can ask questions specific to your needs – great place for one on one help. 

 Everyone at the math center is helpful and courteous and won’t walk away until you are comfortable doing 

problems yourself. 
 It is really been a valuable resource to me to get extra help in areas I am struggling with, at my pace. 

 I meet with a few students from my class and we all study together.  It really helps us focus and get what 

needs to be completed done. 

 Staff is helpful, but it is crowded.  It was not crowded last semester. 

 Because you see things from a different point of view other than the professor’s view. 

 The tutors are great! 

 The tutors are knowledgeable. 

 

13. Which math course are you currently enrolled in? 
 College Algebra, Basic Algebra I, Basic Algebra II, IK program, Calculus I, Statistics, Advanced Algebra and 

Trigonometry, College Algebra, College Algebra and Trigonometry, Calculus II, and Contemporary Math 

 

14. How did you hear about the Math Center and Math Resource Center? 
 Lori Heymans, my professor, a former teacher, Habib Maagoul, a tutor, word of mouth, a fellow student, and 

walk-in. 

 

15. If you visited the center on a regular basis, please share with us why you continued to use our services. 
 Because I always had trouble with some parts of algebra. 

 I just began attending the math center, and I wish I had earlier.  Had I used the lab in the beginning of the 

semester, I am certain I would have been able to excel in my class. 

 Very helpful and a way to get homework done. 
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 Because its helpful, welcoming environment, you can tell they want you to understand and do better. 

 Repetition helps understanding the concept. 

 Some of them are very friendly and help a lot. 

 It’s an easy place to study and ask questions. 

 Because it helps me understand things I don’t know. 

 The tutors are helpful. 

 I like the methods they teach me. 

 Because you get the help as much as you want. 

 Saw improvements on grades and understanding concepts. 

 I continue to visit the math center because they seem genuinely concerned that I pass my course.  I feel my 

success in this course matters to them.  My confidence has grown and ability has improved. 

 I always get the help that I need. 

 It’s a quiet work environment, where we can work on homework and ask each other how to do something if 

we don’t know.  The center always offers us to have a tutor however we haven’t needed one yet.  (study 
group in Math Resource Center) 

 Need help with homework – clarification. 

 Because it helps me understand better the class. 

 It’s my second home. 

 Because it takes me time to understand it. 

 

16. What improvements would you like to see in the Math Center? 
 Problem solving. 

 Calculator help – TI89 

 Nothing, everything is great! 

 More tutors. 

 More one-on-one tutoring. 

 More tutors. 

 More tutors. 

 No more walking from one level to the other. 

 More teachers as sometimes it gets really crowded. 

 Quieter, hard to work with excessive noise. 

 Can’t think of anything. 

 More staff.  Have the upper level students be in a different room. 

 Longer hours. 

 More computers put in groups. 

 Science tutoring- can they pick up the chemistry and conversion questions students are struggling with? 

 More staff and more hours 

 Less classes in the center. 

 Open on Saturdays 

 

17. If you have had one-on-one tutoring in the Math Resource Center, has it been helpful?  Any suggested 

improvements? 
 

 It has been helpful 

 Extremely helpful!  I have not had one negative interaction with anyone in the Math Center 

 Absolutely! 

 Yes, always helpful.  They walk you through and want to be sure you get it and you can do it. 

 Very helpful. 

 Yes, the tutors are very knowledgeable and explain things well. 

 It has been helpful. 

 Yes, it has been successful. 

 Yes- wish the tutoring sessions were longer than one hour. 

 Yes, they need more one-on-one tutoring at night. 

 Yes, it’s been helpful! 

 

*Revised 1/13/11



 

 

MATH TUTORING AND RESOURCE CENTER 

A service of the Academic Resource and Tutoring Center (ARTC) 

Haverhill C300 / Lawrence L200 - Library 

PHONE 978-556-3459 

Spring Semester 2009 

 

Class Room Presentations: During the first 3 weeks of the semester, there were eleven class room visits made Rebecca Rose in the following 

classes: College Algebra(5), Contemporary Math (2), Calculus I(1), Calculus II (1), Calculus III (1) and Differential Equations(1). 

 

Study Groups:  College Algebra (Friday, 10 – 11am), Calculus I (Monday, 12 – 1 pm), Calculus II (Monday and Wednesday, 1 – 3 pm), 

Calculus III (Tuesday, 3 – 5pm) and Differential Equations (Tuesday, 3 – 5 pm).  

 

Open House:  February 13, 2009. 

 

Graphing Calculator Workshop:  February 20, 2009 / hosted by Habib Maagoul, with 3 participants.   

  March 27, 2009 / hosted by Jim Sullivan, with 4 participants. 

 

Tutor Meeting:  March 9, 2009/ Reviewed procedures and protocol of the new Math Tutoring and Resource Center. 

 

Pie Day Celebration: March 13, 2009/ Eighteen pies were submitted for contest. 

 

End of the Year Brunch Celebration: May 5, 2009, Tuesday. 

 

My Math Test Tutorials: Tutorial began May 12, 2009 and will last 3 weeks.  Tutorials will be taught by Rebecca Rose and Jim Sullivan.  

Tutorial curriculum created by Jim Sullivan.  Fourteen students are enrolled in MyMathTest.  Eight students are preparing for College Algebra 

class, five students are preparing for the NECC assessment test, and one student is strengthening her math skills for Chemistry course required 

in nursing program. 

 

Tutee Evaluation Form:  Sixteen students completed evaluation forms.   

 

A. Students were asked eleven questions and given four options for responses (Strongly Agree, Agree, Disagree and Strongly Disagree). 

1. Tutors are knowledgeable about the course material. 

Strongly Agree 81.25% Agree 18.75% Disagree 0%    Strongly Disagree 0% 

 

2. Tutors clearly explain ideas and concepts in a way that I can understand. 

   Strongly Agree 68.75% Agree 31.25% Disagree 0%    Strongly Disagree 0% 

 

3. The tutors suggest ways to improve my study habits. 

    Strongly Agree 43.75% Agree 56.25% Disagree 0%    Strongly Disagree 0% 

 

4. Tutors have shown me resources that I can use on a regular basis. 

Strongly Agree 62.50% Agree 37.50% Disagree 0%    Strongly Disagree 0% 

 

5. The tutors care about my success and how I do in the course. 

Strongly Agree 93.75% Agree 6.25% Disagree 0%    Strongly Disagree 0% 

 

6. When tutors work with me, I feel that I get their full attention. 

Strongly Agree 62.50% Agree 37.50% Disagree 0%    Strongly Disagree 0% 

 

7. Tutors are respectful and professional. 

Strongly Agree 93.75% Agree 6.25% Disagree 0%    Strongly Disagree 0% 

 

8. During the time that I spent in the center, I feel welcome and comfortable. 

Strongly Agree 93.75% Agree 6.25% Disagree 0%    Strongly Disagree 0% 

 

9. My experience with the math tutor center has increased my confidence and class participation.  

Strongly Agree 87.50% Agree 12.50% Disagree 0%    Strongly Disagree 0%  
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10.  My course grade improved because I received tutoring. 

 Strongly Agree 93.75% Agree 6.25% Disagree 0%    Strongly Disagree 0% 

 

11.  I would recommend the center to other students. 

Strongly Agree 100% Agree0%  Disagree 0%    Strongly Disagree 0% 

 

B. .listed below was the various responses to five questions. 

12. Why would you recommend the center to other students? 

 

 It is an easy way to improve Math. 

 Individualized sessions for specific concepts 

 A great place to study.  A lot of support from tutors.  A lot of students with the same goal and objectives.  

Good resources. 

 Knowing that I could walk into the center almost any time of the day and ask a question and/or receive 

individualized help gave me confidence in my abilities that I have never experienced before.  The 

atmosphere was friendly and supportive.  Thanks to you all. 

 It is a welcoming environment.  Students can work at their own pace.  The tutors are professional. 

 Tutors were very helpful, professional and friendly. 

 They turn a difficult math problem into a fun and easy method of doing it. 

 Because it is a place to get things done and gets the help a student needs. 

 Everyone in the center is very helpful. 

 Staff is courteous, knowledgeable and friendly. 

 Because it helped me a lot with my homework and the exam. 

 It is like home for me.  Tutors are very welcoming and I get the personalized math help that I need. 

 The tutoring center is great for cementing concepts.  Having the ability to bounce ideas off of a 

knowledgeable tutor is a big booster. 

 Everyone in the tutoring center is very knowledgeable.  It helps you understand which are crucial concepts 

when doing problems.  And it will boost your grade if you put in time and effort. 

 Absolutely.  I feel as though the math center offers support that students need in ensuring success in enrolled 

math courses as long as the students hold up their end of it by applying tools taught. 

 

13. What math course are you currently enrolled in? 

 

 Algebra I & II, College Algebra, College Algebra and Trigonometry, Advanced Algebra and Trigonometry, 

Chemistry, Calculus I, Calculus II, Calculus III and Differential Equations. 

 

14.  How did you hear about the Math tutoring and Resource Center? 

 

 Instructor 

 Flyer 

 Online 

 Advising 

 ARTC 

 Student 

 Rebecca Rose visited my class room. 

 Habib Maagoul 

 Nancy Nickerson 
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15. If you visited the center on regular basis, please share with us why you continued to use our services. 

 

 When doing my homework, I can get help if I have a question. 

 To strengthen my understanding of the material I have learned. 

 Access to computers, teachers and latest technology. 

 I attended my individualized College Algebra class in the center and found it an enjoyable place to get some 

homework done.  Especially since I had tutors who were available to help me navigate through trouble spots. 

 I will continue visiting the tutoring center to improve my math skills and build confidence. 

 I enjoyed math while I was there and the atmosphere was pleasant. 

 I come here because I usually don’t know how to begin a problem and with the tutors’ help, they were able 

to give me helpful advice with everything. 

 The people and help.  Along with the new friends and improvements in class. 

 It has helped me improve my grades. 

 I can’t do it alone. 

 The environment made me more enthusiastic to do math.   

 It is an invaluable asset to me.  My math grades improved exponentially because of it.  The center is a great 

support system for all who are enrolled at NECC. 

 I found the tutoring center welcoming and helpful.  I obtained high scores thanks to my time spent there. 

 It helped me to further understand concepts and apply it to problems, 1:1 attention is very helpful, they know 

their “stuff”, flexible hours, they are understanding when helping students like myself who are NOT GOOD 

at math. 

 I lived in the center (laughs) seriously, the support I was given was impressive and very instrumental in my 

continued success. 

 

16.  What improvements would you like to see in the math tutoring center? 

 

 More tutors. 

 Good hours, great tutors – excellent resource as is! 

 Due to my height (6’ 8”), higher desk, chair. 

 A new wing??!!  I think the math center could use more space.  So many students could benefit from this 

center. 

 The place is perfect. 

 More tables and more tutors!   

 More space! 

 More tutors when it is busy. 

 More tutors who have statistics knowledge. 

 More tutors and for the math center to stay open longer. 

 I believe the math center to be a very special place and a huge asset to NECC.  The math center should be 

advertised more and expanded.  Rebecca is a huge help to us Calculus students, but in a room full of 20 

students, her time is at a premium.  A full time tutor should be hired who can teach Calculus III and 

Differential Equations to mitigate the center’s “brain drain” and to ensure advanced students have the 

tutoring they need.  Long live the math center!  

 I would like to see more availability. 

 Logging in manually.  The computer never worked for me. 

 There seemed to be a need for more tutors.  You would see tutors trying to help but pulled in so many 

directions at times.  Would be nice to see an increased student/tutor ratio during the busiest times.  
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Computer Log in Information: 

 

1. 233 computer intake forms were filled out. 

2. 1108 contacts were made. 

3. Average time a students worked in the center: 1.75 hours 

4. Reason for coming to the center: 

 18.05% -did not answer 

 26.80% -Individualized instruction 

 .09%-Make up exam 

 13.09%- Study Group 

 41.25%-Walk in tutoring 

 .72%-Workshop 

 

5. Average number of students in the center on a daily basis: 14 

6. Subject students are enrolled in: 

 1.57%-Developmental Math 

 8.80%-Chemistry 

 .25%-Mathematical Ideas I 

 .16%-Mathematical Ideas II 

 .33%-Contemporary Math 

 7.51%-Statistics 

 32.79%-College Algebra 

 3.54%-College Algebra and Trigonometry 

 13.43%Advanced Algebra and Trigonometry 

 4.61%-Mini trigonometry 

 1.81%-Calculus for Business 

 4.53%-Calculus I 

 18.53%-Calculus II 

 .33%-Calculus III 

 1.81%-Differential Equations 

 

7. Student Ethnicity: 

 1.83%-Asian or Pacific Islander 

 6.39%-Black, Non-Hispanic 

 17.81%-Hispanic 

 68.04%-White, Non-Hispanic 

 2.28%-Other 

 3.65%-Unknown, did not respond 

 

 

 



 

 

MATH TUTORING AND RESOURCE CENTER 

A service of the Academic Resource and Tutoring Center (ARTC) 

Haverhill C300 / Lawrence L200 - Library 

PHONE 978-556-3459 

 

Fall Semester 2009 

 

Tutor Orientation: September 11, 2009 

 

Study Groups:  Business Calculus (Tuesday, 12-1pm) and Business Calculus (Thursday, 1 – 3 pm) 

 

Workshops: 

1. Graphing Calculator Workshop: *November 6, 2009 and November 11, 2009 (Rebecca Rose) 

2. Math Anxiety Workshop: *November 18, 2009 (Rebecca Rose) 

3. Exam Prep Workshop: November 13, 2009 (in class workshop, Lisa Bower’s Basic Algebra II class) (Jillian Knowles) 

4. Turn Failure Into Victory Workshop:* December 4, 2009 (Jillian Knowles) 

 

Note: Dates with * had no student attendance.  Better success is found through making workshop information available on line and also 

through classroom workshops. 

 

Halloween Celebration: October 30, 2009 

 

Holiday Celebration: December 9, 2009  

 

Student Contacts: 1180  

Note: 

 This is an increase from 1108 contacts in the Spring 2009 

 Spring semester, 11 class room visits were made to class rooms at the beginning of the semester to introduce our services.  Fall 

semester, the center was too busy at the beginning of the semester, to make class room visits.   

 

Future Plans: 

1. Math Anxiety Workshop on blackboard with interactive discussion and chat – currently being created by Rebecca Rose. 

2. Cognitive Learning Workshop (3 part series) for tutors will be offered in the spring 2009- Jillian Knowles. 

3. Counter will be added to Graphing Calculator online instruction by end of February 2010. 

 

Tutee Evaluation Form:  Twenty seven students completed evaluation forms. (Note: This is an increase from sixteen evaluation forms 

completed in the spring 2009.) 

 

A. Students were asked eleven questions and given four options for responses (Strongly Agree, Agree, Disagree and Strongly Disagree). 

1. Tutors are knowledgeable about the course material. 

Strongly Agree 88.89% Agree 11.11% Disagree 0%    Strongly Disagree 0% 

 

2. Tutors clearly explain ideas and concepts in a way that I can understand. 

   Strongly Agree 81.48% Agree 18.52% Disagree 0%    Strongly Disagree 0% 

 

3. The tutors suggest ways to improve my study habits. – N/A 7.41% 

  Strongly Agree 66.67% Agree 22.22% Disagree 3.7% Strongly Disagree 0% 

 

            4. Tutors have shown me resources that I can use on a regular basis. - N/A 3.70% 

Strongly Agree 70.37% Agree 25.93% Disagree 0%    Strongly Disagree 0% 

 

5. The tutors care about my success and how I do in the course. 

Strongly Agree 85.19% Agree 14.81% Disagree 0%    Strongly Disagree 0% 

 

6. When tutors work with me, I feel that I get their full attention. 

Strongly Agree 81.48% Agree 18.52% Disagree 0%    Strongly Disagree 0% 

 

7. Tutors are respectful and professional. 

Strongly Agree 88.89% Agree 11.11% Disagree 0%    Strongly Disagree 0% 
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8. During the time that I spent in the center, I feel welcome and comfortable. 

Strongly Agree 92.59% Agree 7.41% Disagree 0%    Strongly Disagree 0% 

 

9. My experience with the math tutor center has increased my confidence and class participation.  

Strongly Agree 85.19% Agree 14.81% Disagree 0%    Strongly Disagree 0%  

 

10.  My course grade improved because I received tutoring. 

Strongly Agree 77.78% Agree 18.52%Disagree 3.70% Strongly Disagree 0% 

 

11.  I would recommend the center to other students. 

Strongly Agree 96.30% Agree3.70%  Disagree 0%    Strongly Disagree 0% 

 

 

B. listed below was the various responses to five questions. 

 

12. Why would you recommend the center to other students? 

 

 They give you one on one tutoring. 

 They do a great job. 

 Everyone here is friendly and nice, always working with you to get the answers. 

 Best place to learn math. 

 Helps improve grades and knowledge about the material. 

 Helpful positive environment, efficient. 

 Because they make you feel equal to them even though they know a lot more. 

 Because anyone who struggles or has questions or is not confident with math will begin to struggle less due 

to all questions being answered in multiple ways which allows success and confidence to soar? 

 An extremely caring and supportive staff.  They will help you work through the course you’re in. 

 A great place to go for math help. 

 Because they make me feel comfortable. 

 It is a great place to study and get help. 

 I feel like we are all capable of understanding math by practicing and the tutors do a great job of building 

our confidence and discovering our potential. 

 My grades improved. 

 I would recommend the math lab because it will improve your progress. 

 I have benefited from the center. 

 If you are ever stuck, they will teach you. 

 Tutors help in thinking of different ways to solve problems, doing homework in the center is helpful because 

if you get stuck, you don’t have to just skip it and wait until class to have it explained to you. 

 Yes, because I can do Math well for the first time. 

 This is the only reason I survived math classes! 

 Because it is an extremely friendly environment and the tutors are very helpful. 

 The staff is extremely helpful and all the work towards your success.  It is a resource I take full advantage of 

and it really improved my understanding of the concepts I am learning.  The individual attention is 

extremely helpful and our class study groups are wonderful.  The tutors have all taken the time to work with 

me or our group and they are all a pleasure to work with. 
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 Knowing I could walk into the center almost any time of day and ask questions and/or receive some 

individual help gave me a confidence of my abilities (at least in math) that I have never experience before.  

The atmosphere is always friendly and supportive.  Thanks to you all. 

 When I go to the math center, I get the help I need and all my questions answered. 

 This math class is my first time which is I take in English.  I have a lot of trouble with math language and 

how to use graphic calculator, but since I go to get help from math tutors, I feel better and more confidence 

and do better in class. 

 With the help of the center, I regained a confidence in math that was long forgotten. 

 

13. What math course are you currently enrolled in? 

 

 Algebra I & II, College Algebra, College Algebra and Trigonometry, Advanced Algebra and Trigonometry, 

Mathematical Ideas, Statistics, Business Calculus, Calculus I, Calculus II, Applied Technical Math and Math 

Ideas II. 

 

 

14.  How did you hear about the Math tutoring and Resource Center? 

 

 Instructor 

 Walk-in 

 Peers 

 Flyer 

 Rebecca 

 Open house at math center 

 Walked by it 

 Advising 

 SI leader 

 Signing up for my math class 

 

15. If you visited the center on regular basis, please share with us why you continued to use our services. 

 

 They helped me understand the class 

 Because they are very helpful 

 I use the math center every week twice a week.  I like it here.  They really make you feel like family. 

 To learn more. 

 All the tutors are extremely helpful. 

 Good help on lots of homework! 

 Because you help me understand in different ways. 

 Because I like to stay on top of my math so I don’t forget the material.  Upon finishing class, come up here to 

get homework out of the way, structured time. 

 The staff here has given me the proper help I need for course success. 

 It’s excellent to get help here with homework. 

 Because I need the help to pass my class and they teach me the way I can learn 

 It is a nice place to do math.  When I have a problem, I can get help solving it. 

 Because the tutors do a great job of monitoring our progress and making sure we understand all of the 

material. 

 For help on my homework. 

 Do homework, and if I need help, I can ask. 
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 I have my own spot.  Teamwork. 

 Because it is much easier to just do my homework in here. 

 It allowed me to bring my testing grades from a 79% to a 98%. 

 I do and it helps out a lot. 

 I always come to do my homework and always feel confident with the material after. 

 I continue to use the math center because it very helpful and I feel I have built relationships with the tutors. 

 The tutor support I receive is huge.  I attempt all my homework on my own, and any questions I don’t quite 

understand, I go over with a tutor.  This helps me when I am stuck, confused and frustrated.  This is the 

largest benefit I received from the math lab. 

 I find it an enjoyable place to get homework done, with tutors helping me to navigate through “trouble” spots. 

 I like the atmosphere; the tutors and I get ALL of my homework done because I can sit down and 

concentrate. 

 The staff is wonderful.  It’s a great atmosphere that is relaxed and casual, but helpful at the same time. 

 

16.  What improvements would you like to see in the math tutoring center? 

 

 Open more hours 

 I have seen a lot of improvements already, the only thing it needs is heat. 

 More tutors 

 More room/time 

 More space 

 More patience from the tutors and explain in words we can understand. 

 It seems to flow beautifully the way it is.  It gets busy around noon so maybe one more tutor so students 

won’t have to wait as long in between question. 

 Better hours (more nights, later afternoons) and bigger facility! 

 More study groups. 

 Bigger space. 

 The center can get too crowded at times.  Should have a larger room, as well as more tutors. 

 Longer hours, more computers. 

 Open earlier and a little later would help me a lot. 

 Longer hours in the am and pm. 

 I would like to see more convenient hours.  An early morning one or two days a week and longer evening 

block one or two days a week.  Also, maybe even a Saturday morning session. Also, the area is too small.  

It has been very crowded the last few times I have been in and it makes for a loud and chaotic 

environment.  There seems to be a need for a larger space. 

 A new wing…?  I think the math center could use some more space.  So many students could benefit 

from this center. 

 I would like to see there be more space. 

 Seriously, everything is fine but the problem is none knows how to use a  

 T-89.  I always get stuck on how to use T-89 and I need some help but no one knows how to use it. 

 The math center needs a larger space because its popularity is growing.  At times there are too many 

people to make the studying effective because the volume gets a bit too loud.  Secondly, I would extend 

hours to accommodate students who can only come later in the day. 
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Math Tutoring and Resource Center 

 

www.necc.mass.edu/tutoring/atc or 978-556-3459 

Haverhill Campus, C-300A&B & Lawrence Campus Library/L-200 

 

An Achieving the Dream Initiative 

 

Tutoring Self-Evaluation Report 

Fall 2009 

 

1. Describe a single, effective, memorable teaching moment from your tutoring this semester. In other words, describe a situation in 

which you know you “got through” to a student. 

 “One particular student (Jayson) gained understanding of the importance of homework, the beauty of the math lab, and the 

skills to become a successful student”’ 

 “Helped a student (Charlie) who had low-confidence levels believe in himself and his capabilities.  He did so well on the final 

he passed the class he was otherwise going to fail!” 

 “Discussion of statistics with students (Carthy)” 

 “A student came in with an excel project having no prior experience with the program.  He finished the project and left the 

center feeling comfortable with excel.  The student had developed a life skill.” 

 “Taught a student his whole class.” 

 

2. Describe one thing you learned from tutoring this semester. 

 “The importance of self-confidence” 

 “Patience!” 

  “Students do not want to do simple arithmetic in their heads” 

 “That it is more important to concentrate on concepts rather than individual problems” 

 

3. What surprised you about tutoring in the last four months? 

 “How rewarding tutoring is” 

 “The range of intelligence and understanding” 

 “The human mind and how much it differs from student to student” 

 “That teachers can make a difference in a student’s life like in bad movies” 

 “That a large percentage of students expect to get answers to homework without any input themselves” 

 

4. Describe one area of your tutoring that you think needs improvement or practice. 

 “Word problems and Trig.” 

 “Learning how to deal with students who are difficult to get through to” 

 “Calc III skills” 

 “Not push student to NOT rely on calculator” 

 “None” 

 

 

 

 

 

http://www.necc.mass.edu/tutoring/atc
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5. What tutoring concept, strategy, or technique will you remember and try to use whenever you’re in a teaching situation? 

 

 “Getting the students to go up to the whiteboard and work through the problem (with my help)” 

 “Delivery of concepts” 

 “Let student lead and question.  Do not leap ahead” 

 “Listen to the students and always give suggestions for self-improvement” 

 “Tell kids I don’t know when I don’t know” 

 “Show students how to find the answer instead of giving them” 

 “Build knowledge and skills rather than just give answers” 

 

6. Please comment on any aspect of your tutoring experience. 

 “A very fulfilling experience” 

 “Lab is too small.  We need a bigger room” 

 “It has been a wonderful experience” 

 “The co-workers provide a strong environment of professionalism” 

 

 



 

 

MATH TUTORING AND RESOURCE CENTER 

A service of the Academic Resource and Tutoring Center (ARTC) 

Haverhill C300 / Lawrence L200 - Library 

PHONE 978-556-3459 

 

Spring Semester 2010 

 

I. Class Room Presentations: There were 16 class room visits made to introduce tutoring services to the following classes: 

Contemporary Math  (3), Applied Technical Math (1), Mathematical Ideas (1), College Algebra (7), Statistics (1), College Algebra 

and Trigonometry (1), Calculus I (1), and Differential Equations (1). 

 

II. Study Groups:  Differential Equations Tuesday, 3pm-5pm 

 

III.  Pie Day Celebration: March 12, 2010/ Sixteen pies were submitted for the contest.  

 

IV. Student Contacts: 1408  (17% increase since last fall 2009)  

*note:  Spring 2009: 1108 contacts Fall 2009: 1180 contacts 

 

V. Cognitive Learning Workshops for Tutors:  January 29, 2010, March 26, 2010, April 30, 2010 

 
A. Cognitive Learning II Workshop/ March 26, 2010 

Instructor: Jillian Knowles 

 

There were six people in attendance at this work shop.  Listed below is their feedback.  Tutors’ feedback is in red. 

Needs   Not 

Content:   Excellent  Good  Improvement Applicable 

Covered Useful   (33% )  (17% ) (50%)  ( )  

Material 

 

Practical to My Needs ( )  (50% ) (50% ) ( ) 

and Interests 

 

Well Organized  ( )  ( ) (100%)  ( ) 

 

Presented at the   ( )  (50% ) (33% ) (17%) 

Appropriate Level 

 

Effective Activities ( )  ( ) (100%)  ( ) 

 

Useful Visual Aids ( )  (33% ) (67%)  ( ) 

And Handouts   

 

         Needs   Not 

Presentation:  Excellent  Good  Improvement  Applicable 

Instructor’s Knowledge (33% )  (50% ) (17%)   ( ) 

 

Instructor’s Presentation 

Style   ( )  ( ) (100%)   ( ) 

 

Instructor Covered 

Material Clearly  ( )  ( ) (83%)   (17% ) 

  

Instructor Responded 

Well to Questions ( )  ( ) (100%)   ( ) 

 

 

 

 

 

How could this workshop be improved? 
 

 It needs more organization and more open to comments.  Also, be less critical of students. 

 Leader needs to listen more than talk – facilitate the different point of views. 
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 Be more open to suggestions and questions. 

 Material could be more concise and organized.  More focus on content vs. telling stories/experience with little relevance.  Workshop 

needs to be simplified for desired effectiveness. 

 There was too much paperwork.  The workshop was also too long.  It was unclear what the objective or lesson of the workshop was. 

 It should allow more conversation between tutors.  Also, material could be presented more objectively. 

 

Any other comments or suggestions? 
 

 Less material and more time for participants to talk.  Each answer must be valued and considered worthy of discussion. 

 Listen more. 

 There was too much discussion but little was actually getting said or accomplished.  Too many handouts – they start to loose importance. 

 Need to be more open to feedback and discussion.  It was obvious that Jillian put a lot of thought and time into her preparation for the 

workshop.  Unfortunately, it may have been too much information to cover. 

 Jillian was very knowledgeable and has a lot to offer.  We should eat and just share, then have the workshop. 

 

Overall, how would you evaluate this workshop training session? 

 

Excellent  Good  Fair   Poor 

    ( )  ( ) (67% )  (33% ) 

 

B. Cognitive Learning III Workshop/ April 30 

Instructor: Jillian Knowles 

 

Five tutors attended this workshop.  Listed below are the results in red. 

 

For each of the following area, please indicate your reaction: 

Needs   Not 

Content:   Excellent  Good  Improvement Applicable 

Covered Useful   (80% )  (20% ) ( )  ( )  

Material 

 

Well Organized  (60% )  (40%  )  ( )  ( ) 

 

Effective Activities (80% )  ( ) (20% )  ( ) 

 

Useful Visual Aids (40%  )  (40%  )  ( )  (20% ) 

 

Useful Handouts  (20% )  (80% )  ( )  ( ) 

 

Presented at  

Appropriate Level (80% )  (20% ) ( )  ( ) 

  

        Needs   Not 

Presentation:  Excellent  Good  Improvement  Applicable 

Instructor’s Knowledge (100% )   ( ) ( )  ( ) 

 

Instructor’s Presentation 

Style   ( )  (100% )  ( )  ( ) 

 

Instructor Covered 

Material Clearly  (40%  )  (60% ) ( )  ( ) 

 

Instructor Responded 

Well to Questions (80% )  (20% ) ( )  ( ) 

 

Would you recommend this workshop:  yes: ( 100% ) no: (  ) 

 

 

VI. Individual Graphing Calculator Workshop:  Eight students were given individual instruction. 
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A. Individual Graphing Calculator Workshop/ Spring 2010 

Instructor: Rebecca Rose 

 

There were eight people who attended this workshop; six of the students completed a workshop evaluation.  Listed below is their feedback.  

Student feedback is in red. 

Needs   Not 

Content:    Excellent Good  Improvement  Applicable 

Covered Useful    (100%)  ( ) ( )  ( )  

Material 

 

Well Organized   (100%)  ( ) ( )  ( )  

 

Effective Activities  (100%)   ( ) ( )  ( )    

 

Useful Visual Aids   (100%)  ( ) ( )  ( )  

 

Useful Handouts   (83%)  ( ) ( )  (17% )  

 

Presented at   (100%)  ( ) ( )  ( )  

Appropriate Levels   

 

        Needs   Not 

Presentation:   Excellent Good  Improvement  Applicable 

Instructor’s Knowledge  (100%)  ( ) ( )  ( ) 

 

Instructor’s Presentation 

Style    (100%)  ( ) ( )  ( ) 

Instructor Covered 

Material Clearly   (100%)  ( ) ( )  ( )  

 

Instructor Responded 

Well to Questions  (100%)  ( ) ( )  ( ) 

 

 

Current Math Course Enrolled in: Technical Math (3) and College Algebra (3)  

 

Would you recommend this workshop  yes: (100%)  no: ( ) 

 

 

 

 

 

VII. Tutee Evaluation Form:  Thirty-eight students completed evaluation forms. (Note: This is an increase from sixteen evaluation forms 

completed in the spring 2009; twenty-seven evaluation forms completed in the fall 2009.) 

 

 A. Students were asked eleven questions and given four options for responses (Strongly Agree, Agree, Disagree and 

Strongly Disagree). 

1. Tutors are knowledgeable about the course material. 

Strongly Agree 86.84% Agree 13.16% Disagree 0%    Strongly Disagree 0% 

 

2. Tutors clearly explain ideas and concepts in a way that I can understand. 

   Strongly Agree 84.21% Agree 15.79% Disagree 0%    Strongly Disagree 0% 

 

3. The tutors suggest ways to improve my study habits.  

    Strongly Agree 57.89% Agree 34.21% Disagree 7.9% Strongly Disagree 0% 

 

4. Tutors have shown me resources that I can use on a regular basis.  

Strongly Agree 68.42% Agree 28.98% Disagree 2.6% Strongly Disagree 0% 

 

5. The tutors care about my success and how I do in the course. 

Strongly Agree 71.05% Agree 28.95% Disagree 0%    Strongly Disagree 0% 

 

6. When tutors work with me, I feel that I get their full attention. 

Strongly Agree 65.79% Agree 34.21% Disagree 0%    Strongly Disagree 0% 
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7. Tutors are respectful and professional. 

Strongly Agree 92.11% Agree 7.89% Disagree 0%    Strongly Disagree 0% 

 

17. During the time that I spent in the center, I feel welcome and comfortable. 

Strongly Agree 86.84% Agree 13.16% Disagree 0%    Strongly Disagree 0% 

 

18. My experience with the math tutor center has increased my confidence and class participation.  

Strongly Agree 78.95% Agree 18.45% Disagree 2.6%Strongly Disagree 0%  

 

19.  My course grade improved because I received tutoring. 

Strongly Agree 81.58% Agree 18.42% Disagree 0% Strongly Disagree 0% 

 

20.  I would recommend the center to other students. 

Strongly Agree 94.74% Agree5.26%  Disagree 0%    Strongly Disagree 0% 

 

 

 

 

 

B. listed below was the various responses to five questions. 

21. Why would you recommend the center to other students? 

 Concepts of Calculus are so difficult; need all the help I could get – “center was my help!” 

 It provided a great avenue to learn material that is difficult to learn from book. 

 The center gives more one-on-one instruction than a class room can. 

 The tutors are always offering full assistance and everyone else in the center is there for the same reason as 

you. 

 You are not alone banging your head into the wall. 

 Yes, love it! 

 This is an easy, laid back area to do your work and get help if you need it. 

 You feel welcome when you are here, and when people are comfortable, they work better. 

 It is a good source for help. 

 It is students helping other students so the ones who need help can get it from another student’s point of view. 

 It’s a good place to study and helpful when you have questions on something you don’t understand. 

 Just another nice area to study.  If you struggle with math, it is the place to be. 

 Makes everyone feel welcome. 

 It will help to improve your grade and understanding of the material. 

 The tutors are willing to help and are knowledgeable when it comes to the material. 

 It is a great source of help. 

 Help for problems big or small. 

 Because it is fee, on campus, and a great way to spend time before, after, or in between classes to study. 

 Because I get all the help I need, and I feel better when I leave. 

 Because they are helpful and descriptive when teaching you what you need to be taught. 

 Yes, I would because it will save the student a lot of time. 

 They take time to explain things in detail that you don’t understand. 

 Great knowledge, friendly staff. 

 The tutors care about you learning the material and try very hard to work with you. 

 Because it is a one-on-one program and it helps you get the concept better. 

 Extremely helpful! 

 It’s a good place to come to do your homework and if you get stuck, have a question, or missed class, the tutors 

will help. 

 It is a good way learn alternative methods if they are having trouble with the material. 

 It allows people to do homework and ask for help when needed. 

 Because it is a place where people can get good help. 

 

22. What math course are you currently enrolled in? 

 Basic Math, Algebra I & II, College Algebra, College Algebra and Trigonometry, Contemporary Math, 

Advanced Algebra and Trigonometry, Mathematical Ideas, Statistics, Business Calculus, Calculus I, Calculus 

II, Applied Technical Math, Math Ideas II, Differential Equations, and Engineering Physics II. 

 

23.  How did you hear about the Math tutoring and Resource Center? 
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 Student 

 Web site 

 Supplemental Instructors 

 Professor 

 Rebecca 

 Tutor 

 Class room visit 

 Fliers 

 Office of Students with Disabilities (Sue Cunningham) 

 

24. If you visited the center on regular basis, please share with us why you continued to use our services. 

 It was the key to my success and confidence as an adult learner in a very difficult subject. 

 Increased familiarity with the material. 

 It is easy to focus and get help I need at the tutoring center. 

 I felt they explained the concepts and had different methods to solve problems. 

 It was worthwhile and had convenient access. 

 It works! 

 I like to go here and learn and do homework with classmates. 

 The center helps me get my work done at an easy pace. 

 It’s a great boost and students better understand their math subject after leaving the math center. 

 Because it’s fun. 

 I visit once or twice a week.  It is a good place to do homework.  There is always someone who can help you. 

 I love how everyone makes you feel welcome and cozy.  The help is great. 

 It helps me to keep up with my homework. 

 I continued to go to the math center because it is a great place to get work done and I get help if I need it. 

 It strongly helps me to keep focused on my work and helps me learn where I could be distracted at home. 

 Because I get helped by the tutors and they make sure I understand. 

 I use the center often because I take too much time doing homework at home. 

 It’s the first place where most of my math questions are completed. 

 They help reinforce what I have learned in class. 

 Because they tutor me well.  I feel comfortable going here. 

 Because it helps me out a lot to understand and stops me from falling behind. 

 Don’t think that I could pass the class without their services. 

 Great help! 

 Helps improve study habits. 

 Tutors explain it to me in other ways. 

 Great environment. 

 Needed help with different variations of math. 

 

25. What improvements would you like to see in the math tutoring center? 

 It got very crowded, maybe add more tutors at peak hours. 

 Coffee! 

 More space, virtually impossible though. 

 Way bigger area! 

 Bigger room for the amount of students. 

 A bigger room. 

 More snacks. 

 More study groups. 

 It is great as it is. 

 Everything to me is working fine. 

 It’s perfect. 

 Nothing, I am very satisfied with my math scores on my tests! 

 Bigger facility. 

 More tutors. 

 More evening hours. 

 Bigger room. 

 Chemistry help! 

 More tutors to help when the lab is really busy. 
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Do Document 10: Learning Outcomes for Developmental Math 

 

Students who successfully complete developmental math will: 

 
1. Demonstrate increased comfort and confidence in their math ability and develop a positive attitude on how math 

can improve their lives. 

2. Read and interpret quantitative information in the context of situations that are relevant, engaging, meaningful, and 

useful. 

3. Collect, organize, and analyze data; and construct various representations of data, including tables and graphs. 

4. Use common problem-solving techniques and critical thinking skills in developing a strategy to solve applied 

problems at an appropriate level. 

5. Demonstrate a conceptual understanding of the core topics contained in their developmental class experience. 

6. Analyze and understand patterns, relations, and functions using rule of four (tables, graphs, symbols, and verbal 

representations.) 

7. Understand the concept of function, including linear and nonlinear functions, and apply these ideas to solve real 

life problems, especially ones they might encounter at home, school, and work. 

8. Use technology appropriately in investigating problem situations. This includes using graphing calculators and 

interactive mathematics software as tools in the problem solving process. 

9. Work collaboratively at solving problems. 
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Key:   I-Introduce; R-Reinforce; E-Emphasize; X-Extent to which outcome is addressed is not specified 
Outcomes and Curriculum Map - ESL 

CURRICULUM: SPECIFIC COURSES AND RELATIONSHIP TO OUTCOMEGRAMMAR OBJECTIVES ASSOCIATED LEARNING OUTCOMES

The successful student w ill be able 

to:

The grammar 

objectives of the 

Developmental 

Studies: ESL 

curriculum area 

include to assist 

students in the 

development of:

C
1

C
2

C
3

C
4

R
1

R
2

R
3

R
4

L
/S

1

L
/S

2

L
/S

3

L
/S

4

W
1

W
2

W
3

W
4

A
IW

S

A
IR

S

The successful student w ill be able 

to:

The grammar 

objectives of the 

Developmental 

Studies: ESL 

curriculum area 

include to assist 

students in the 

development of:

ESL 011 012 013 014 021 022 023 024 031 032 033 034 041 042 043 044 115 125

1 recognize and use simple and 

progressive tenses

I, E R R R I,E R R R I, E R R R I,E R R R R R

2 recognize and use 

present/past passives and 

perfect tenses

I, E R R I, E R R I, E R R I, E R R R R

3 recognize and use all passive 

voice tenses

I, E R I, E R I, E R I, E R R R

1 recognize and use basic 

modals

I, E R R R I,E R R R I, E R R R I,E R R R R R

2 recognize and use the modal 

should  in simple/perfect forms

I, E R R I, E R R I, E R R I, E R R R R

3 recognize and use complex 

modals

I, E R I, E R I, E R I, E R R R

1 recognize and use simple and 

compound sentences, and 

complex sentences with time 

and because -clauses

I, E R R R I,E R R R I, E R R R I,E R R R R R

2 recognize and use complex 

sentences of all types, and 

compound sentences with 

transitions

I, E I, E I, E I, E R R

1 recognize and use simple 

gerunds and infinitives

I, E R R I, E R R I, E R R I, E R R R R

2 recognize and use complex* 

gerunds and infinitives

I, E I, E I, E I, E R R

1 recognize and use 

comparative and superlative 

adjectives

I, E R R R I, E R R R I, E R R R I, E R R R R R

2 recognize and use 

comparative and superlative 

adverbs

I, E R R I, E R R I, E R R I, E R R R R

the understanding 

and use of all 

English tenses

1

* perfect, passive, and progressive 

forms

the understanding 

and use of 

gerunds and 

infinitives

the understanding 

and use of 

English clause 

and sentence 

structure

5

4

2

3

the understanding 

and use of 

comparatives and 

superlatives 

the understanding 

and use of all 

English modals
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Key:   I-Introduce; R-Reinforce; E-Emphasize; X-Extent to which outcome is addressed is not specified 
Outcomes and Curriculum Map - ESL 

CURRICULUM: SPECIFIC COURSES AND RELATIONSHIP TO OUTCOMEREADING OBJECTIVES ASSOCIATED LEARNING OUTCOMES

The successful student w ill be able 

to:

The grammar 

objectives of the 

Developmental 

Studies: ESL 

curriculum area 

include to assist 

students in the 

development of:

C1 C2 C3 C4 R1 R2 R3 R4
L/S1

L/S2
L/S3

L/S4
W1 W2 W3 W4

AIW
S

AIR
S

The successful student w ill be able 

to:

The grammar 

objectives of the 

Developmental 

Studies: ESL 

curriculum area 

include to assist 

students in the 

development of:

ESL 011 012 013 014 021 022 023 024 031 032 033 034 041 042 043 044 115 125

1 read simplified passages of at 

least 400 words

R R R R I, E R R X = Extent to w hich outcome is addressed is not specif ied X

2 read simplified passages of at 

least 600 words

R R R I, E R X X

3 read modified academic and 

common knowledge passages 

of at least 500 words for native 

speakers

R R I, E R R

4 read passages by native 

speakers for native speakers 

on academic topics of at least 

750 words

R I, E R

5 read passages by native 

speakers for native speakers  

on academic topics of at least 

1000 words

I, E

1 read texts with correct 

pronunciation

R R R R I, E R R X X X X X X X

2 read texts with correct 

intonation

R R R R I, E R R X X X X X X X

3 read texts with correct phrasal 

grouping

R R R R I, E R R X X X X X X X

1 answer multiple choice and 

short-answer questions based 

on readings orally and 

recognize basic paraphrases in 

writing 

X X X X I, E R R R X X X X

2 answer questions in complete 

sentences and write short 

summaries

X X X X I, E R R X X X X

3 write summaries of a reading 

of at least a paragraph with 

paraphrasing

X X X X I, E R X X X X

4 write short essays 

paraphrasing and reacting to 

readings

X X X X I, E X X X X

1 analyze texts recognizing level-

appropriate clause, sentence, 

and discourse* connections

X X X E I, E E E E E R

2 analyze texts recognizing the 

use of conjunctions to create 

relationships between ideas

X X X E I E E E R

3 analyze texts recognizing the 

use of academic transitions to 

create relationships among 

ideas 

X X X E I, E E R

1 apply the skills of pre-reading, 

predicting, scanning, and 

vocabulary in context

I, E R R R R R

2 apply the skills of identifying 

main idea and details

I, E R R R R

3 apply the skills of scanning, 

skimming, making inferences, 

and finding patterns of 

organization

I, E R R R

4 apply the skill of summarizing 

readings

I, E R R

5 apply the SQ4R technique for 

understanding readings

I, E R

1 use a bilingual dictionary for 

basic vocabulary development

R R I, E E E R R R R R R

2 use high-frequency vocabulary 

and recognize word families

R R R I, E E R R R R R R

3 develop the use of infinitives 

and gerunds as vocabulary 

items

I, E R I, E R R R R R

4 use level-appropriate sections 

of the Academic Word List

R I, E E R R E

5 use online or CD-ROM 

dictionaries to select 

appropriate words and 

definitions

I, E I, E R R

* for example, the use of pronouns 

or transitions throughout a text to 

connect sections of the text to each 

other.

the ability to 

analyze grammar 

structures at an 

appropriate level 

to understand 

readings

oral and written 

response to 

readings to 

demonstrate 

comprehension

4

2

reading passages 

of level-

appropriate length 

and difficulty

6 methods for 

increasing 

vocabulary

1

5

3

the application of 

reading skills to 

comprehend 

readings

reading texts with 

correct 

pronunciation, 

intonation, and 

phrasal grouping
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Key:   I-Introduce; R-Reinforce; E-Emphasize; X-Extent to which outcome is addressed is not specified 
Outcomes and Curriculum Map - ESL 

CURRICULUM: SPECIFIC COURSES AND RELATIONSHIP TO OUTCOMEL/S OBJECTIVES ASSOCIATED LEARNING OUTCOMES

The successful student w ill be able 

to:

The grammar 

objectives of the 

Developmental 

Studies: ESL 

curriculum area 

include to assist 

students in the 

development of:

C1 C2 C3 C4 R1 R2 R3 R4
L/S1

L/S2
L/S3

L/S4
W1 W2 W3 W4

AIW
S

AIR
S

The successful student w ill be able 

to:

The grammar 

objectives of the 

Developmental 

Studies: ESL 

curriculum area 

include to assist 

students in the 

development of:

ESL 011 012 013 014 021 022 023 024 031 032 033 034 041 042 043 044 115 125

1 understand and use level 1 grammar 

structures in simple conversations 

about everyday situations

R R R R I, E

2 understand and use level 1and 2 

grammar structures in simple 

conversations about everyday 

situations

R R R I,E 

3 understand and use level 1-3 

grammar structures and simple 

forms of gerunds and infinitives to 

communicate effectively about 

current topics discussed in class

R R I,E

4 understand and use level 1-4 

grammar structures and gerunds 

and infinitives to communicate 

effectively about academic topics 

covered in class

R I,E

1 demonstrate an ability to use 

basic life skills vocabulary in 

simple conversational everyday 

situations

R R R R I, E R R R

2 demonstrate an ability to use life 

skills vocabulary in simple 

conversational everyday 

communication outside of class

R R R I, E R R

3 demonstrate a basic 

awareness of academic 

vocabulary and the restrictions 

on word use in phrases (eg 

depend on, responsible for)

R R I, E R

4 demonstrate the basic ability to 

use and understand academic 

vocabulary and restrictions on 

its use

R R R I, E

1 [demonstrate the ability to 

communicate using simple 

sentences about everyday topics]

R R R R I, E R R R

2 [demonstrate the ability to 

communicate using simple 

paragraphs about everyday topics]

R R R I, E R R

3 [demonstrate the ability to 

communicate using multiple 

paragraphs about everyday and 

basic academic topics]

R R I, E R

4 demonstrate open communication* 

ability in English and converse about 

and understand materials used in 

class assigned for homew ork

R R I, E

1 [pronounce the individual 

phonemes of English to an 

increasingly accurate level]

I, E E R R

2 [pronounce with correct stress 

and intonation to an 

increasingly accurate level]

I,E E R R

3 [pronounce elisions and 

liaisons in fast speech]

I, E R

4

1 [understand the native speaker 

in simple Q & A situations with 

extensive repetition and 

clarification in more extended 

conversation]

R R R R I, E R R R

2 [understand the native speaker 

in extended conversation about 

restricted topics with some 

repetition and clarification]

R R R I, E R R

3 [understand the native speaker 

with some repetition needed in 

extended free conversation]

R R I, E R

4 [understand the native speaker 

in real time without the need for 

repetition]

R I, E

1 [give an individual oral 

presentation to a group on 

everyday topics]

R R R I, E R R

2 [give an individual oral 

presentation to a group on 

basic academic topics]

R R I, E R

3 [give an individual/group 

presentation to the class 

using a presentation computer 

program on an academic 

topic]

R I, E

1 understand academic lectures 

if allowed to prepare for the 

topic

R I, E

2 use note-taking skills to fill in 

lecture details in guided 

outlines

R I, E

R I, E

R I, E

using vocabulary 

at an appropriate 

level in speech

5

4

understanding 

and using in 

conversation the 

grammar 

structures taught 

at each level

 * free communication w ith a reduced 

vocabulary

3 use listening strategies to find 

main ideas and details; find 

meaning through context; 

draw inferences; look for 

specific information to answer 

questions; and understand 

logical relationships 

correct and 

comprehensible 

American English 

pronunciation

fluency in speech 

appropriate to the 

level

7 comprehending 

and taking notes 

in college-level 

classes

6 the ability to give 

an oral 

presentation 

appropriate for the 

level

1

2

3

comprehension of 

the speech of 

native English 

speakers
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Key:   I-Introduce; R-Reinforce; E-Emphasize; X-Extent to which outcome is addressed is not specified 
Outcomes and Curriculum Map – Developmental Math 

The successful student w ill be able 

to:

The grammar 

objectives of the 

Developmental 

Studies: ESL 

curriculum area 

include to assist 

students in the 

development of:

CURRICULUM: SPECIFIC COURSES AND RELATIONSHIP TO OUTCOMEWRITING OBJECTIVES ASSOCIATED LEARNING OUTCOMES

C1 C2 C3 C4 R1 R2 R3 R4

L/S
1

L/S
2

L/S
3

L/S
4

W
1

W
2

W
3

W
4

AIW
S

AIR
S

The successful student w ill be able 

to:

The grammar 

objectives of the 

Developmental 

Studies: ESL 

curriculum area 

include to assist 

students in the 

development of:

ESL 011 012 013 014 021 022 023 024 031 032 033 034 041 042 043 044 115 125

1 use Core 1 grammar items, 

infinitives, count/noncount 

nouns, and articles to create 

simple and complex sentences

I, E R R R I, E R R R R R

2 use Core 1 and 2 grammar 

items and common verbs 

followed by infinitives and/or 

gerunds to create simple and 

complex sentences

I, E R R I, E R R R R

3 use Core 1, 2, and 3 grammar 

in the writing of guided 

paragraphs and short essays 

that include an introduction, 

body, and conclusion

I, E R I, E R R R

4 use Core 1, 2, 3 and 4 grammar 

in the writing of essays and 

summaries that include an 

introduction, body, and 

conclusion

I, E I, E R R

5 use Core 1-4 grammar, unreal 

conditionals and reduced 

clauses to write essay of more 

than 500 words on analytical 

topics

I, E R

1 w rite simple sentences and complex 

sentences w ith time and because -

clauses 

I, E R R R I, E R R R R R

2 w rite sentences in a sequence 

using the correct signal w ords and 

progress from individual sentence 

level and guided paragraph level 

w riting assignments 

I, E R R I, E R R R R

3 apply the organizational principles of 

topic sentence and supporting 

details in the rhetorical modes of 

description and narration

I, E R I, E R R R

4 use the basic structure of an essay 

(introduction, body, conclusion), and 

maintain unity and coherence 

through the use of transitions, 

pronouns, and conjunctions

I, E R I, E R R

5 use the rhetorical forms of 

cause/effect, main idea/example, 

and comparison/contrast

I, E R I, E R R

6 use Writing Process techniques to 

develop essays

I, E I, E R R

1 use basic vocabulary developed in 

Reading 1 and L/S 1 and use 

spelling rules

I, E R R R R

2 use basic vocabulary developed in 

Reading 1, 2 and L/S 1, 2

I,E R R R

3 use basic vocabulary and simple 

transitions developed in Reading 1, 

2, 3 and L/S 1, 2, 3

I,E R R

4 incorporate some essential 

academic vocabulary into w riting 

and use basic vocabulary 

developed in Reading 1-4 and L/S 1-

4

I,E R

5 use basic and academic vocabulary 

generally in their w riting

I,E

1 use revision and editing 

techniques for writing 

structures at level 1 (see 

Writing Objective 2)

I, E R R R R

2 use revision and editing 

techniques for writing 

structures at level 2 (see 

Writing Objective 2)

I,E R R R

3 use peer editing, and revision 

and editing techniques for 

writing structures at level 3 

(see Writing Objective 2)

I,E R R

4 use peer editing, and revision 

and editing techniques for 

writing structures at level 4 

(see Writing Objective 2)

I,E R

5 use peer editing, and revision 

and editing techniques for 

writing structures at level 5 

(see Writing Objective 2)

I,E

1 compose an essay on the 

computer using a spell 

checker and bilingual 

dictionaries

I,E R R

2 compose an essay using 

Internet sources appropriately 

to further develop ideas

I,E R

3 using posting and discussion 

in a Web companion course to 

extend peer editing/revision 

possibilities

I,E R

use revision and 

editing 

techniques 

appropriate for the 

level

using in writing a 

wide range of the 

vocabulary 

developed in 

reading and 

listening/speaking 

courses

5

4

2

3

using computer 

programs and the 

Internet to write 

more effectively 

and efficiently 

using techniques 

to organize and 

develop their 

writing according 

to common 

patterns of essay 

writing

using the 

grammar learned 

at each level in 

their writing at a 

level of fluency 

also appropriate 

for that level.

1
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Key:   I-Introduce; R-Reinforce; E-Emphasize; X-Extent to which outcome is addressed is not specified 
Outcomes and Curriculum Map – Developmental Reading 

Basic Math
Basic 

Algebra I

Basic 

Algebra II

1 ...demonstrate mastery of 

numeracy at the level of 

Basic Math         E Chapter tests, departmental f inal exam, monotored computerized homew ork.

2 ...demonstrate mastery of 

numeracy at the level of 

Basic Algebra I       E Chapter tests, departmental f inal exam, monotored computerized homew ork.

3 ...demonstrate mastery of 

numeracy at the level of 

Basic Algebra II         E Chapter tests, departmental f inal exam, monotored computerized homew ork.

4 ...demonstrate proficiency 

with a scientific calculator
        I       R          E Guided exercises, individualized instruction 

1 ...take comprehensive class 

notes written in their own 

words      I      R       E Successful completion of chapter material.

2 ...establish regular study 

hours in the Math Center as 

well as with their study 

partners.

       I      R      E Successful completion of chapter material.

3 ...illustrate thinking 

processes necessary to 

arrive at the correct 

mathematical solution,

       E      E       E Successful completion of chapter material.

1 ...internalize a positive 

attitude about mathematics.
     E      E      E One on one discussions w ith students by instructors and Math Center Staff

2 ...persist when faced by a 

small road block.
     E      E      E Monitor attendance

3 ...apply mathematics in their 

own lives.
     E      E      E Noticable attitude adjustment tow ard subject matter

4 ...use less time to find 

solutions to mathematical 

problems.      E      E      E Noticable attitude adjustment tow ard subject matter

5 ...eliminate or reduce levels 

of math anxiety 
     E      E      E Noticable attitude adjustment tow ard subject matter

ASSOCIATED LEARNING 

OUTCOMES

ASSESSMENT METHOD(S) ALREADY IN PLACE

AND WHERE (e.g., in which courses or other curricular

experiences such as practicum's, internships, etc.)

CURRICULUM: SPECIFIC COURSES 

AND RELATIONSHIP TO OUTCOME*

The graduating student w ill be 

able to:
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Key:   I-Introduce; R-Reinforce; E-Emphasize; X-Extent to which outcome is addressed is not specified 
Outcomes and Curriculum Map – Developmental Writing 

Basic Reading/ 

Basic Reading 

Lab

College 

Reading/College 

Reading Lab

1 Demonstrate an improved 

vocabulary by identifying 

correct definitions in 

context.

I E and R Basic Reading and College Reading classes : Vocabulary tests and comparison of pre& 

post Nelson Denny tests'results.College Reading class : Final Exam vocabulary 

portion.

2 Determine the meaning of 

unfamiliar words by using 

context and the dictionary.

I , R and E R Basic Reading Class and Lab: Graded textbook and Lab assignments and vocabulary 

quizzes.

3 Identify common prefixes 

and roots.

I R and E Basic Reading Class : Graded textbook assignments, class activities, and quizzes. 

College Reading Class : Association grades and vocabulary quizzes and Final Exam.

1 Use study-reading 

strategies such as 

previewing, pre-reading, and  

monitoring comprehension.

I , R and E R

Basic Reading Class and Lab& College Reading Class and Lab: Graded textbook and 

Lab assignments as well as Comprehension tests in Basic Reading Class.

2 Use the study-reading 

strategy of SQ4R to read a 

wide variety of college level 

material.

X I , R and E College Reading Class :SQ4R assignments in the disciplines of Science, Social 

Sciences ,and the Humanitiesand Final Exam. College Reading Lab: Paraphrasing 

activities.

3 Recognize main ideas, 

make sound inferences, and 

distinguish fact from 

opinion.

I and E R and E Basic Reading Class and Lab: Graded textbook and Lab assignments. Basic Reading 

Class comprehension tests. Basic Reading Lab: computer software materials.College 

Reading class: Essay readings in class with comprehension tests. College Reading 

Lab: SRA materials, computer paragraph patterns software.

4 Interpret passages that 

contain irony and satire.

X I , R and E College Reading Class : Essay readings in class with comprehension tests and Final 

Exam.

5 Increase their abilities to 

focus and thereby remain in 

an active reading mode 

longer.

I , R and E R and E Basic Reading Lab: SRA and Jamestown materials.College Reading Class and Lab: 

SQ4R assignments and computer Paragraph patterns.  Basic Reading and College 

Reading Class: Nelson-Denny test

The skills necessary to 

be  effective students 

at the College level.

1 Take a coherent set of 

notes from a lecture.

X I , R and E College Reading Class : Note taking practice sessions and open notes quizzes.

2 Use a variety of strategies 

to prepare for and take 

tests. 

I R and E Basic Reading Class : vocabulary and comprehension tests. College Reading Class : 

Use of mnemonics as memory aids; memory quizzes; prepare and take for objective 

test from a reading; develop a sample essay response; essay and objective tests in 

class.

3 Set learning goals; create a 

study schedule; identify 

their learning style.

I and E X Basic Reading Class : through textbook assignments and in class activities

4 Understand and be aware of 

their own reading and 

learning process through 

collaboration with peers and 

metacognition.

I and E R and E Basic Reading Class and College Reading Lab: journal entries. Basic Reading Lab and 

College Reading Lab: Reading surveys.  College Reading Lab: Multiple Intelligence 

Survey and Collaborative Paraphrasing Activity

4 Critical thinking skills 1 Engage more effectively in 

active reading strategies 

including, for example, a 

more rapid identification of a 

paragraph's main idea and 

integrating information.

X I, E, and R College Reading Class : SQ4R assignments and  use of QAR-Question and Answer 

Relationship. College Reading Lab: computer software of Paragraph Patterns

2 Make logical inferences I and E R and E Basic Reading Class and Lab: graded textbook and Lab assignments  and 

comprehension tests. College Reading Class : essay comprehension tests and 

Inference Worksheets.

3 Distinguish factual 

statements from opinion 

statements

I and E X Basic Reading Class : graded textbook assignments and comprehension tests. Basic 

Reading Lab: computer software assignments..

1 Organize lecture notes. X I and R College Reading Class : Note taking assignments and activities

2 Express their understanding 

of what they've read in full 

sentences.

I R and E Basic Reading Class : textbook assignments and comprehension tests.  College 

Reading Class: SQ4Rs, summary assignments, summary test. College Reading Lab: 

paraphrasing activity and test.

6 1 Effectively obtain information 

from a course related 

website.

I , R and E R Basic Reading Class and Lab: through Course Compass  and My Reading Lab. 

College Reading class and Lab: through College Reading Companion Website.

2 Effectively use a computer 

as a tool for learning

I and R R Basic Reading Lab: through Plato  software exercises; My Reading Lab  exercises; 

Syllabication software. College Reading Lab: through Paragraph Patterns software 

and online assignments via College Reading Companion Website.                                                                            

CURRICULUM: SPECIFIC COURSES 

AND RELATIONSHIP TO OUTCOME*

Computer fluency

3

OBJECTIVES

ASSOCIATED LEARNING 

OUTCOMES

ASSESSMENT METHOD(S) ALREADY IN PLACE

AND WHERE (e.g., in which courses or other curricular

experiences such as practicum's, internships, etc.)

The student who completes 

the Developmental Studies: 

Developmental Reading 

The objectives of the 

Developmental 

Studies→Developmental 

An improved  

knowledge of 

vocabulary strategies 

sufficient to read and 

understand textbooks 

at the college level.

5 Writing skills

1

2 Effective reading 

strategies to improve 

their ability to read 

textbooks at the 

college level with 

comprehension. 
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Key:   I-Introduce; R-Reinforce; E-Emphasize; X-Extent to which outcome is addressed is not specified 
 

1 Use a variety of prewriting activities to discover, 

generate and focus ideas.

2 Compose drafts appropriate to the assignment 

with emphasis on organization and development of 

ideas. 

3 Revise drafts with emphasis on global writing 

issues: thesis statement, focus, organization, 

development of ideas.

Grading rubric, formative feedback on each assignment

4 Edit for the most common surface errors such as 

run-on sentences, fragments and homophones.

Use of grading rubric on graded essays, final writing sample 

5 Produce a portfolio of essays with attachments 

showing writing process: prewriting, composing, 

revising, editing and proofreading. 

Portfolio evaluation

1 Incorporate feedback from a professional tutor in 

Writing Center into drafts of each assigned essay.

Assessment of each assignment, evidence of required visit to Writing Center

2 Provide and receive suggestions from peers for 

each assigned essay using the peer response 

activity. 

written peer response activities

3 Receive and incorporate suggestions from the 

instructor on assigned essays.

asssessment of each assignment, use of grading rubric

1 Increase fluency by keeping daily journals with 

focused and open topics.

daily journal pages collected weekly

2 Compose in-class essays using writing prompts. writing sample 

3 Compose essays of increasing complexity. portfolio evaluation

1 Compose appropriate thesis statements.

2 Compose appropriate introductions, body 

paragraphs with topic sentences, and conclusions.

5 The ability to use technology as an 

integral part of the writing 

classroom.

1 Word-process all final drafts and revisions in a 

standard format that will be used in college level 

classes.

2 Use the internet for classroom assignments using 

MyComplab and email.

6 The ability to use critical thinking 

skills.

1 Compose a final essay that demonstrates the 

metacognitive ability to reflect upon his or her own 

writing process.

2 Apply critical thinking skills to all steps of the 

writing process.

The ability to compose essays that 

include the basic elements of an 

essay in reponse to a variety of 

prompts. 

The ability to increase written 

fluency and to develop ideas in 

written expression.

4

OBJECTIVES ASSOCIATED LEARNING OUTCOMES

ASSESSMENT METHOD(S) ALREADY IN PLACE

AND WHERE (e.g., in the course or other curricular

experiences such as practicum's, internships, etc.)

A student who successfully completes the Basic 

Writing Course will be able to:

The objectives of the Developmental 

Studies: Developmental Writing 

curriculum area include to assist 

students in the development of:

2

3

The ability to give and receive 

feedback from several sources about 

drafts of essays.

1 The ability to use all steps of the 

writing process to produce each 

assigned essay.
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CHAPTER 4 

Matching Your Own Program Against Best Practices 

The inventory which follows is designed to help you compare your institution's developmental education activities to the 
research-based best practice described here. It is beneficial if this inventory is completed by a small group of developmental 
education faculty and staff. Each individual in the group should first rate each item according to their own perceptions.  Once 
this is done, individuals should then share their ratings with the group and explain their reasons for rating each item as they 
have. After this, a group rating should be developed. The goal of this exercise is to reach consensus on the extent to which 
developmental education activities on your campus represents the best practices in the field. Once this consensus has been 
reached, developmental educator may then begin identifying priorities for change. 

Rating' Scale 

1 :: strongly disagree 2:: disagree 3:: agree 4:: strongly agree 

Organization and administration 

__ 1. We have a centralized developmental education program. 

__ 2. We have a highly coordinated developmental education program. 

__ 3. Expectations for developmental education are well-managed. 

__ 4. There is collaboration between developmental education and other campus units. 

__ 5. Our developmental program has a clearly defined statement of mission. goals. and objectives. 

__ 6. Developmental education is an institutional priority. 

__ 7. The institution provides comprehensive services in support of developmental education. 

__ 8. Grant funds are used to support innovation in developmental education. 

__ 9. Developmental education is integrated with campus outreach services in the community. 

Organization and administration: Maximum possible score- 36 

 High score = 27   Average score = 18   Low score = 9 
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Program components 

___10. Assessment is mandatory for all entering students. 

____11. Placement in courses is mandatory based on assessment. 

___ 12. A systematic plan is in place for the evaluation of  developmental education courses and services. 

 __     13, Formative evaluation is used by developmental educators to refine    and improve course' and services. 

        14. Professional development for developmental educators is  
              consistently supported. 

       15. Tutoring is provided to developmental students in all basic skills subjects, 

        16. Tutors working with developmental students are required to  
  participate in training activities. 

           __ 17. Developmental educators are regularly involved in their  
  professional associations. 

 __ 18. Adjunct faculty are treated as an important resource for  
          developmental education. 

 __ 19. Student performance is systematically monitored by faculty and advisors. 

__ 20. A written philosophy statement guides the provision of developmental education courses and services. 
           21. Classrooms and laboratories are well integrated. 

Program Components: Maximum possible score = ~8 
 High score == 36   Average score = 24   Low score = 12 
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Instructional Practices 

 
__ 22. Learning communities are provided for developmental students. 

__ 23. A wide variety of different instructional methods are used in developmental courses. 

__ 24. Students are tested at least 10 times a semester in developmental courses. 

 

__ 25. Technology is used primarily as a supplement for instruction in developmental courses. 

__ 26. Feedback is frequently provided on a regular basis in developmental courses. 

_ 27. Mastery learning is a common characteristic of developmental courses. 

__ 28. Systematic efforts are made to link the content of developmental courses to the rest of the curriculum. 

__ 29. Instructional strategies are regularly shared among developmental instructors in some systematic way. 

__ 30. Critical thinking is taught in all developmental courses. 

__ 31. Learning strategies are either embedded in developmental courses or taught as a separate course. 

__ 32. All developmental instructors regularly use active learning techniques in their courses. 

__ 33. All developmental instructors regularly utilize Classroom Assessment Techniques in their courses. 

 

 
 
This rating scale has not yet been standardized. Although numerical ratings are provided, these are rough estimate. It 
should be recognized that very few developmental programs ha e a high rating in all of these categories. Most will fall near 
the average range. The purpose of this rating scale is not to compare a program to some mythical standard of perfect best 
practice but to identify the strengths and weaknesses of the program. 
 
 


